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1.1- Grammar and Punctuation: To raise the standards of attainment so that at least 80% of pupils achieve national expectations at the end of KS2 and at least 10-20% achieve greater depth. 

1.2- KS2 Achievement: To raise the standards of attainment in Reading at CP and Maths at EH so that at least 80% of pupils achieve national expectations and at least 10-20% achieve greater depth at the end of KS2 and that Re, Wr & Ma combined exceeds national averages and reaches at least 80%.   See KS2 lines of enquiry – including gender. 

1.3- Attendance- To improve by 1.5% at East Hoathly. Average attendance to be at least 96.5% by Summer 2017. 

1.4- Assessment Systems: To expand and embed the Federation assessment framework, ensuring that AWOL systems are refined and that quality first teaching principles, including precisely targeted interventions are robust and continue to rapidly close learning gaps for all groups. 

1.5- Mastery Learning Approach: Develop pre and post learning opportunities in each lesson, leading to further ‘enrichment, extension and challenge’ through embedding a ‘School Learning Model’ based around Blooms Taxonomy higher level thinking skills and through rigorous assessment of learners future needs. 

1.6- Growth Mindset: To develop pupil ability to recognise, articulate and adapt their thinking processes through embedding a strong Pioneer growth mindset culture. 

1.7- Pupil Health & Wellbeing: Develop pupil wellbeing by ensuring time is given for pupils to experience mindfulness daily and ensure time is allocated for pupils to discuss concerns through our ‘Thrive’ and ‘Worry Busters’ initiatives. 

1.8- EYFS: Ensure outstanding progress and learning for all children through embedding high quality EYFS provision in the Nursery and Reception classes.
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Key Priority 2- Leadership
2.1- Leadership Structure:  ‘Grower of Leaders’- To develop highly cohesive layers of leadership, where leaders at all levels are exemplary and  
       strategic having a significant impact on the quality of teaching and learning.

2.2- Coaching Culture: ‘Empower people to lead’ - Embrace the 7 elements of the Coaching Pathfinder Model, develop coaching as a 
        fundamental leadership skill across the federation enabling a more agile, confident and successful organisation on all levels where people 
        perform even further beyond their own expectations. 

 





Key Priority 3- Partnerships
3.1- Federation Expansion/ Partnership Hubs/ MATS: To explore and develop partnership options with other schools to ensure  
       sustainability for the future. 

3.2- Parents and Community- ‘A Community Federation’: To facilitate learning through optimising community participation, further developing
       ‘Pioneer Schools’ as the centre of the community, improving links with parents and local, national and international community partners. 
Key: 
· SEF Thread Link/Ofsted criteria gaps
· Fishbone Concept Development




             2016/17 SEF

             
Ofsted Criteria Priority Threads
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Key Priority 1- Quality of Teaching & Learning

TARGETS  1. For all pupils to make good (100% expected progress) or better progress and achieve at or above national expectations.  For ‘on-
                       track/ARE’ data in each year group to at least meet National Averages and at the end of key stage 2 at least 80% of children reach    
                           the combined national expectation and at least match the exceeding combined national expectation.  
                       2. Ensure teaching across the curriculum is consistently good with at least 75% judged to be outstanding by January 2017.
                       3. To expand and embed the partnership teaching, learning & assessment framework, ensuring that quality first teaching principles,    
                           including precisely targeted interventions are robust and continue to rapidly close learning gaps for all groups. 
                       4. Further develop the Federation ‘Learning Model’, capitalising on research showing that utilising ‘mastery learning approaches’, 
                           developing ‘growth mindset’ and embedding ‘high level questioning’ impact on progress and encourage pupils to try harder,  
                           persist for longer, seek out feedback and set themselves more challenging goals.

East Hoathly Attainment Milestones 
	                                          Data Milestones for Achievement (refer to data wall & class tracking for specific year group & individual milestones)

	                                                   Writing          
                              EYFS (ELG)  Year 2 (Exp)   Year 6 (Exp)
July 2016                       0%                   0%                    0%   
Oct 2016                        0%                    0%                    0%
Dec 2016                       21%                 18%                  14%
Feb 2017                       46%                 30%                   28%
March 2017                   68%                 66%                  56%   
June 2017                     87%                  86%                  85%
	                                               Reading
                         EYFS (ELG)  Year 2 (Exp)   Year 6 (Exp)
July 2016              0%                   0%                   0%
Oct 2016               0%                   0%                   0%
Dec 2016               0%                   0%                  21% (35%)
Feb 2017               46%               30%                 42%
March 2017           68%               66%                 63%
June 2017             87%               86%                 93%
	                                                  Maths
                         EYFS (ELG)  Year 2 (Exp)   Year 6 (Exp)
July 2016                  0%                 0%                   0%   
Oct 2016                    0%                 0%                  0%        
Dec 2016                   7%                 18%                21%        
Feb 2017                   22%                30%               42%
March 2017               60%                66%               63%     
June 2017                 80%                86%               93%    

	SPAG
Year 6
 Expected
            0%
           14%
           28%
           56%
           85%
	   Reading, Writing, SPAG & Maths Combined
                             
                           Year 2 (Exp)   Year 6 (Exp)
July 2016                    0%                  0%          
Oct 2016                     0%                  0%  
Dec 2016                    12%               14%              
Feb 2017                     24%               28%             
April 2017                   60%               56%             
June 2017                   80%               85%            



Chiddingly Attainment Milestones 
	                                          Data Milestones for Achievement (refer to data wall & class tracking for specific year group & individual milestones)

	                                                   Writing          
                              EYFS (ELG)  Year 2 (Exp)   Year 6 (Exp)
July 2016                     0%                  0%                   0%         
Oct 2016                      0%                  0%                   0%
Dec 2016                     21%                12%                 9%
Feb 2017                     46%                24%                 27% 
March 2017                 68%                60%                  54%
June 2017                   87%                88%                  91%
	                                               Reading        
                        EYFS (ELG)  Year 2 (Exp)   Year 6 (Exp)
July 2016               0%                   0%                  0%    
Oct 2016                0%                   0%                  0%
Dec 2016               21%                 12%                 9%
Feb 2017               46%                 24%                27%
March 2017           68%                 60%                54%
June 2017             87%                  88%                91%
	                                                  Maths
                         EYFS (ELG)  Year 2 (Exp)   Year 6 (Exp)
July 2016                  0%                0%                   0%   
Oct 2016                    0%               0%                    0%
Dec 2016                   21%             12%                  9%
Feb 2017                   46%             24%                 27%
March 2017               68%              60%                 54%  
June 2017                 87%              88%                 91%    

	SPAG
Year 6
 Expected
             0%
             9%
            27%
            54%
            91%
	   Reading, Writing, SPAG & Maths Combined
                             
                           Year 2 (Exp)   Year 6 (Exp)
July 2016                      0%                   0%       
Oct 2016                       0%                   0%            
Dec 2016                     12%                   9%            
Feb 2017                      24%                 27%    
April 2017                     60%                54%           
June 2017                    88%                 91%            


1.1  Grammar and Punctuation:
To raise the standards of attainment so that at least 80% of pupils achieve national expectations at the end of KS2 and at least 10-20% achieve greater depth. 
                              
                East Hoathly (14 pupils, each 7.1%)                                                                        Chiddingly (11 pupils, each 9.1%)                                                                                                                                    
  ‘Expected Year 6’                                                                      
	July 2016       	0%		  14%                                                        28%	
56%
85%

   Oct 2016					    0%
  Dec 2016				 	   9%
    Feb 2017                                                       27%
  March 2017					    54%
                           	                         June 2017                                                        91%
     
 Staff and Governors Fishbone Concept Development Photo July 2016 for SPAG 
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· 
Self- Evaluation Rationale Thread (SEF section 5 & 7- page 3 & 4)        Ofsted Criteria Gap Thread – Outcomes (1), (6), (8) 


	Target/ Objective 
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) To ensure that the SPAG curriculum is well matched to the new NC expectation  & needs of the children
	1. Early Sept- In-depth analyses for rationale for below KS2 NA expected % 2015/16 (50% exp 2016)- gap analyses 2016 SAT papers
2. Sept-VL to visit HT Angela at Groomsbridge Primary to unpick their approach to reading and reason for high % exp 2016
3. Sept/Oct- KS2 SPAG homework review
4. Oct – KS2 parents meeting focusing on content and delivery of curriculum and how children can be supported at home.
	

VL


	1. Early Sept – Gaps revealed and adjustments to planning made and CPD training identified
(Boys at EH significantly below NA)
2. Oct- VL models systems and strategies used at Groombridge and this is evident in lesson observations
3. Oct- KS2 SPAG homework to reinforce high quality school input at home 
4. Oct – parent workshops arranged throughout the year and home support is fully in place.
	The SPAG curriculum is well matched to the new NC expectation & needs of the children. 
Pupils are appropriately challenged and SPAG 2017 attainment targets in Year 6 achieved. 
Parents are fully aware of the content of the curriculum and know how to support children with homework.
	Gap analysis available and planning for intervention groups from Sept.

Lesson observations – end T2


Alan Brundle (V.chair)- dates to be confirmed  

	

Staff training 200 pounds 


Budget code: 15220

	(B) To develop detailed data systems for SPAG enabling regular attainment milestone analyses of progress
	1. Sept- Outcome milestones set for year (datawall) and cohort trackers developed
2. Termly – SPAG assessments completed for all year groups
3. Termly- Alliance and EIP moderation attended termly for SPAG
4. Termly pupil progress meetings to focus on SPAG progress and attainment against set milestones
5. June- Summative evaluation of impact
	

JP


	1. Sept – Staff aware of attainment & progress outcome expectations 
2. Termly- SPAG assessment results are added to trackers and interventions planned for any children not achieving expectations 
3. Termly- information from moderation/meetings to be fed back to whole staff and training needs identified 
4. Termly- Pupils reaching milestones and precise interventions in place when required
5. June- SPAG aspiring targets met (80% KS2 expected) & combined KS2 ‘expected’ % to at least match national in 2017.
	Teachers are all aware of the expectations and have methods of assessing current attainment and bridging gaps.

Pupils know gaps in their learning and have strategies to enable them to move their own learning forward

Parents are aware of gaps in their child’s learning and have strategies to enable them to move their child’s learning forward
	Focus of lesson obs T1, T3



Alan Brundle (V.chair)- dates to be confirmed  
	






	(C) To develop robust assessment for learning initiative implemented to ensure gaps in learning addressed rapidly
	1. Early Sept- summative testing timetabled set (fortnightly testing and analyses of gaps)
2. Sept-Robust fortnightly pupil progress meetings (VL) and precisely targeted intervention-pupils re-grouped as necessary (VL and EM working with targeted Yr6 pupils form 6th Sept)
3. October- Data used by teachers to create provision map for all groups of children in class, taking into SEN, under-achievers, G&T provision.
4. -Termly pupil progress meetings to focus on SPAG progress and attainment against set milestones
5. June- Summative evaluation of impact
	


VL

	1. Early Sept – Staff aware of testing schedule and resources ordered
2. Sept-  VL ensures that SPAG gaps are addressed fortnightly. All children assessed and re-grouped
3. Oct onwards-Provision mapping impacts and pupils continue to make accelerated progress and reach aspiring attainment targets.
4. Termly-assessments to show pupils are on track termly to reach attainment targets.
5. June- SPAG aspiring targets met 
	Teachers use fortnightly progress meetings to create provision maps and adapt teaching

Pupils are fully supported and able to achieve milestones set for the year and for 80% expected in June

Parents are aware of the support children are receiving in this area on a termly basis
	

SIP –T1, T3, T6 


Alan Brundle (V.chair)- dates to be confirmed  
	






	(D) To target CPD for staff  to ensure subject knowledge is sufficiently updated to address needs analyses gaps
	1. Early Sept- Assess teachers SPAG skill set, Audit SPAG resources & research high performing SPAG schools
2. Sept- Yr6 teachers observe high performing SPAG teachers deliver SPAG and liaise over effectively planning and assessment
3. & YR6 teachers attend latest CC SPAG training
4. Oct, Feb, April Parent workshops to ensure they understand the content of curriculoum
5. June- Summative evaluation of impact
	


VL

	1. Early Sept – Ind coaching starts where necessary, external CPD plan in place & resources ordered.
2. Sept- Yr6 teachers adjust planning, delivery and assessment techniques from observing high impacting teachers with Alliance 
3. Resources purchases, courses attended and aid effectively delivery
4. Workshops planned based on current needs of children and parents, linking to activities in class and support that can be given at home.
5. June- SPAG aspiring targets met
	Teachers have a secure knowledge of the SPAG curriculum for their own and adjacent year groups.

Pupils receive high quality teaching and can apply their knowledge to test questions.

Parents have a secure understanding of the content of the curriculum
	
	






	(E) To ensure regular monitoring of SPAG teaching to ensure highest quality provision 


	1. Early Sept- develop monitoring cycle 
2. Mid-Sept- high quality SPAG delivery training 
3. Mid- Sept- Yr6 teachers observe high performing teachers deliver SPAG and liaise over effectively planning and assessment
4. Termly – SLT to complete drop ins and formal observations of SPAG lessons
5. June- Summative evaluation of impact
	





VL

	1. Sept – All staff to be aware when termly SPAG monitoring will occur 
2. Mid-Sept- staff full aware of format of high quality SPAG delivery
3. Oct – Y6 teachers to feedback on strategies observed and implement into own practice
4. Termly-High quality delivery to be observed, feedback given and acted upon – by December, 100% Good SPAG delivery 
5. June- SPAG aspiring targets met
	Teachers deliver good/outstanding SPAG lessons using a range of teaching strategies with sessions tailored to the needs of the children

Governor monitoring visits are focused on the delivery, assessment and monitoring of SPAG and feedback to SLT is linked to the milestones as set out.

Pupils are aware of their progress in SPAG and regularly given new targets

Parents are informed about their child’s progress and this is a focus of parent consultation meetings.
	Gov monitoring visits

SIP – T1, T3, T5

Lesson Obs – Termly



Alan Brundle (V.chair)- dates to be confirmed  
	







                                                                                




1.2   End KS2 Achievement:
KS2 2015-16 Data lines of Enquiry


To raise the standards of attainment in Reading at CP and Maths at EH so that at least 80% of pupils achieve national expectations and at least 10-20% achieve greater depth at the end of KS2 and that Re, Wr & Ma combined exceeds national averages and reaches at least 80%. 100% of pupils make expected progress in Reading and Maths.
· Staff and Governors Fishbone Concept development photo July 2016
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· 
Self- Evaluation Rationale Thread (SEF section 5 & 7- page 3 & 4)        Ofsted Criteria Gap Thread – Outcomes (1), (6), (8) 

1.2 (i)   Reading at Chiddingly
‘Milestones for % Expected Year 6’ (number of Year 6 pupils= 11, 9.1% each)
   July 2016                                        0%                               
Oct 2016                                            0%
Dec 2016                                           9%
Feb 2017                                           27% (60%)
March 2017                                       54%
May 2017                                          91%                                           


	  Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) To establish that the Reading curriculum is well matched to the new NC expectation  & needs of the children
	1. Early Sept- Gap analyses 2016 SAT papers- In-depth analyses for rationale for below KS2 NA expected % 2016 (50% exp 2016)
2. Sept-VL to visit HT Lizzie Field at Park Meads to unpick their approach to reading and reason for high % exp 2016
3. Sept – audit and review reading books in all year groups

	




VL


	1. Early Sept – Gaps revealed and adjustments to planning made and CPD training identified
2. Sept- staff meeting led by VL focusing on findings at other schools and discussions on how to implement necessary changes.
3. – Sept – analyse resources audit and investigate budget allowance for additional resources.

	Teachers are aware of the needs of the children in their class and have the resources available to meet these needs.

Pupils have their reading needs met and are being taught the new NC. 

Parents support their children at home with reading using recommended resources from school.
	

Alan Brundle (V.chair)- dates to be confirmed  
	

100 pound CPD 


Budget code:15200


	(B) To explore ‘Reciprocal Reading’ concept to focus on question level developments 
	1. Sept- timetable 40 minutes reading sessions daily for Y5/6 using reciprocal reading planning document
2. Sept – VL to begin intervention with ‘at risk’ Y6 children using the reciprocal reading scheme to ensure reading targets met.
3. Sept – termly assessments of reading using past papers to assess progress and complete gap analysis
4. Oct – Parent meetings for Y5/6 parents to explain the concept 
5. Oct/Nov – review of the progress of the children and the impact of the concept.
	





VL



	1. Sept – planning shared across federation and daily sessions and plans adapted for needs of children
2. Sept – VL completes ongoing assessment of intervention children and feeds back to teacher and JP. Reviewed weekly
3. termly- assessments show gaps in learning and progress made. Planning adjusted accordingly  
4. Oct – Parent meeting ensures parents are aware of the concept and given resources and strategies for home learning.
5. Nov – success of the concept is measured using formative and summative assessment. Rolled out to other year groups.
	Teachers understand the concept of Reciprocal Reading and deliver high quality reading sessions linked to test paper questions

Governors understand the concept and observe sessions during monitoring visits.

Pupils make rapid progress in reading and are able to tackle all styles of reading questions

Parents are able to support their child’s reading at home.
	


Alan Brundle (V.chair)- dates to be confirmed  
	






	(C) To develop the provision for reading opportunities across the federation 
	1. Early Sept-Development of classroom library and reorganise guided and 1:1 reading books and their location for easy access 
Audit reading books and identify gaps (including G&T & exceeding)
2. Sept- Set expectation for 1:1 reading weekly & timetable guided reading 2 x per week for all children. 
3. Sept-‘Pupil reading buddies/mentors’ set up 
4. Sept-Timetable 3 x week home-school book changing monitoring expectation 
4. Oct- Raise quality of T&L in guided reading – staff meeting- & reinforce consistent reading  strategies across the school 
5. Oct- Develop class book corners- link to Greenwich schools
	



VL
	 1.Sept- classroom libraries established for class topics & books audited and all banded. All staff/ children aware of how to change books and colour level grading. 
2. Sept - All children reading at least 1x 1:1 and 1x guided reading weekly. 
3. Sept - All children have home-school books changed/ checked 3 x weekly. 
4. Oct- 100% of guided reading session graded as ‘good’ by Oct 2016. Consistent reading strategies displayed in each class and understood by pupils. 
5. Oct & ongoing - Book corners in classrooms well stocked, look inviting and used regularly 
	Teachers read weekly with all children and link this to written questions where appropriate

Pupil read twice weekly and this is reinforced at home

Parents read three times weekly with their child and are aware of how to support at home.
	



Alan Brundle (V.chair)- dates to be confirmed  
	



	(D) To develop Detailed data systems for Reading enabling regular attainment milestone analyses of progress
	1. Sept- Outcome milestones set for year (datawall) and cohort trackers developed
2. Termly – pupil progress meetings measure progress of children
3. Alliance and EIP moderation attended termly for Reading
4. Termly pupil progress meetings to focus on Reading progress and attainment against set milestones
5. June- Summative evaluation of impact
	



JP


	1. Sept – Staff aware of attainment & progress outcome expectations 
2. Termly – pupil progress meetings focus on the tracking of reading and assessment strategies used. ‘At Risk’ children identified and VL to include in intervention groups.
3. Nov- latest information is shared and strategies for teaching and assessment is discussed.
4. Termly- Pupils reaching milestones and precise interventions in place when required
5. June- Reading aspiring targets met (80% KS2 expected) & combined KS2 ‘expected’ % to at least match national in 2017.
	Teachers regularly assess progress and gaps in learning and planning is adjusted accordingly

Pupils are aware of their targets and what they need to do to achieve them

Parents are regularly informed about their child’s progress
	PPM termly- data scrutiny





Alan Brundle (V.chair)- dates to be confirmed  
	






	(E) To raise the profile of reading in the school 
	1. Sept-Development of  more inviting reading corners in each class 
2. Sept- Reorganisation of topic books in class reading corners
3. Oct- Develop reading buddy system 
4. March-Yearly author visit – book day
5. Sept- Timetable story time for every class every day
6. Oct- Parent workshops for reading 


	
VL
	1 & 2. Sept- See learning environment agreement doc 
3. Oct-Reading buddy system ensures that targeted pupils reading experiences increases significantly 
4. Feb-Author visits have taken place and related learning evident 
5. Oct and ongoing- Story telling is taking place in each class daily 
6. Sept- EYFS & Oct/Nov- Increased parental involvement in reading – workshops well attended 
	Teachers have inviting book corners in their classrooms and adjust these termly depending on topics

Pupils have ownership of book corners and take part in story telling sessions

Parents attend workshops provided


	Sept/Oct- SLT learning environment monitoring 
Book week evaluations 

SIP –T1, T3, T6 

Govs- T2, T4,T5


Alan Brundle (V.chair)- dates to be confirmed  
	

Literacy Budget for author visit and parent contributions
Budget code:15220


	(F) To ensure robust assessment for learning initiatives implemented to rapidly address learning gaps 
	1. Early Sept- summative testing timetabled set (fortnightly testing and analyses of gaps)
2. Sept-Robust fortnightly pupil progress meetings (VL) and precisely targeted intervention-pupils assessed for  re-grouped as necessary (VL and EM working with targeted Yr6 pupils form 6th Sept)
3. October- Data used by teachers to create provision map for all groups of children in class, taking into SEN, under-achievers, G&T provision.
4. -Termly pupil progress meetings to focus on Reading progress and attainment against set milestones
5. June- Summative evaluation of impact
	


VL

	1. Early Sept – Staff aware of testing schedule and resources ordered
2. Sept-  VL ensures that Reading gaps are addressed fortnightly. All children assessed and re-grouped for reading as necessary to ensure progression

3. Oct onwards-Provision mapping impacts and pupils continue to make accelerated progress and reach aspiring attainment targets.

4. Termly-assessments to show pupils are on track termly to reach attainment targets.

5. June- Reading aspiring targets met 
	Teachers plan and assess to ensure progress is rapid

Governors are regularly informed about the progress of children through datawalls


	


Alan Brundle (V.chair)- dates to be confirmed  
	






	(G) To target CPD for staff  to ensure subject knowledge is sufficiently updated to address needs analyses gaps
	1. Early Sept- Assess teachers Reading skill set, Audit Reading resources & research high performing Reading schools
2. Sept- Yr6 teachers observe high performing Reading teachers deliver Reading and liaise over effectively planning and assessment
3. & YR6 teachers attend latest CC/ Alliance Reading training
4. June- Summative evaluation of impact
	


VL

	1. Early Sept – Ind coaching starts where necessary and CPD plan in place
2. Sept- Yr6 teachers adjust planning, delivery and assessment techniques from observing high impacting teachers within Alliance 
3. Resources purchases, courses attended and aid effectively delivery
4. June- Reading aspiring targets met
	Teachers are equipped to deliver high quality reading sessions through training, modelling and observations

Pupil achieve the aspiring targets


	SLT- Termly scrutiny – see Matrix and Monitoring/Assessment cycle 

	

See 1.2 ii A


Budget code:15200


	(H) To ensure regular monitoring of Reading teaching ensuring highest quality provision 


	1. Early Sept- develop monitoring cycle 
2. Mid-Sept- high quality Reading delivery training 
3. Mid- Sept- Yr6 teachers observe high performing teachers deliver Reading and liaise over effectively planning and assessment
4. Termly High quality delivery to be observed.
5. June- Summative evaluation of impact
	


VL

	1. Sept – All staff to be aware when termly Reading monitoring will occur 
2. Mid-Sept- staff full aware of format of high quality Reading delivery
3. Termly- good practice is shared across the federation
4. Dec- 100% Good Reading delivery 
5. June- Reading aspiring targets met
	Teachers are aware of when monitoring will occur and have necessary documentation ready for SLT to scrutinise

Governors include reading observations and meetings with Literacy lead in monitoring visits.


	SLT- Termly scrutiny – see Matrix and Monitoring/Assessment cycle 

	








1.2 (ii)   Maths at East Hoathly
‘Milestones for % Expected Year 6’
July 2016                                      0%                               
Oct 2016                                       0%
Dec 2016                                       21%
Feb 2017                                       42%
March 2017                                   63%
June 2017                                      93%                                           

	  Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) To ensure that the Maths curriculum is well matched to the new NC expectation  & needs of the children 
	1. Early Sept- In-depth analyses for rationale for below EH KS2 NA expected % 2016 (64% exp 2016)- gap analyses 2016 SAT papers
2. Sept- check that the calculation policy and is still fit for purpose from gap analyses findings and make changes where necessary
3. Sept- Check KS2 Medium Term Planning is still fit for purpose from gap analyses findings and make changes where necessary
4. Oct- AWOL skills tracker focussing on clear progress of number and reasoning skills in place across KS2
5. Oct-AWOL Skills tracker for KS1 developed (Place Value, number and calculation) 

	



LP


	1. Early Sept – Gaps revealed and adjustments to planning made and CPD training identified
2. Sept- Calculation policy updated and disputed effectively. All staff understand vision & calculation policy. 
3. Oct-Medium plan in place with Autumn term focus on PV, calculations and contextual questions (New coverage system established- 3 x number, 1 x calculation , 1 x shape/ space)
4. Oct- KS2 skills tracker in place. 
5. Oct- KS1 skills tracker in place 
6. June- Maths aspiring targets met
	
Teachers establish that the KS2 Maths curriculum is well matched to the new NC expectation & needs of the children. 

Pupils are appropriately challenged  and Mtahs 2017 attainment targets in Year 6 achieved.
	



Alan Brundle (V.chair)- dates to be confirmed  
	

100 pound 


Budget code: 15220


	(E) To ensure resources are in place to support maths provision from the gap analyses findings 
	1. Sept-Carry out full audit of maths resources linked to gap analyses needs 
2. Ensure Numicon and Matheletics for every class 
3. Develop purchase plan 
4. Evaluate effective use of resources for future purchase plans (assess in T4 & 6)
 
	
 
LP

	1. Audit carried out 
2. Numicon used for teaching number and calculation 
4. Resources ordered - Purchase all necessary resources- 
4. Class sets of basic skills resources in place 

	Teachers have the resources they need and ensure children are supported. 
Governors observe provision groups. 
Pupil are aware of their targets to practice and feel supported. 
Parents support children with targets. 
	


Alan Brundle (V.chair)- dates to be confirmed  
	
Matheletics £300 (EH)

Budget code:15200


	(B) To explore ‘Inspire Maths Programme’ concept to focus on question level developments 
	1. Sept- Explore potential links with links with ARK and links with Newick Primary and Jo at South Malling/Mark Cross
2. Maths leader to link with EK  
3. Whole School staff training. 
4. TA training in how to deliver this 
	

LP/EK



	1. Sept – Training links made and timetabled for training 
2. Oct- ensure all necessary resources in place-  counting sticks, dienes & dice
3. Nov- Observe teachers using it and share good practice. 
4. Staff training and sharing ideas in staff meetings. 
	Teachers are able to use this to aid teaching. 
Governors are aware of this and join in some training. 
Pupil – can draw on this to support their learning. 
Parents – parent forum means that they understand what this is and support at home.
	
	






	(C) To reinforce the systematic and consistent approach of mental maths 
	1.Timetable 10  min daily slots for all year groups for mental Maths 
2.Ongoing mental maths skills across school through maths passport initiatives
3. Reinforce whole school approach to learning times tables 
4. Purchase Mathletics for every child to complete as homework and in school club  
	
LP

	1. Sept and ongoing- Children receive 10 min maths everyday – see class timetables 
2. Oct/Nov -Mental maths assessment tool and tracking in place 
 3. April-80% of children know to 10x10 by the end of Y5 (assess in T5 & 6)
4. Oct -Mathletics in place for all children plus lunchtime PP focussed Mathletics club run weekly 
	Teachers dedicate 3 slots a week to this. 
Pupil become more confident with supporting mental maths. 

	


Alan Brundle (V.chair)- dates to be confirmed  
	Matheletics £300


Budget code:15220


	(D) To develop detailed data systems for Maths enabling regular attainment milestone analyses of progress
	1. Sept- Outcome milestones set for year (datawall) and cohort trackers developed
2. Alliance and EIP moderation attended termly for Maths
3. Termly pupil progress meetings to focus on maths  progress and attainment against set milestones
4/5. June- Summative evaluation of impact
	

LP


	1. Sept – Staff aware of attainment & progress outcome expectations 
2. Oct- Check progress in areas that were identified in gap analysis 
3. Nov- Boosters and extra sessions for children needing support. 
4. Termly- Pupils reaching milestones and precise interventions in place when required
5. June- Maths aspiring targets met (80% KS2 expected) & combined KS2 ‘expected’ % to at least match national in 2017.
	Teachers plan and assess to ensure progress is rapid

Governors are regularly informed about the progress of children through datawalls

	


Alan Brundle (V.chair)- dates to be confirmed  
	






	(F) To raise the profile of Maths in the school and at home 
	1. Sept-Development of  more inviting Maths areas in each class and corridors
2. Sept- Reorganisation of maths homework- link to Mathleteics 
3. Oct- Develop maths buddy system 
4. Nov-Maths Week 
5. Oct- 10 mins metal maths daily in all classes 
6. Oct & Feb- Parent workshops for Maths calculation Policy and Mtaheleteics 


	
LP
	1 & 2. Sept- See learning environment agreement doc 
3. Oct-Maths buddy system ensures that targeted pupils Maths experiences increases significantly 
4. Nov-Maths Week high profile and targeting gap analyses areas 
5. Oct- mental maths is taking place in each class daily 
6. Oct & Feb- Increased parental involvement in maths homework and support – workshops well attended 
	Teachers communicate maths with parents through homework. 

Pupil complete homework each week and do mathletics at home. 

Parents support children with mathletics at home. 
	Sept/Oct & ongoing- SLT learning environment monitoring 
Maths week evaluations 

SIP –T1, T3, T6 

Govs- T2, T4,T5

	Matheletics £300


Budget code:15220


	(G) To reinforce robust assessment for learning initiative implemented to ensure gaps in learning addressed rapidly
	1. Early Sept- summative testing timetabled set (fortnightly testing and analyses of gaps)
2. Sept-Robust fortnightly pupil progress meetings (LP) and precisely targeted intervention-pupils assessed for  re-grouped as necessary (VL and EM working with targeted Yr6 pupils form 6th Sept)
3. October- Data used by teachers to create provision map for all groups of children in class, taking into SEN, under-achievers, G&T provision.
4. -Termly pupil progress meetings to focus on Maths progress and attainment against set milestones
5. June- Summative evaluation of impact
	


LP

	1. Early Sept – Staff aware of testing schedule and resources ordered
2. Sept-  LP ensures that Maths gaps are addressed fortnightly. All children assessed and re-grouped for reading as necessary to ensure progression

3. Oct onwards-Provision mapping impacts and pupils continue to make accelerated progress and reach aspiring attainment targets.

4. Termly-assessments to show pupils are on track termly to reach attainment targets.

5. June- Maths aspiring targets met 
	Teachers analyse tests to identify areas of focus. 


Pupil – work on targets at home. 

Parents – support children with these areas. 
	PPM termly and data scrutiny 
	






	(H) To target CPD for staff  to ensure subject knowledge is sufficiently updated to address needs analyses gaps
	1. Early Sept- Assess teachers/TA Maths skill set & research high performing Reading schools
2. Sept- Yr6 teachers observe high performing Maths teachers deliver Math and liaise over effectively planning and assessment
3. YR6 teachers attend latest CC/ Alliance Maths training
4. NQT training in maths 
5. June- Summative evaluation of impact
	


LP

	1. Early Sept – Ind coaching starts where necessary and CPD plan in place. TA Maths training sessions (focus on reasonimg) at Newick Teaching School. 
2. Sept- Yr6 teachers adjust planning, delivery and assessment techniques from observing high impacting teachers within Alliance 
3. Resources purchases, courses attended and aid effectively delivery
4. Triangulation of maths learning 
5. June- Maths aspiring targets met
	Teachers are equipped to deliver high quality reading sessions through training, modelling and observations

Pupil achieve the aspiring targets
 
	


Alan Brundle (V.chair)- dates to be confirmed  
	

	(I) To ensure regular monitoring of Maths teaching (specifically KS2) ensuring for highest quality provision 


	1. Early Sept- develop monitoring cycle 
2. Mid-Sept- high quality Maths delivery training 
3. Mid- Sept- Yr6 teachers observe high performing teachers deliver Maths and liaise over effectively planning and assessment
4. Peer observations and feedback 
5. June- Summative evaluation of impact
	


LP

	1. Sept – All staff to be aware when termly Reading monitoring will occur 
2. Mid-Sept- staff full aware of format of high quality Maths delivery
3. Termly-High quality delivery to be observed.
4. Dec- 100% Good Maths delivery 


5. June- Maths aspiring targets met
	Teachers are aware of when monitoring will occur and have necessary documentation ready for SLT to scrutinise

Governors include reading observations and meetings with Maths lead in monitoring visits.
 
	



Alan Brundle (V.chair)- dates to be confirmed  
	









1.3   East Hoathly Attendance:

To raise by 1.5% at East Hoathly. Average attendance to be at least 96.5% by Summer 2017.

	Attendance
	
14/2015
	
15/2016
	
Sept 2016 – Nov 2016
	
Sept 2016 – Feb 2017
	
Sept 2016 – March 2017
	Sept 2016 – May 2017
	Sept 2016 – July 2016
	Significant strengths, issues and causes for concern

	% overall attendance 104
	
95.5%
	
94.9%
	
95.8%
	
95.7%
	
95.9%
	
96%
	
	1 family – ESBAS formal referral involved, attendance has increased since their input. Further support has been referred. These children come under all vulnerable groups – FSM, PPG, SEND. 
May – this has now proceeded to a warning letter being issued by ESBAS that legal action may be taken

1 child, persistent absence due to illness – Doctor’s letter has been received

VL meeting with parents regularly regarding attendance. 

	% unauthorised absence 
	0.7%
	0.9%
	
0.9%
	
0.5%
	0.6%
	0.7%
	
	

	% Pupil Premium (22)
	95.4%
	92.6%
	92.5%
	93.6%
	93.5%
	93.9%
	
	

	% non-PPG
	95.9%
	95.8%
	96.8%
	96.4%
	96.6%
	96.6%
	
	

	% FSM(14)

	94.7%
	91.5%
	97.9%
	98.1%
	98.1%
	98.3%
	
	

	% non-FSM
	95.8%
	95.8%
	95.6%
	95.5%
	95.6%
	95.7%
	
	

	% SEND attendance 11
	96.3%
	94.1%
	91%
	92.5%
	92.5%
	92.8%
	
	

	% non-SEN
	95.5%
	95%
	96.4%
	96.2%
	96.2%
	96.3%
	
	

	% persistent absentee 
	1%
	10.6%
	11.7%
	13.7%
	8.6%
	8.6%
	
	

	Current Attendance percentage without key family
	96.4%
	


[bookmark: _GoBack]

	Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) 
Clear leadership responsibilities and accountability for attendance outcomes established 
	1. DH JD and leadership PM specifically linked to attendance outcomes. 
2. Weekly attendance reviews developed with HT
3. Attendance Policy updated with developments- termly letters, late timings, clarity of what is authorised
4. Clarity of expectations set with all parents
5. HT report clearly showing attendance actions and figures
	


VL 

	
Leaders can clearly explain their role in improving attendance through regular consistent monitoring systems. See below. 

Attendance improves and the milestones of improvement are achieved. 

Embedded systems are established to ensure that high levels of attendance are maintained. 
	






Improvement in attendance by 1.5%. 



Teachers aware of actions to  be taken if they have concerns about attendance. 
 
Pupils understand about their role in being orgainsed and ready for school. 

Parents – clarity of attendance expectations and rationale. 

Governors- clear about action taken to improve attendance and aware of how this is developing. 



 
 
	








 
See attenance folder- weekly meetings and actions recorded 

Termly Governor monitoring of leadership action and impact- see PH reports. 


SG- 7.12.16
	











Budget code: 30010

ESBAS support – advice and referral when required 








	(B) 
To ensure attendance is at least 96.5% and that there is no significant  differences between groups 


	
Closer monitoring, immediate phone calls home. 

VL meeting with parents regularly regarding attendance and begin development of bespoke initiative if required to ensure pupils are at school- to be continued 2017/18-including: SLT pick ups, morning Thrive club, reduced rates for breakfast Club (PPG) etc 

Parents’ meeting with Head/ DH, individual contracts signed, effectiveness monitored termly

Groups attendance monitoring also part of formal reporting and weekly checks

Use of ESBAS and formal referrals if required. 



	




VL 

	
Improvement in attendance by 1.5%. 

See table above for milestone developments in attendance. 


Pupil engagement and enjoyment of learning to impact on 96.5% + attendance. 

There is no significant differences between the attendance of major groups in the school.  See below. 
	
	
	

	(C) 
PPG pupil attendance to be 94% by Summer 2017 
	
	

VL
SL


	1. 

PPG: 92% Jan 2017, 93% March 2017, 94%+ July 2017
	
	
	

	(D)
SEND pupil attendance to be 94% by Summer 2017
	
	

VL
SL

	

PPG: 92% Jan 2017, 93% March 2017, 94%+ July 2017
	
	
	







1.4   Assessment Systems:
To expand and embed the Federation assessment framework, ensuring that AWOL systems are refined and that quality first teaching principles, including precisely targeted interventions are robust and continue to rapidly close learning gaps for all groups.
· 
Self- Evaluation Rationale Thread (SEF section 4 & 7 pages 3 & 5)              Ofsted Criteria Gap Thread – L&M Criteria -(2) 


	Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) 
To refine and embed ‘assessment without levels’ system across the federation
	1. Sept- adapt AWOL % criteria to cater for 2016 SAT experiences and Interim 

2. Oct- explore and develop child friendly AWOL statements 

3. Nov- moderate internally using  new AWOL % criteria 
4. Dec- moderate with Alliance and EIP schools 
5. Jan- Use parents forums to inform parents of the AWOL changes. 
	


JP

	1. Sept – staff aware and using the 75% Exp, 85% Exc & 95% High/GD criteria. AWOL Exp matched with Interim statements. 
2. Oct- Staff using child friendly AWOL in SC and pupils begin using to self-evaluate gaps and develop targets
3. Nov- Internal Moderation shows calibrated exp standards within federation
4. Dec- External Moderation shows calibrated exp standards within federation
5. Jan- Parents will be aware and supportive of AWOL changes. 
	Teachers moderate and calibrate their judgements effectively using the AWOL %’s and criteria. These judgements  match those of other Alliance/EIP schools and are validated by SAT results.
 
Pupils use the AWOL child friendly targets to recognise gaps in learning independently.

Governors & parents aware of and supportive of AWOL changes.
	Termly moderation- internally and Alliance/EIP 

Fortnightly gap analyses for Re, SPGA & Ma. 
	
Photocopying costs for individual AWOL sheets per pupil
(984 copies-200 pounds)

Budget code: 30010


	(B) 
To refine and extend Federation Datawalls systems to all cohorts and subject areas 


	1. Sept- Staff training ensuring clarity for all about datawall changes this year 
2. Mid Sept- Federation datawall refined to include SPAG progress and attainment milestones 
3. Oct- EYFS datawall developed to include progress data for all EYFS cohorts 
4. Nov-Jon Anniss’ Middle leadership datawll developed for all foundation subjects
5. Nov- CP take on EYFS datawall for Rec 
	
JP

JP

SD


SL


CW

	1. Sept – Staff understand how to use datawalls to evaluate cohort and groups progress and attainment against set milestones 
2. Mid-Sept- Staff understand how SPAG attainment will be tracked termly 
3. Oct- SD has develop effective tracking for EYFS progress with set milestones
4. Nov- ML set up datawalls and begin to use to evaluate group and cohort progress and attainment against set milestones
5. Nov- CP datawall used effectively to evaluate progress and attainment against set milestones 
	

Teachers & Governors use termly datawalls highly effecteively for all subject areas to evaluate all cohorts  (including EYFS) and groups progress/attainment against set milestones 

 
	
Governors termly evaluation of Datawall progress against milestones
	

TLR time for termly EYFS datawall developments 




	(C) 
To ensure robust termly pupil progress meetings and precisely targeted intervention 
	1. Sept- attainment targets set Re, Wr, Ma & SPAG
2. Oct and termly- Pupil progress meeting termly evaluating set milestones of progress and attainment – including SENCO, PPG tutor, T and SLT 
3. Sept and termly- Targeted interventions and planning adjustments 
4. Oct and termly- Data used by teachers to create provision map for all groups of children in class, taking into SEN, under-achievers, G&T provision in school 
	



JP
	1. Oct onwards – Termly milestones met and targeted rigorously evaluated interventions in place where necessary. 
2. Oct onwards - Interventions have expected impact. 
3. Oct onwards-Provision mapping impacts and pupils continue to make accelerated progress and reach aspiring attainment targets. 
	Teachers drive the expected standards forward and have ownership. 

Pupils make expected progress and reach attainment targets set. 

Governors able to track the progress of cohorts and group precisely.

Parents- well informed and supportive about interventions and progress of their children. 
	
	
T cover for PPM termly 



	(D) To ensure the gap in progress between PPG and non-PPG pupils remains closed 
	1) Mid Sept-  Personalised termly milestones of expected progress to reach targets. PPG outcomes at each pupil progress meeting- Separate vulnerable pupils tracking system with specific milestones established
2) Sept and onwards- Termly provision plan enables appropriate support
3) Oct- PPG Reports written documenting support for and progress of PPG pupils 
	


JP/
Senco
	1) Sept and termly- clarity for all stakeholders for the accelerated progress expected and interventions. 
2) Oct & ongoing-Inclusion manager ensures that provision mapping and milestones provide clarity of purpose for all-
3) Termly- PPG pupils achieve PP targets.
	PPG teachers provide highly effective 1-1 and group work targeted at PPG gaps with highly skilled staff.
Governors have a clear picture of the effective support provide for PPG pupils. 
PPG pupil progress is in-line with that of non-PPG. 
	
Termly PPM to assess impact of PPG progs and PPG tutors 

	
PPG tutors and resources

	(E) For SEN pupils to continue to make at least expected progress

	1. Sept and termly- IEP targets for all SEN children reviewed every half term 
2. Sept- new SEN TAs timetabled effectively to support key IEP progs 
2. Sept- IEPs to be out on tables during guided session with an adult. Adults noting key evidence to achieving target 
3. Oct- IEPs used to plan provision and support from SEN TAs and in afternoons through provision mapping 
4. Jan- SEN report written documenting support for and progress of SEN pupils
	


JP/
Senco
	1. Termly meeting set aside for IEPs every half term. IEP reviewed and shared with parents & children. Majority of target need to be achieved – if not go back to smallest step. 
2. Oct- PPM show that new SEN TAs hving significant impact on SEN pupil progress
3. Ongoing- All staff working with IEP children know targets, contribute to achieving them and recording evidence 
4. Ongoing- SEN children have correct provision linked with IEP. Achieve IEP target. 
	SEN provision is highly effective and SEN pupils reach their targets and make the expected progress. 
Governors have a clear picture of the effective support provide for SEN pupils. 

	
Termly PPM to assess impact of SEN progs and SEN TAs 

Govs- T2, T4,T5

Termly datawall and trackers evaluation- SLT (& Senco)
	



	(F) To develop skills and confidence of Federation senior leaders to take on management of assessment procedures/
systems
	1 Oct-. Senior leaders to shadow HT termly pupil progress meetings.
2.Nov- Coaching for SL about all aspects of partnership assessment systems. 
3.Jan- SL take responsibility for aspects of assessment procedures throughout the year. 
4.April- SL to feedback confidently about managing assessment systems. 
	


JP
	1 & 2 Sept – SL clear about how to manage assessment systems.
 
3. Oct- SL assessment involvement of a high standard and hold other rigorously to account. 

4. Dec-SL ready to drive assessment systems and procedures 2017. 
	SLT confident about Federation assessment systems and can manage their areas of assessment procedures effectively, holding others to account rigorously. 
	JP monitoring of SLT’s ability to manage assessment procedures termly.  

Alex R- 7th October- monitoring visit 
	






1.5    Mastery Learning Approaches:

Develop a ‘School Learning Model’ based around Blooms Taxonomy higher level thinking skills. 

Develop learning through rigorous assessment of learners future needs, where pre and post learning opportunities are developed in each lesson, leading to further ‘enrichment, extension and challenge’. 

· Staff and Governors Fishbone Concept Development Photo July 2016
[image: C:\Users\jprocter\Downloads\image (3).jpeg]
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· 
Self- Evaluation Rationale Thread (SEF section 5 page 3)                 Ofsted Criteria Gap Thread – T&L- Outstanding (1 & 4), Good (2 & 3) - 

Key: Higher Level questioning (HLQ)   Mastery Teaching Approach (MTA)
	Target/ Objective 
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A)
Training for all staff to understand why and how to implement mastery teaching and higher level questioning 
	1. Sept- John Samuels-INSET 20th Sept (Govs invited to attend) 
4. Sept-Nov-JP to lead SMs – reinforcing baseline training 
5. Nov- TA training follow up- VL/JP 
6. Dec- Parent workshops – VL/JP 
	




JP 

	1. Sept – All staff have high quality input for HLQ and MTA and ready to implement 
4. Nov- Staff knowledge extended and reinforce by JPs inputs
5. Nov- TAs ready to reinforce/support HLQ and MTA 
6. Dec- parents aware and support of approaches 
	Teachers, governors & parents understand the theory behind mastery teaching and blooms taxonomy HLQ and MTAs. 


	
IA- November  Tues 15th 
	John Samuels -02380845856
07919375619
pls@jsamuels.wanadoo.co.uk

275

Budget code:HG- 30010


	(B) To ensure that Mastery teaching techniques will be utilised in all lessons to impact on deeper learning of concepts 
	1. Sept- SM x 2 dedicated to MTA by JP & EM 
2. Mid Sept- modelling of MTA by VL and EM- staff observe EM MTA
3. Oct/Nov- ind coaching by SLT
4. Dec- monitor MTA as part of assessment/monitoring cycle 
5. Jan- analyse data to evaluate impact of MTA 
	JP & EM

VL
EM

SLT 

	1. Sept – staff understand the concept about regularly planned pre/post assessment and AFL adjustments 
2. Oct- Staff have seen the MTA in practice and ready to develop (TAs use for extension and reteach by Teachers)
3. Oct/Nov- ind coaching embeds MTA 
4. Dec- observation show that MTA is in operate in all classrooms 
5. Jan- Data shows that mastery of skills is impacting on application of knowledge 
	Teachers using pre and post assessment techniques to differentiate teaching input enabling a deeper learning.  

Pupils have a very secure understanding of concept and are able to apply their knowledge confidently. 
	Governors monitoring progress of pupils and ability to apply knowledge effectively- maths reasoning focus area


IA- November  Tues 15th
	



	(C) 
To adapt planning format to include HLQ and MTA (pre/post assessments per unit) 
	1. Sept- VL to adapt planning expectations to incorporate Pioneer HLQ and MTA
2. Sept- training and SM modelling the planning and use of HLQ and MTA 
3. Oct/Nov- weekly monitoring of planning against new criteria 
4. Nov- observations of teaching linked to planning MTA and HLQ 
	


VL 

	1. Sept – staff aware of expectations and rationale and begin to make adjustments 
2. Oct- adjusting planning as necessary
3. Nov- planning showing MTA and HLQ techniques explicitly listed 
4. Nov/Dec-Lessons observation show that staff are using HLQ and MTA very effectively to deepen and extend learning experiences 
	Teachers planning shows clear approaches to MTA and use of HLA- these are listed on the planning explicitly. 

Pupils respond effectively to the purposeful planned use of HLQ and the MTA to learning. 
	VL- weekly planning monitoring and feedback 

Termly observation  monitoring with a focus on MTA and HLQ

SIP monitoring visitsT1,T & T5 
	

	(D) 
To adapt learning environment expectations to incorporate HLQ expectations
	3. Sept- adjustments made to LE expectations- including key stem questions displayed 
4. Nov- Monitoring with focus on use and display of HLQ traits 
	



JP/VL


	
3. Oct- all classrooms to have HLQ stems displayed 

4. Oct/Nov- observation show that HLQ in regular operation and extending learning 
	Classrooms have key HLQ starters/stems displayed and these are actively used by teachers and pupils to extend their thinking skills. 
	
	

	(E) To adapt the federation school learning model to include HLQ and MTA 




	 1. Sept/Oct work with staff and school councils & Govs to review school learning charter and explore how HLQ and MTA can now be included
2. Oct- launch learning model/charter 
3. Oct/Nov- display and post onto websites the new learning model
4. Jan- revisit charter against monitoring a evaluate impact 
	



JP/VL


	1. Sept/Oct– key traits of HLQ and MTA incorporated in learning model 
2. Oct- learning model/charter high profile and understood by all stakeholders 
3. Nov- all stakeholders aware of the new charter and where to locate a copy
4. Jan- HLQ and STA impacting on progress and confidence of pupils to apply skills 

	All Stakeholders are signed into the learning model and advocate and deliver its approach- with a focus on HLQ & MTAs

The learning model will be displayed in the federation school and full understood by pupils. 
	
	




1.6    Growth Mindset: 
Develop a strong growth mindset (GMS) culture, where pupils develop their ability to recognise, articulate and adapt their thinking processes. The Federation will capitalise on research which shows that pupils who have a growth mindset – the belief that intelligence is malleable – try harder, persist for longer, seek out feedback and set themselves more challenging goals.
· Staff and Governors Fishbone Concept Development Photo July 2016
[image: C:\Users\jprocter\Desktop\2016-17\SDP 2016-17\Fishbone Photos\image[4].jpeg]
· Self- Evaluation Rationale Thread (SEF section 5 page 3)     
· 
 Ofsted Criteria Gap Thread – Ofsted T&L Outstanding Grading (12)-  & SDP PDBW Grading (1) & Ofsted L&M Criteria -(7)

· Milestones of Growth Mindset Development - % of GMS/FMS
· July 2016                                        0%                               
· Oct 2016                                        10%
· Dec 2016                                        30%
· Feb 2017                                        50%
· March 2017                                    70%
· May 2017                                      90%                                           
· 
· 
	Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) 
To ensure whole school GMS training and teacher paired coaching session by Lizzie Overton training 
	1. Sept- INSET – Lizzie Overton- GMS & Federation launch 19th Sept/Pranet Forum
2. Oct- paired year group teacher coaching sessions with Lizzie
3. Sept- Pupil training through assemblies and classroom discussions. 
4. Oct/Nov- Parent forums/workshop utilised to explain to parents about GMS concept. 
	


VL
	1. Sept – training is implemented across the federation and is evident in lesson observations
2. Oct- sessions are focused on the needs of the teacher/class and link to current learning
3. Sept- assembly planning is adapted to ensure GMS is high priority 
4. Oct- newsletters to have weekly quotes linked to GMS concept 
	Teachers have a thorough understanding of the concept of GMS and advocate and deliver this approach in their classrooms. 

Pupils are able to talk confidently about GMS and explain about the distinction between a fixed MS. 
	
15/11-EH- Ian A- Gov monitoring 
	Paired coaching & Inset with Lizzie Overton

Budget code:£1300
(Health Grant)

	(B) 
To ensure that Learning environments and GMS vocab used across the school will have displays and terminology directly overtly linked to GMS concept.  
(metacognition Learning Powers reinforced) 
	1. Sept- reinforce Pioneer 2016 metacognition strategies with staff and pupils ‘Thinking about Thinking’ 
2. Sept- VL to visit Laughton and Newick to view GMS displays and discuss whole school approach 
Sept- training about the GMS displays expected in classrooms
3. Sept- develop set of GMS language/vocab to be used by staff to advocate GMS daily 
 
	

VL

EM


	1. Sept- ‘learning powers’ concept reinforced with staff and pupils- ensure forefront of stakeholders minds
2. Sept – LE policy adapted to include GMS displays
3. Sept/Oct- staff using GMS language daily and in marking and star book to encourage effort and determination
 
	Pupils are able to talk confidently about GMS (determination and effort) and refer to the stunning displays in their classrooms and corridors linked to GMS. 
Pupils will be ready to learn; the thoughtful and wide-ranging promotion of pupils’ spiritual, moral, social and cultural development and their physical wellbeing enables them to thrive.
	


15/11-EH- Ian A- Gov monitoring
	






	(C) 
To monitoring the impact of GMS approach on pupils attitude to learning and progress
	1. Sept- baseline questionnaire GMS/CMS- % and identify target pupils 
2. Oct- targeted pupils tracked for impact on GMS on attitudes and progress 
3. Feb- Pupil and parent questionnaire- quantitative data linked to closed and growth mindset % change 
4. March- GMS tracking analyses to check on imapct 
	




	1. Sept – analysis of questionnaire and action plan created
2. Oct- targeted pupil folder created so that GMS impact can be specifically tracked and monitored
3. Feb – analysis of questionnaire and progress from Sept identified.
4. March- Significant progress and attitude shift for GMS focus pupils 
	Targeted Pupils show that GMS approaches have impacted significant on progress and pupil attitude to achievement. 

Parents report that their children’s attitudes to learning a significantly more positive and they are more motivated. 
	

Governors monitoring T1,T3 to explore the tracking and progress of GMS 

Pupil questionnaire- 
Do pupils love the challenge of Learning ? Are they curious, interested learners who seek out and use new information to develop, consolidate and deepen knowledge and understanding? 
	






	(D) 
To develop a Federation Learning Model/Charter to include GMS concept 
	1. Sept- work with staff and school councils to review school learning charter and explore how GMS can now be included
2. Nov- display and post onto websites the new learning model
3. Feb – review charter with staff and school council

	

VL 


	1. Sept – new school learning charter is created and implemented across federation. Displayed throughout schools
2. Nov- all stakeholders aware of the new charter and where to locate a copy 
3. Feb- classes and school council to review the charter and changes made as necessary 

	All stakeholders have a clear understanding about how GMS is now intrinsically linked with the Federation learning model/charter. 
Pupils will be ready to learn; the thoughtful and wide-ranging promotion of pupils’ spiritual, moral, social and cultural development and their physical wellbeing enables them to thrive.
	
	







1.7    Pupil Health & Wellbeing:
 Develop pupil wellbeing by ensuring high quality physical education and that time is given for pupils to experience mindfulness daily- ‘stop, breathe, be’ - and ensure time is allocated for pupils to discuss concerns through our ‘Thrive’ [image: Description: Thrive - Lets help every child] and ‘Worry Busters’ initiatives.
Pupils will learn to recognise and regulate their emotions and this will impact on attendance and academic learning and attainment. 

· Staff and Governors Fishbone Concept development photo July 2016
[image: C:\Users\jprocter\Downloads\image (5).jpeg]
· 
Self- Evaluation Rationale Thread (SEF section 6 page 4)          Ofsted Criteria Gap Thread – Ofsted PDBW (11) 
	Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) 
To develop a  Health Grant action plan for both schools documenting  how HG will be used for pupil wellbeing 
	1. Sept/Oct- develop federation Heath Council – including Gov, parents and pupils- centre of thinking around Health Grant developments 








2. Oct/Nov- Action plans onto websites – showing impact and how baseline was developed 
	


VL/JP 





Health and Wellbeing Day – EM T1
	1. Oct – Health Council to work with SLT to develop HG action plan 
CP
Pond develop £3,000- FS wellbeing 
TA- sport coaching skills/ training 
MDSA- Ringmer training - sport leaders
Thrive training and resources 
Sponsored Walk – May 2016- 3.5 miles 
Mindfulness training – Jan 2017 
Sports Crew training - £18
EH
Awe and Wonder Day 
Anti-bully Charter and Award 
Growth Mindset training and coaching - £3500
MDSA- Ringmer training - sport leaders
Cooking Club- healthy recipes 
Health and wellbeing Day- ‘Golden Mile’ – led by EM – PHUNKY FOODS link – SD 
Mindfulness training – Jan 2017 
Sports Crew training - £18

2. Oct/Nov- External evaluation that HG fit for purpose and has impact potential 
	HG action plan document that funds have been spent on long lasting integrated initiative which will long lasting impact on the health and wellbeing of pupils in the federation. 

As a product of HG action plans: 
Pupils will be ready to learn; the thoughtful and wide-ranging promotion of pupils’ spiritual, moral, social and cultural development and their physical wellbeing enables them to thrive.
	
	

£10,000 per school
Health Grant 

Budget code:  30010


	(B) THRIVE/Worry Busters
To be knowledgeable about the importance of Thrive/worry busters and the positive impact it can have on emotional well-being and educational success. develop and embed 
	1. Sept-VL to pursue training linked with other schools- Claire Westcott- Haven Schools or Sophie Thomas 

2. Oct/Nov-Partnership training for whole federation

3. Nov-Staff implement agreed actions to develop Thrive initiative  

	


VL 

	1. Oct – whole school staff training 

3. Oct/ Nov- 
Whole school developments to occur: Displays of quotes in classrooms, worry buster/thrive box or ‘Bubble Time Pegs’ in each class- check daily by teachers – time to discuss concerns with trusted adult, calm areas at lunchtime 

	
Teachers are knowledgeable about the mindfulness and the impact which open-minded curiosity and acceptance has on children and adult’s self-esteem. 

	
	


200 Pounds 

Budget code: 30010


	(C) THRIVE/Worry Busters
To develop individual targeted Thrive input for pupils most in need 
	1. Sept- licenced Thrive practioner to carry out Thrive assessment to identify key pupils at CP and worry busters at EH  

2. Oct/Nov- weekly Thrive for targeted pupils and specific tracking developed 

3. Jan- summative evaluation of impact of Thrive and WB- based on attainment tracking and emotional response and attendance 
	


SL/AL
	1.Sept- pupils identified and parent informed about Thrive prog and the timetable for this year

2. Oct/Nov-Tracking to show a significant impact of Thrive on pupil focus/attendance and attainment 

3. Targeted Pupils show that GMS approaches have impacted significant on progress and pupil attitude to achievement. 

	Targeted Pupils show that Thrive approaches have impacted significant on progress and pupil attitude to achievement. 


	Pupils can explain accurately and confidently how to keep themselves healthy. They make informed choices about healthy eating, fitness and their emotional and mental well-being. 

SG- 2.11.16

	

	(D) MINDFULNESS
From Jan 2017, to be knowledgeable about the importance of Mindfulness and the positive impact it can have on emotional well-being and educational success.  
	1. Dec 2016- M training for all staff
2. Jan 2017- Book/resources provide ti develop practical strategies & explore
Tom Ottaway connections
3. Jan/Feb- SM dedicated to refresher of M and practice 



	

JP/VL


	 1. Dec 2016- John Camp to lead training twilight for Federation- mindfulness- what he has learnt from initiatives in Compass Schools 

2. Jan 2017- Staff able to implement M strategies and utilise resources for ideas/strategies
3. Jan/Feb- M occurs daily in all classrooms 

	Teachers are knowledgeable about the mindfulness and the impact which open-minded curiosity and acceptance has on children and adult’s self-esteem. 
Pupils and adults will be calmer, happier and more fulfilled. 


	Mindfulness brain imaging shows how mindfulness alters the structure and function of the brain- 
Pupils spiritual, moral, social and cultural development equips them to be thoughtful and caring and active citizens in school and wider society.
	50 Pounds

Heath Grant to pay for M training 
Budget code:30010


	(D) MINDFULNESS
To develop a range of whole school initiatives to promote mindfulness daily & monitor pupils for impact 
	Jan onwards: SLT explore Hasting school and research to find the most effective ways to embed mindfulness within the schools. 
https://mindfulnessinschools.org/

Feb: several pupils from each class targeted to record /monitor the impact of M on attitudes and attainment
	




JP/VL 
	Jan onwards: All classes have reflective sessions daily and utilise the following strategies: 
· Calm zone developed at lunchtime 
· Daily mindfulness time across the federation
· 10 key mindfulness activities developed weekly in all classroom from Jan 2017 
· Book/resources provide to develop practical strategies. 
	Targeted Pupils show that M approaches have impacted significant on progress and pupil attitude to achievement. 

	Pupil Questionnaire :
Pupils will be ready to learn; the thoughtful and wide-ranging promotion of pupils’ spiritual, moral, social and cultural development and their physical wellbeing enables them to thrive.
	





	(D) MINDFULNESS/ THRIVE/Worry Busters
To engage parents and carers in developing a knowledge and understanding of the impact of Mindfulness & Thrive. 
	
SL
AL
SLT 
	Nov/Dec- Mindfulness/Thrive workshops for parents/carers
 
Parents will have an understanding of how to support their children with mindfulness/Thrive approaches at home. 
	Pupil/ Parent questionnaire- 
Do pupils demonstrate a sense of enjoyment and fascination in Learning about themselves, others and the world around them?

	(E)
Pupil Physical 
Well-Being
To further develop 
pupil awareness of
 healthy living across the federation 
	· Sept/Oct-Review Sports Premuim spending and impact on clubs and fitness. 
· Oct- Develop further community sport comps- take from SEF- table tennis, netball, football, stallbal & joint sports day?   
· Sept/Oct- Organise Healthy and Wellbeing Day – H&W Day T1- EM- Paul Aarrgard- healthy lunchbox initiative launched- school council focus 
· Nov-PE-company to focus on healthy living ethos within each PE session- staff to attend sessions weekly
· Oct and ongoing- Healthy living/eating displays around the school & healthy lunch box initiative (school council focus)
	
VL


VL 


EM





VL 




CW
/LP



	Sept- SP funding report undated with this yaers plans listed and onto website

Oct- sporting events booked in for the year- also listed on SP report 

Sept/Oct- ‘H&W Day’- EM leading- range of professionals including dentists, GP and fitness instructors involved in H&W day- promote the importance of keeping healthy – pupil & community aware significantly developed and healthy lunchboxes contents clear to all (newsletters summary for 3 weeks). ‘Restart the Heart workshop’ 18th Oct. 

Nov- Pupils have clear message about healthy living from PE teachers weekly

Nov- displays around the school provide a clear message to all about the importance of living healthy and pupils are able to reference the displays in HL discussions 
	

Staff make deliberate and effective action is taken to promote pupils’ physical well-being. 

Pupils will be able to explain accurately and confidently how to keep themselves healthy. 
They make informed choices about healthy eating, fitness and their emotional and mental well-being.
	See healthy living development evidence booklet 

Pupil questionnaire- T1, T3, T6- specifically linked to physical wellbeing understanding (VL) 
	


£10,000 per school
Health Grant -  paying for Health and well-being Day 


	

	(F) To ensure staff have expected safeguarding, Prevent and Health and Safety training and updates 
	· Annual safeguarding training for all staff 
· Updates on e-safety training for staff, pupils and parents as necessary 
· Physical Intervention Training- Sept 
· All staff have completed mandatory health and safety training
· Anti-bullying Charter 2016/17 and setting up of anti-bullying federation  Council 
· Sept 20th - Prevent updates in training 
· All staff  to have hv-vest at start of day, break and lunch
· Senior teachers DSL training
· 3 times a year- Bomb threat and lockdown policies in place and run through in both schools
	

JP/VL
	SIP and Governors monitor the leadership ability to provide the following: 

Safeguarding is effective. Leaders and managers have created a culture of vigilance where pupils’ welfare is actively promoted. 
Pupils are listened to and feel safe. They have an age-appropriate understanding of healthy relationships and are confident in staying safe from abuse and exploitation.
Staff are trained to identify when a pupil may be at risk of neglect, abuse or exploitation and they report their concerns. 
Leaders and staff work effectively with external partners to support pupils who are at risk or who are the subject of a multi-agency plan.
Leaders’ work to protect pupils from radicalisation and extremism is exemplary. Leaders respond swiftly where pupils are vulnerable to these issues. High quality training develops staff’s vigilance, confidence and competency to challenge pupils’ views and encourage debate.

	Safeguarding Training Sept:395

H/S 4 days course VL

 



Budget code: 15220

7.12.16- SG
	


Mindfulness- ‘Life will inevitably pass us by but it needn’t go unnoticed’









1.8   Quality of EYFS Provision:
[image: ]
Nursery                 & Reception
Embed high quality EYFS provision in the Nursery and Reception classes so that planning, the learning environment and teaching and learning ensure that child initiated and adult directed learning is used effectively leading to outstanding progress and learning for all children and all cohorts and groups exceeding attainment national averages.
· Staff and Governors Fishbone Concept Development Photo July 2016
[image: C:\Users\jprocter\Downloads\image (4).jpeg]
· 
Self- Evaluation Rationale Thread (SEF section 8 page 5)                   Ofsted Criteria Gap Thread – Outstanding (1, 5,7 &8), Good (11) - 
· 
Caroline Bishop’s June 2016 Monitoring Report & ways forward for 2016/17 - 

	 Target/ Objective 
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) 
To develop and refine EYFS assessment procedures 
	1. Early Sept- Reception baseline 
2. Oct- EYFS datawall developed to include progress data for all EYFS cohorts 
3. Nov- CP take on EYFS datawall for Rec 
	SD/CW

SD

CW

	1.Sept – baseline data on Rec trackers and targets set for year
2. Oct- SD has develop effective tracking for EYFS progress with set milestones
3. Nov- CP datawall used effectively to evaluate progress and attainment against set milestones
 
	EYFS Teachers able to track progress and attainment effectively and confidently present to stakeholders

Governors able to hold EYFS teachers to account effectively due to the high quality of EYFS data provided 
	PPM termly – assessment against milestones 

Hanna – Gov monitoring visit dates to be confirmed
	

	(B) For Reception triangulations to be judged as outstanding and set the high standards for federation EYFS 
(SD- EYFS Lead 
CW- Senior Teacher)
	1. Sept- SLT reinforce expectations for Reception Learning Environment and Learning Journeys 2016/17
2. Jan- federation sharing of best practice – CW/SD obs each other
3. Nov and termly- SLT triangulation 
4. Dec- Gov/SIP Rec monitoring 
5. Jan-  External recognition of outstanding Rec provision 
	


JP/VL


	1. Sept – Ind coaching for Rec T regarding expectations and standards – PM targets set 
2. Oct- sharing impacts on standards
3. Nov- Triangulation shows outstanding 
4. Dec- Monitoring visits judges outstanding 
5. Jan- Both Rec teachers involved in CC hub and leading external moderation events. CW to become a Specialist Teacher in EIP as part of teaching school partnership. 
	Rec teachers indpt driven to provide the highest quality provision for Rec
Governor monitoring visits verify outstanding provision in Reception. 
Ofsted EYFS ‘outstanding’ judgement for EH – specifically  Reception
	SIP and LA monitoring visits judge Reception as outstanding- T1,T3,T6


Hanna – Gov monitoring visit dates to be confirmed
	

	(C) 
To ensure that new EYFS Lead Assistant (DP) has CPD opportunities fulfil areas of required development 
(see also 2.1 J)
	1. Sept- CPD gap analyses from interview in July 2016 actioned. 
2.Oct- DP shadows SD/JP triangulation judgments for N staff
3. Oct/Nov- PD is coached by SD regarding policy and Risk assessment develop  
4. Dec-External validation about the effectiveness of Lead EYFS Assistant 
	

JP & 
SD

	1. Sept –Leadership action developed- DP ind coaching for policy development , monitoring and feedback regarding staff performance coaching & managing conflict
2. Oct- DP is able to start observing and feedback about staff performance effectively
3. Nov- DP understands the policy cycle for review 
4. Dec- SIP/Gov monitoring validates effective provision developed by EYFS Assistant 
	DP feels that all her CPD areas develop have been address and feels confident to perform her role.
Governors confident that DP is able to fulfil all the JD aspect for Lead EYFS Assistant 
	

Hanna – Gov monitoring visit dates to be confirmed
	






	(D) To develop an effective 2 year rolling Nursery curriculum which links with Rec 


	1. Sept- T1 topic developed for both N/R
2.Oct- termly topic newsletters
3. Oct/Nov- N 2 year cycle is completed  through staff meetings.
4. Dec- 2 Year cycle is added onto website.
	

SD

	

Liz R/Lizzie Overton support termly


	Governors can see coverage and understand how curriculum is used in EYFS.
Parents are aware of curriculum plans for the year.
	2 year cycle in place

	

	(D)  (E) To review and refresh labels in the environment to ensure they are used effectively to support learning. 
	1. Sept- Review learning environment in staff meetings to look at labelling  
2. Oct- Update labelling to suit the needs of the current areas and topic.
3. Termly- Review labels each term to check 
	


SD

	1. Sept – Checklist shows areas in need of updating and checking.
2. Oct- Labels are taken down/moved to appropriate areas.
3.Termly – Environment checks show labelling is effective in areas.
 
	The regular review and refreshing of labelling ensures it supports learning effectively. 
Pupils are aware and use the labels enabling independence and safety. 
	
	






	(F) To review organisation and teaching of phonics in Nursery to ensure there are appropriate challenges for all children

	1) Early Sept- review of groupings for older children to ensure appropriate challenge, especially for the more able.
2) Mid Sept-Timetable phonics and groups to facilitate differentiation
3) Mid Sept- Train staff to understanding rationale and implement change
4) Nov and termly- Monitor and review 
	

SD


	1. Sept – Staff meetings to discuss phonics activities and provision.
2. Mid Sept – Look at morning routine for phonics timetabling.
3. Nov and termly- Phonics observations as part of monitoring cycle.

	Teachers/ Staff will understand phonics phase 1 & 2 securely and lead this effectively.
Governors

Pupil will have a differentiated phonic input.


	Observations linked to PM on phonics.
	

	(G) To improved gathering of information from parents to support transition when children start at the Nursery

	1)Sept- Create an effective way to collect and use information from parents to support transition when children start at the Nursery
2) Oct- Develop a new intake pack similar to Receptions with key questions for different ages. 
	

SD

	1. Sept – Meeting with SD/DP/JW to look at current documentation.
2. Oct- New parent pack created with SD/DP and given out to parents.


	Teachers/ Staff effectively collected information from home when children first start at the school and this supported transition more effectively.
Pupils transition into nursery very smoothly and parent feedback supports this. 
	Parant questionnaires in October about transition in to the nursery 
	

	(H) To provide children with more opportunities to explore and embrace diversity

	1)Sept- Explore ways to have more opportunities for children to explore and embrace diversity
Sept – TEAL Diversity audit completed in staff meeting.
2)Oct/Nov- Develop display to celebrate diversity
3)Jan/Feb- Arrange for visitors to share different life styles and cultures.
	

SD

	1. Sept – Audit highlights areas to be addressed
2. Oct/Nov- Audit acted on, displays and learning journeys show diversity.
3.Jan/Feb: Visits booked  evidence in learning journeys and newsletters

	Children have more opportunities to explore similarities and differences in family and friends and embrace diversity.
	LE monitoring termly to focus on diversity in displays
	

	(I)To review Nursery Policies and risk assessment 
	1)Sept- Link with VL & clerk to Govs regarding policy review cycle-
2)Oct – Share policies with staff during staff meetings.
3) Risk Assessments will continually be reviewed.
	
SD & VL

	1. Sept – Policies will be included in the cycle
2. Oct- All staff aware of policies and these shared with Governors
3. Risk Assessments updated and shared in staff meetings
	EYFS policies are updated within the set Federation framework for policy review
	Polices file is up to date.
	




[image: Description: Description: Pioneer_Artwork-02]

Key Priority 2- Quality of Leadership

TARGETS  1.  To develop highly cohesive layers of leadership, where leaders at all levels are exemplary and strategic having a significant       
                        impact on the quality of teaching and learning.
                       2.   Embrace the 7 elements of the Pathfinder Model, develop coaching as a fundamental leadership skill across the federation  
                             enabling a more agile, confident and successful organisation on all levels where people perform even further beyond their own  
                             expectations.
                                            
· Staff and Governors Fishbone Concept development photo July 2016- 
[image: C:\Users\jprocter\Desktop\2016-17\SDP 2016-17\Fishbone Photos\image[6].jpeg]
2.1   Leadership Structure:  ‘Grower of Leaders’ 
To develop highly cohesive layers of leadership, where leaders at all levels are exemplary and strategic having a significant impact on the quality of teaching and learning.

· 
Self- Evaluation Rationale Thread (SEF section 4 page 2)                 Ofsted Criteria Gap Thread – Outstanding (2) 


‘ONE TEAM WITH ONE MISSION’- All working together towards the same goal! 
	 Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) 
To ensure the partnership leadership structure is clear, with precise accountabilities and expectations around defined roles.  

(Lead EYFS, Lead EYFS Assistant, Senior Teachers x2 and  Federation DH)
	Sept- Ofsted leadership audit and questionnaire of needs

- Leadership action plans developed- clearly defining roles, responsibilities, action and support/training involved needed for success outcomes - See compass template L/M action plans. 


Oct/Nov- External validation of clarity of purpose of new SLT 



 
	





JP/VL
	Oct- All leaders and managers have clarity of purpose – roles, responsible & accountability. 
Leaders and managers understand the support and training developments and feel capable to fulfil their objectives.   

Nov- SIP and Govs will validate that leaders will have a clear job description, timetable out of class to fulfil the role, leadership action plans linked to SDP, fortnightly meetings with whole SLT specific coaching training, Termly SLT review of SDP and add in evidence column 

	Leadership at all levels is focused on driving change against 3 agreed SDP key priorities for development and other areas SDP foci. The leadership structure is clear, with precise accountabilities and expectations around precisely defined roles.

Parents have clarity of leadership structure and report back with confidence with this structure 
	Parent questionnaires regarding leadership T2,T5

Govs and SIP- leadership monitoring T1/T2 & T5 
	
TLRs x3



	(B) 
To ensure that Leadership development is continuous and precise so that they are able to play a greater part in raising standards and lead the whole school community towards outstanding.
	· Sept- SLT health check questionnaire 
· Weekly/ fortnightly Leadership Team meetings will be well planned and focused on school priorities and how we drive change on a weekly basis in these areas (linked to Matrix/SM)
· Weekly-Coaching/ training defined with individual action plans and performance management objectives - including: cross federation/Compass mentoring,  and placements, NPQML, NPQH, 1-1 leadership coaching 
· March- Health check questionnaire- to check on progress 
	



JP/VL
	· Sept- All leaders and managers have clarity of purpose – roles, responsible & accountability. 
· Leaders and managers understand the support and training developments and feel capable to fulfil their objectives.   
· Oct- Leaders and managers feel motivates and inspired in their roles. They are confident in their roles find the support/coaching and training enables them to have the skills to fulfil their objectives.
     Feb- SLT have whole school impact on pupil   
     Outcomes
March- health questionnaire will show that SLT functioning highly effectively and feel well supported 
	Leaders are motivated by their roles and feel supported. They have experienced high quality training/coaching and have significantly impacted on standards in their area of accountability.  
	Health check questionnaire- Sept and March 

Leaders questionnaires- support /coaching evaluation Oct/Feb

Govs and SIP- leadership monitoring T1/T2 & T5
	

	(C) 
To develop and support the new Federation Deputy Head to ensure she makes an outstanding impact on school improvement 
	Sept- Exht -Weekly meeting with DH (Mon 2:15)- strategic intent and L/M coaching. JD clarity. 
Oct- PM targets set and CPD need identified (Leadership action plan)
Nov- March- regular DH health checks against JD and objectives 
April- mid way PM review 
June- DH and Exht attend ‘Inspiring Leadership’ conference June 2017 Birmingham 
	


JP 
	Sept- Strategic weekly clear with appropriate distribution of responsibility. Ind coaching from ExHt- VL to understand change management (sloths/dolphins) and traffic light staffing system. 
Oct- PM targets clear and support/CPD set for the year (Yr6 SPAG and reading focus)
April and regular DH health checks show that VL is confidently achieving the goals set and motivated by her new DH role. 
June- conference reinforces CPD from the year and set the tone for 2017/18 
	The new federation DH will achieve the goals set for her and feel motivated and empowered. 
She will have made a significant impact on school improvement and feel ready for developing her L&M experience in 2017/18. 
	Govs and SIP- leadership monitoring T1/T2 & T5
	Inspiring Leadership Conference June 2017
£1000

Budget code:30010




	(D) 
To develop and support the new Federation SENCO to ensure she makes outstanding impact on school improvement and manages the new SEN TAs  effectively
	Sept- Exht/DH -Weekly meeting with SENCO. JD clarity.
Oct- PM targets set and CPD need identified (Leadership action plan)
Nov- March- regular SENCO health checks against JD and objectives 
April- mid way PM review 

	



JP/VL
	Sept- Inclusion intent clear with appropriate distribution of responsibility 
Oct- PM targets clear and support/CPD set for the year (SEN and PPG gap closing focus)
April and regular SENCO health checks show that SL is confidently achieving the goals set and motivated by her new SENCO role. 

	The new federation SENCO will achieve the goals set for her and feel motivated and empowered. 
She will have made a significant impact on school improvement for PPG and SEN and have effectively managed the SEN TAs (both will have also significantly impacted on SEN progress and attainment) 
	Govs and SIP- leadership monitoring T1/T2 & T5
	

SENCO annual conference 




	(E) 
To develop and support the new Federation Bursar arrangement to ensure they make outstanding impact on school/federation finance management
	Sept- Exht/DH -Weekly meeting with bursars (Wednesday 2:15). JD clarity.
Oct- PM targets set and CPD need identified (bursar action plans)
Nov- inhouse audit- SLT/Govs 
Nov- March- regular bursar health checks against JD and objectives 

April- mid way PM review 

	



JP/VL
	Sept- SLT able to review the effectiveness of the new federation bursar arrangement 
Oct- PM targets clear and support/CPD set for the year
Nov- school audit to show that both schools finances are sound and being managed effectively 
April and regular Bursar health checks show that JW/LH are confidently achieving the goals set and motivated by their new Bursar roles. 

	The new bursar arrangement for the federation is working every effectively with school financial management viewed as effectively by Governors, SLT and external validation. 
	Are both bursars able to fulfil their duties and are both members of staff making this arrangement mutually beneficial? 
	

	(F) 
To develop and support subject/middle Leaders to ensure they make outstanding impact on school improvement 
	1. Sept- Define federation subject leadership 2016/17 from staff strengths 
2. Sept/Oct- Reinforce expectations of federated Subject Leadership Model policy 
3. Oct- To engage middle leaders in high quality ind professional coaching
3. Oct/Nov- SL develop action plans and mini- SEFs 
4. Oct/Nov- Datawalls created for all foundation subjects by SL 

October- June- each SL leads a curriculum focus week/day
June- SL reports linked to action plan and mini-SEF  for the year documenting impact 

	



JP/VL
	1. Sept – SL focus on their own curriculum strengths
2. Oct- SL have clarity about expectations for their roles across the federation  
3. Oct- SL feel confident to fulfil their roles 
3. Nov- mini –SEFs and actions plan develop for SL areas 
4. Nov- Foundation subject Datawals enable all cohorts and groups (PPG/SEN) to be tracked 

Oct to June -Curriculum Focus weeks - To have agree dates for each subject leader to lead subject focus weeks across the school
June- Self-evaluation summary report- Subject leaders will have written a subject self-evaluation summary using ‘Report’ doc for guidance.
	Subject leaders can confidently talk about the developments in their area and use the new SEF and datawall to specifically discuss school improvement and impact. 

SL show through their actions that they are highly ambitious for the pupils and demonstrated an uncompromising and highly successful drive to strongly improve. 
	SIP and Govenor monitoring visits T1,T5 – to focus on ML impact 
	

IRIS- £1833 per year 


Budget code: 30010


	(G)
To further strengthen the strategic impact of federated governance


	1. Sept- Governors decide their areas of focus for the year linked to their area of expertise 
2. Sept- Develop strategic development plan linked to school monitoring and assessment cycle and the SDP
3. Oct- Govs monitor their area and feedback to FGB 
4) Oct and termly- HT report will be  succinct and strategic enabling governors keep the school improving by focusing on the impact of their actions in key areas.
5) May/June- Succession Planning in place for COG when necessary 


	



MW/
JP
	1. Sept – Governors linked to specific subjects/area and clarity of the link to SDP 
2. Oct- Governor monitoring cycle links directly with school annual cycle of assessment./monitoring and key events from SDP
3. Nov- so that Governors are well informed. Governor monitoring to show deep insight into school effectiveness.
4. Oct and termly- Governors use the HT report and monitoring reports to ensure they have a deep, accurate understanding of the school’s effectiveness informed by the views of pupils, parents and staff.
5) June- Clarity for all about the succession arrangements for COG 
	SLT &Teachers will feel both supported and appropriately challenged by Governors in a common ain for ensure the best possible outcomes for Pioneer pupils. 

Governors to effectively challenge leaders to secure substantial improvement in progress for all pupils.

Continuity of Pioneer Governance strength catered for through careful succession planning.
	Governor monitoring reports and mins will show clear insight into school, developments and clearly hold SLT to account.

Governor monitoring reports help to add evaluation to SDP priorities – validated by SIP/ Ofsted 




	






	(H) 
To develop and support the new Senior Leaders (CW & LP) to ensure they make outstanding impact on school improvement
	19th Sept-- Senior teachers attend Chris Quigley leadership  training 19th Sept 
Sept- SLT meetings fortnightly- strategic intent and L/M coaching. JD clarity.
Oct- PM targets set and CPD need identified (Leadership action plan)
Nov- March- regular SL health checks against JD and objectives 
April-June mid-way PM review 
	



VL/JP 
	19th Sept- CQ training will set the tone for 2016/17 and be a great leadership grounding 
Sept- Strategic weekly clear with appropriate distribution of responsibility. Ind coaching from ExHt/DH SL to understand effective management of their teams.
Oct- PM targets clear and support/CPD set for the year
April- June and regular SL health checks show that SLs are confidently achieving the goals set and motivated by their new SL roles. 

	The new federation Senior Teachers will achieve their goals set for them and feel motivated and empowered. 
They will have made a significant impact on school improvement and feel ready for developing their L&M experience in 2017/18.
	
	TLRs x2 

Quigley leadership  training 19th Sept- £50 each

Budget code: 30010


	(I)
To develop and support the EYFS Lead to ensure they make outstanding impact on Nursery/ Reception improvement
	Sept—JD clarity and review Lead EYFS training 2016/17 
Sept- EYFS Lead meetings fortnightly with ExHt/DH- strategic intent and L/M coaching. JD clarity.
Oct- PM targets set and CPD need identified (Leadership action plan)
Nov- March- regular EYFS lead health checks against JD and objectives 
April-June mid-way PM review
	




VL/JP
	Sept- SD summarises what was gained from the training last year using training Pioneer -set the tone for 2016/17 and be a great leadership grounding 
Sept- Strategic weekly clear with appropriate distribution of responsibility. Ind coaching from ExHt/DH EYFS Leads to understand effective management of their teams.
Oct- PM targets clear and support/CPD set for the year
April- June and regular EYFS Lead health checks show that EYFS Lead is confidently achieving the goals set and motivated by role. 
	The EYFS Lead will achieve her goals set for her and feel motivated and empowered. 
She will have made a significant impact on the  Nursery and Reception improvement and feel ready for developing her L&M experience in 2017/18.

EYFS Lead job role defined clearly and defined into a specific role within the federation with ESCC  job evaluated JD. 
	
	TLR x1 




	(J) 
To develop and support the new EYFS Lead Assistant to ensure they make outstanding impact on Nursery improvement 
(also see 1.7 c)
	1. Sept- CPD gap analyses from interview in July 2016 actioned. 
2.Oct- DP shadows SD/JP triangulation judgments for N staff
3. Oct/Nov- PD is coached by SD regarding policy and Risk assessment develop  
4. Dec-External validation about the effectiveness of Lead EYFS Assistant 
	

JP & 
SD

	1. Sept –Leadership action developed- DP ind coaching for policy development , monitoring and feedback regarding staff performance coaching & managing conflict
2. Oct- DP is able to start observing and feedback about staff performance effectively
3. Nov- DP understands the policy cycle for review 
4. Dec- SIP/Gov monitoring validates effective provision developed by EYFS Assistant 
	DP feels that all her CPD areas doe develop have been address and feels confident to perform her role.
Governors confident that DP is able to fulfil all the JD aspect for Lead EYFS Assistant 
	
	






	(K) 
To develop and support the Federation Forest School Leadership to ensure FS makes an outstanding impact on school improvement 
	Develop the opportunities for learning outside of the classroom and the manner in which these experiences support engagement, motivation & PSHE.
· SD roles and responsibilities for Forest School developments across the partnership defined.
· FS leadership action plan developed. 
· Training of FS staff to level ready to support forest school sessions. 
· Timetable forest school sessions across the partnership to ensure qualified FS teacher always present. 
· Establish strategies to collect pupil voice on curriculum content 

	
	· Forest School lessons to impact on pupil PSHE development - develop skills of collaboration, empathy and understanding; turn taking and respecting opinions
· Children are acquiring key skills at or above age expectations in line with new curriculum
· Forest School  at both schools to enrich school curriculum and % of pupils reporting that lessons are fun and engaging increases. Lessons  motivate and inspire pupils – pupil engaged and attendance good 
Develop use of specific forest school books to record bespoke evidence from forest school sessions.
	All forest school session report as being high quality and impacting on engagement and standards in classrooms. 
	SLT- subject leadership termly monitoring 

Forest school evidence folder

Weekly newsletters to have regular forest school entry 

	


‘If you want to travel fast, go alone.
‘If you want to travel further, go altogether’ 




2.2   Coaching Culture: 
‘Empower people to lead’
Embrace the 7 elements of the Coaching Pathfinder Model, develop coaching as a fundamental leadership skill across the federation enabling a more agile, confident and successful organisation on all levels where people perform even further beyond their own expectations.

· 
Self- Evaluation Rationale Thread (SEF section 4 page 2)                Ofsted Criteria Gap Thread – Outstanding (6 & 7)  

Milestones of staff perception of coaching culture as opposed to mentoring culture
(Staff Questionnaire Results in green)
July 2016                                        8% (8%)                               
Oct 2016                                           20% (50%)
Dec 2016                                          50% ( 60%)
Feb 2017                                          60% ( %)
March 2017                                      80% ( %)
May 2017                                         90% ( %)                                          

	Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) To ensure whole federation Pathfinder coaching  training 

	1. 21st October INSET- whole school training through EIP at ESNG
2. Nov- Coaching partnership schools links made- Links with Groomsbridge and further training reinforced and John Camp/ John Samuels 
 
	


JP


	1. Oct– staff have an understanding of the concept of coaching and begin to develop the techniques
2. Nov- staff link with other schools where a coaching culture has been operating for some time 

	Staff have a thorough understanding of the concept of Pathfinder Coaching and advocate and deliver this approach in their classrooms and management of staff 

	MW- 21st Oct 

External validation from SIP- interviewing staff regarding coaching culture 

Governor monitoring – T2,T5
	
EIP training free


	(B) 
To secure further more in-depth SLT coaching training 
	1. JP coaching DFE consultant 
2. VL-NPQH mentors / DH course – KS2 moderator 
3. CW- NPQML and Rowena D
4. LP/SD - John Samuels/Mandy W and EYFS  and KS1 moderator 
5. VL/JP- coaching SLT weekly 
	

JP


	 
Leaders have a deep understand of coaching techniques are able to use these effectively when managing staff teams. 
	
	


	(C) 
To develop whole federation coaching systems developed to embed coaching culture  
	· Allocate time in all SM fortnightly for coaching pairs
· All staff have a coaching buddy who they can request coaching time if needed
· Open door weekly coaching times with SLT made available 
· Teachers model in assemblies for pupils
· Develop coaching culture in learning model/character and policies 

	




JP/VL 
	As a result of the coaching actions the following coaching relationships will occur:

· SLT coaching teacher
· Teacher coaching pairs 
· Teachers coaching TAs/MDSA
· TA/MDSA coaching playground pals/sc/eco helpers/restorative justice
· Senior pupils coaching pupils

	Federation coaching systems enable effective coaching to be part of school culture 
	
	




	(D) 
To evaluate impact of coaching on empowerment and standards 
	Sept- baseline staff questionnaire of culture and coaching skill set 
Oct/Nov- Governor monitoring- interviewing staff about coaching experiences and knowledge
Jan- SIP monitoring around coaching cultures
March- SLT- review of coaching practice
May – Return to initial staff questionnaire and ask to be completed again- analyses findings and evaluate impact 
	



JP/VL 
	Sept- document baseline questionnaire for future impact review 
Nov- Gov monitoring to reveal that coaching knowledge and experiences are developing well and staff feel motivated and positive about the initiative 
Jan- SIP monitoring to reveal that staff are feeling empowered by coaching 
March/May- Coaching systems working well and coaching now becoming part of daily life in Pioneer- empowering staff to lead indp 
	Coaching is a fundamental leadership skill across the federation enabling a more agile, confident and successful organisation on all levels where people perform even further beyond their own expectations.

	External validation from SIP- interviewing staff regarding coaching culture 

Governor monitoring – T2,T5
	




Adrain Gilpin Founder of the Institute of Human Development 
“Coaching- when fully embraced as a fundamental leadership skill- is the fastest track to creating agile, confident, successful organisations where people start to perform way beyond their own expectations”.
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Key Priority 3- Quality of Partnerships
TARGETS  1. To explore and develop partnership options with schools to ensure sustainability for the future.
                       2.  To facilitate learning through optimising community participation, developing ‘Pioneer Schools’ as the centre of the  
                            community, improving links with parents and local, national and international community partners. 
                       3. To take deliberate and effective action to ensure the curriculum enhances the spiritual and cultural experiences and make sure  
                            that the promotion of British values is at the heart of pupil’s moral and social pupil development.                                                     
               Staff and Governors Fishbone Concept Development Photo July 2016
[image: C:\Users\jprocter\Downloads\image (1).jpeg]
3.1    Partnership Hubs/ MATS/Federation Expansion/:
To explore and develop partnership options with other schools to ensure sustainability for the future.

· Self- Evaluation Rationale Thread (SEF section 4 page3)

	Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) To explore local MATs partnerships to enable an informed future perspective 
	Sept- attend Alliance MAT discussion meetings and discuss with Newick TS and other local Academies about their future plans
Oct/Nov- formulate potential MAT proposal 
Dec- approach Diocese/DFE about MAT proposal 
Jan/Feb- trial MAT approach with joining schools 
	


JP 
	Sept- Govs and SLT have a clear understanding of local landscape regarding MATs 

Oct/Nov- MAT action pan ready taking on board  local contextual info 

Dec- Diocese/DfE approve proposal of MAT plan

March- MAT schools working well together and ready to take next steps to formulate plans 
	Pioneer Federation has a clear vision about the future regarding MATs choices they would like to pursue 
	
Ian A- 24th Jan 9am 
	

	(B) 
To develop the Newick Teaching School Strategic Partnership 
	1. Sept- SLT attend all TS strategic meetings 
2. Oct/Nov- capitalise on T/L initiatives coming from TS around Pioneer KPs 
3. Nov/Dec- Pioneer Specialist Teachers develop CPD in TS 
4. Jan- Pioneer leading on ML/SL initiative within TS Alliance 
	


JP 

	1. Sept – SLT well informed about future direction of TS 
2. Nov- TS T/L initiatives linked to CPD for Pioneer staff 
3. Dec- Pioneer ST have started and are enjoying their roles – experienced add to Pioneer developments 
4. Feb- Pioneer Fed outstanding validation for ML/SL developments 
	The Pioneer Federation has a strong presence as a strategic partner within Newick Teaching School and have benefited from this partnership. 
	List how the Federation has benifitied from this partnership this year: 
· 
	






	(C) 
To develop a partnership hub with Compass Schools in Greenwich

	1. Sept- SLT meet with JC and explore hub options for 2016/17
2. Oct/Nov- Develop staff CPD linking Pioneer/Compass 
3. Nov- April- staff visiting outstanding Compass school linked to specific CPD PM targets 
4. May/June- Evaluate impact of Compass CPD opportunities and develop links for 2017/18
	



JP 
	1. Sept – clarity on possible hub developments for this year 
2. Nov- SLT/Teachers have CPD linked with Compass across 2016/17  
3. Nov- April- T report back that experiences have added to their CPD journey 
4. June- Teachers and SLT have developed close links with key Compass Schools/leaders and this had developed staff CPD as listed in PM objectives.

	Teachers and SLT have developed close links with key Compass Schools and this had developed staff CPD as listed in PM objectives. 


	List how the Federation has benifitied from this partnership this year: 
· 
	
Trains to London for teaching staff 

Budget code:30010


	(D) 
To develop Pioneer’s involvement in the Ringmer Alliance & EIP Partnerships 
	1. Sept- SLT attend all Alliance meetings 
2. Oct/Nov- capitalise on T/L initiatives coming from RA/EIP around Pioneer KPs
3. Oct- March- Ts attend Alliance/EIP moderation termly for SPAG, Re,MA and Wr.  
4. Nov/Dec- Pioneer leading on ML/SL initiatives within Alliance/EIP  
	




	1. Sept – SLT well informed about Alliance CPD
2/3. Oct- March - Pioneer judgements calibrated through Alliance moderation meetings
RA/EIP  T/L initiatives linked to CPD for Pioneer staff 
4. Feb- Pioneer Fed outstanding validation for ML/SL developments
	The Federation is even more outward facing by linking with Ringmer Alliance & EIP. We share our strengths and learn from best practice in other schools, to ensure the best possible outcomes for our pupils and pupils across East Sussex.
	List how the Federation has benifitied from this partnership this year: 
· 


See Ringer Alliance evidence impact folder
	






	(E)
To develop ‘other school partnerships’ to ensure the best possible outcomes for our pupils and pupils across East Sussex
	· Pioneer expertise used to support other schools- National Leader of Governance NLG- MW, ExHt in LLE capacity supporting other new HTs, specialist leaders on education (CW-EYFS), ESCC moderators, SLT leading EIP workshops

· Pioneer EYFS Teachers to develop and lead County EYFS Hub- Chiddingly as the host school- Launch October 2016

· Ripe Nursery Partnership with (SD) 

· Secondary School Transition Partnerships (BH, VL and EK)

· Bedes Private School G&T links (VL)

· 3rd School Federation - initially ExHt supporting other schools leadership capacity 

· Ringmer Alliance Sporting Events

· Plumpton College Forest School links – specifically around pond developments

· County choir events- (VL/BH)

	The Federation is even more outward through these partnership links. We share our strengths and learn from best practice in other schools, to ensure the best possible outcomes for our pupils and pupils across East Sussex.

· Pupils report that partnership events are fun and engaging. They find the initiatives motivating and inspiring.  

	List how the Federation has benifitied from this partnership this year: 
· 




See partnership folder  and displays for further evidence 
	


N.Mandela- ‘Great leaders are people who have an unwavering belief in the collective power of people on a common mission’






3.2   Parents and Community- ‘A Community Federation’: 
To facilitate learning through optimising community participation,  
further developing ‘Pioneer Schools’ as the centre of the community, improving links with parents and local, national and international community partners.

· Staff and Governors Fishbone Concept development photo July 2016- 
[image: C:\Users\jprocter\Desktop\2016-17\SDP 2016-17\Fishbone Photos\image.jpeg]

· Self- Evaluation Rationale Thread (SEF section 4 & 5, page 3)        
· 
Ofsted Criteria Gap Thread – Ofsted T&L Outstanding Grading (3)-          Attendance=- Ofsted PDBW (4)


	Target/ Objective
	Action & When
	Lead People
	Success Criteria & Date Milestones
	Desired Impact 
	Evidence/Monitoring

	Costing &  Budget Headings 

	(A) 
To continue to improve home-school partnerships and effectively engage parents in the life of the school so that they fully understand the values and principles that support outstanding learning 

	Sept- Parent forum to understand how parents would like to be more involved in the school and what input they would like to support their children at home more
	
JP/VL 

	Sept/Oct – Develop parent ideas to facilitate further engagement with the school.


	Parent feel a close partnership between home and school and feel fully included in the community of the federation. 

Parents have an improved understanding of our behaviour for learning policy and as a result are more supportive
	Parent questionnaires T2, T4, T6 

Governor ‘Community’ monitoring – PH – 19th Oct, 5th Dec, 31st Jan, 14th March, 8th May


List the events that have occurred this year and the impact they have had :
· 
	

NZ website subscription £50


Budget code:10220


	
	Oct- June- Possible development areas: 
· Pool parents idea for curriculum workshop throughout the year- T1 
· New Zealand curriculum website resources (John Samuels link) to support homework – T3/4 http://parents.education.govt.nz/essential-information/brochures/
· Weekly open house Thursday 8:50-9:10 to explore books and progress- T2 
· Home school partnership developments on every parent forum agenda this year- T2 
· Survey parents views on extended provision
· Promote parent volunteers throughout the school
· Ensure parent volunteers are trained to effectively support children’s learning
· Inviting parents to EH celebrations assembly weekly (very successful at CP 2015/16),- T2
· Plan the running of the school PFTA coffee shop in the mornings on Fridays 8:35-8:50 (before CW)- exploring opportunities for children and parents to work together
· Morning community playground games and chalk boards developed
	
	
	

	(B) 
To develop parental skills and confidence in being able to support their child at home 
	· Sept- Establish needs of parents
· Oct/Nov-Plan a programme of workshops, that are correctly pitched and include follow up activities
· Nov- Develop systems to promote workshop and engage vulnerable parents
· Oct- April- staff to lead workshops linked to parents needs/requests 
· Jan- PIC established in both schools 
· May- evaluate the impact of workshops 
	

JP
VL
	Workshop to be lead Oct- April will include: 
· Maths workshop- calculation Policy 
· Parent workshops exploring philosophy behind behaviour or learning and school values. Sharing ‘Every Lessons Counts’ Policy

May- Parent workshop will be well attended and home learning will impact on children’s academic progress and engagement 


	Parents have a clearer understanding about how to effectively support their children at home and about the strategies utilised in school. 

Pupils will make further progress as the work at school is effectively reinforced at home.
	Governor ‘Community’ monitoring – PH – 19th Oct, 5th Dec, 31st Jan, 14th March, 8th May

SIP –T1, T3, T6 

Govs- T2, T4,T5

	

	 (C) 
 To further develop
 federation
 PTFA who will
 continue to be an
 instrumental part 
 of the federation
 community and 
 significantly 
 contribute to school 
 improvements 
 through fundraising
	Sept- establish senior leader who will oversee PTFA developments 2016/17. 
Mid Sept- Plan promotion of PTFA  events across the school with chairs
Oct-Map out a list of events across the academic year
May- evaluate joint PTFA events and plan for 2017/18 


	




LP

SD

CW 
	Sept- key SL will attend all PTFA meetings 2016/17 
Mid- Sept- Establish joint federation event calendar for the school. Secure firm links with community partners. 
Oct- May- Joint Xmas and Summer fairs work well and create a significant fundraise for both schools. 
May- possibility of joint federation PTFA explored for 2017/18 


	The PTFA are a key group who are ambassadors for the federation and fund raise.
The PTFA from both schools have worked closely in several successful joint federation events. 
Staff, parents and pupils feel that the money raised from PTFA was been well used to benefit the school effectively. 
	Sept/Oct - Timetable for the year to be available for all

Minutes from meetings showing effective use of resources.

Records of funds spent and celebrations of these shared in school newsletters.
	




	(D) To develop federation 
breakfast and after school clubs
	Sept- audit parents about need
Oct- Check staffing for the clubs
Oct/Nov- set up clubs
Dec- evaluate effectiveness  
	
JP/VL

Bursars
	After school and breakfast clubs operate effectively and provide high quality care. 
The numbers of pupils attending ensure that the clubs are financially viable. 
	Parents report back that the after and breakfast clubs significantly impact their ability to work and praise the school for developing theses community clubs 
	Parent Questionnaire- Club data 
	

	(E) 
To develop National, European and International links and events with schools around the world. 
	1. Sept- CW (humanities Leader) plans for bespoke curriculum events exploring national and international enrichment of the curriculum
Potential school links include:  schools (see JP) Paris, India (Mrs Fox link) &UK Compass London School- Tom’s school
2. Sept/Oct- Cultural events planned by CW and staff informed about how they will develop 
3. Oct – May- Mystery Skype links made and correspondence from each class at least termly
4. June- Evaluate impact of events on pupil experience and progress. 


	





CW 


	1. Sept – Make links with contacts at the schools and begin to set up communication
2. Oct -  Staff to discuss ideas for events during the year and CW to plan these for both schools.
3. Termly – displays, website information, newsletters to share the events and links with parents and carers, governors, visitors.


Curriculum Cultural Events to include: 
International Marvellous Me – October 2016
Awe and Wonder Day - 
Art& Music Week- 
Termly Topic Celebrations- 

4. June- The events are shown to develop a deeper sense of character and appreciate the awe and wonder of our world.
	The deliberate and effective action to ensure that the curriculum enhances the spiritual and cultural experiences has promoted high attainment in all areas and enriched pupils experiences. 
	

Pupil and Parent Questionnaire- T1,T3,T6- cultural experiences explored 

Evidence – newsletters, website records, children’s experiences throughout their learning and recorded work.

	






	(F)
To ensure that the promotion of British values is at the heart of pupil’s moral and social pupil development. 

	Early Sept- CW to review BV statement and  school vision and values and their link to fundamental British values.
Early Sept- Review PSHE schemes and assemblies and skills to ensure coverage of fundamental British values
Sept/Oct- CW to plan BV events for the year so that pupils develop appropriate understanding of the fundamental British values - individual liberty and mutual respect and tolerance of those with different faiths and beliefs- & ethnic, socio-economic backgrounds
       Sept/Oct- VL and CW to review PSHE schemes and skills to ensure
        coverage of fundamental British values

              
	


VL- PSHE link 


CW 

	




British Values Displays in both school entrances 
Pupils should develop knowledge of Britain’s democratic parliamentary system and its central role in shaping our history and values, and in continuing to develop Britain
Possible activities: 
 -KS2 visits to Houses of Parliament & Chambers with Alfred 
-Each class focussing on key values 

	Promotion of fundamental British values, are at the heart of the school’s work, building                         relationships and supporting children in developing into independent citizens who collaborate harmoniously.


Pupils have an age-appropriate understanding of healthy relationships and are confident in staying safe from abuse and exploitation.
	See cultural/ British Values development evidence booklet &  website tab 


Governor ‘Community’ monitoring – PH – 19th Oct, 5th Dec, 31st Jan, 14th March, 8th May


	

	(G) 
To develop Pupil Governors (instead of School Council) & develop ‘The Health Council’
	Sept- Elections for Pupil Governors and Health Council members 
Oct- Develop charter for their roles for 2016/17
Oct/Nov- Link Governors to pupil Governors and LP/CW plan PG projects linked to SDP KPs
Oct- June- PG projects developed lead by Senior Teachers 
July- evaluate impact of PG and Health Council 
	
LP 

CW 
	
List the projects and initiatives that the Pupil Governors have been involved with this year:
Sept – Set up group of pupil governors through democratic voting for each class. Link this to British Values in assembly
Oct – Form list of events planned for the school year and meeting times.
June – Pupil Voice from the pupil governors as well as other children to evaluate how successfully the PGs have represented the views of their peers.

Desired Outcome:
Pupil Governors & ‘The Health Council’ have provided a impacting pupil voice to school improvements

	Meeting minutes
Evidence in PG file of events and their impact.
Pupil voice questionnaires
	

	(H) 
To effectively develop pupil involvement in the village community 
	Develop village links through:
· Pupil attending village fair- federation choir 
· local shop art comp
· parish council 
· village magazine articles monthly 
· local residential homes
· village residence who could input/enrich topics with local knowledge
· Parent/pupil leading in local go-kart event in July with Charles Springer 
	

Community cohesion links with village life and partnership links to develop further social cohesion for pupils


	See community cohesion booklet – village project


Governor ‘Community’ monitoring – PH – 19th Oct, 5th Dec, 31st Jan, 14th March, 8th May

	

	



	




	
	
	

	Capital Developments for School Improvements
2016/17
	August 2016- Open plan office space at Chiddingly- £ 8300
August 2016- Nursery AstroTurf outside space at EH - £4000 
March 2017- Office developments at EH £3000
July 2016- Forest School slabs- £ 669
July 2016- Gate in playground at EH £ 669 
	The use of capital funding significantly improves the schools and help to provide an improvement environment for pupils to thrive. 
	Governors evaluate value for money October 2016
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SCHOOL SELF-EVALUATION SUMMARY

SCHOOL East Hoathly Primary School DATE | September 2016

Summary SEF Judgements

(Evidence in turquoise)

Leadership & Management: 1- Outstanding
Teaching, Learning & Assessment:  2- good with many outstanding qualities
Personal Development, Behaviour & Welfare: 1- outstanding
Outcomes: 2- Good with some outstanding features

EYFS:  2- good with many outstanding qualities

Overall: 2- good with many outstanding qualities

All judgements are based on robust school self-evaluation. Please refer to evaluated Ofsted Grade

Descriptors (including SMSC) embedded at the left at each section below.
(Achieved in green Areas for development in yellow Next steps of development in -)

SECTIONS

SUMMARY EVALUATION

1| Recent historical

context

East Hoathly Staff and
Governors Summary
Sept 2016

Embed staff doc
here....VL

In November 2012, the School went into Special Measures. An Executive Head and Head of School were seconded to replace the SLT.
Significant changes have been made in terms of leadership, staffing, curriculum, behaviour & assessment systems, school structure
and environment. The changes had a dramatic impact and in March 2014 the school was judged as good with outstanding behaviour
& safety. In September 2014, the school went into partnership with Chiddingly Primary and the Head of School (HOS) took on the dual
role of HOS for Chiddingly Primary as well as East Hoathly. In February 2015 the school adopted Scallywags Nursery, now known as
East Hoathly Nursery. In April 2015 the East Hoathly Senior Teacher took the post as Deputy at the partnership Chiddingly school. In
July 2015 the Executive Head left and the Head of School took post as Acting Headteacher and was appointed as substantive
Executive Headteacher in December 2015. In September 2015 the Reception Teacher became the EYFS lead, overseeing the Nursery.
East Hoathly Primary federated with Chiddingly Primary in November 2015. In November 2015 Chiddingly Primary also achieved a
good with outstanding features Ofsted report after previously being in Special Measures. East Hoathly achieved an ‘outstanding’
SIAMS Diocese inspection in July 2016. In September 2016 a federation Deputy Head (previously deputy at Chiddingly) was appointed
to work alongside the Executive Head across the two schools, as well as the appointment of senior teachers in both schools. After a
Nursery management restructure, a new EYFS Lead Assistant was appointed for September 2016, to work alongside the EYFS Lead
teacher. In September 2016 the federation became a strategic partner in Newick Teaching School. East Hoathly Primary School &
Nursery is at present a ‘very good school with many outstanding qualities’ with aspirations to be outstanding in the very near future.

2 Contextual
Documents

Pioneer Federation 5
Year Vision Plan
| POF |
Pioneer 5 Year
Vision

East Hoathly number on roll: 136
Nursery:34  Reception: 13 Year 1: 15 Year2: 12 Year 3: 19 Year4: 15 Year5:15 Year6: 14
Boys: 72 (53%) Girls: 64 (47%)

Diversity: Almost all pupils are of White British heritage Stability/ mobility: 78% (2015)
SDP 2016/17 SDP 2015-16 SDP 2014-15
= Ny
EH April SDP 2016 EH SDP 2014-2015

East Hoathly Church School SEF Toolkit and Inspection Report

o] Lo |
/} }
East Hoathly 548 East Hoathly CE
May 2016.pdf Primary SIAMS Toolk
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Progress made by
the school on areas

Key Issues

Progress made

of development
identified in the

last full Ofsted

inspection
(March 2014)

X

EH 2014 Ofsted

Middle managers are not fully .
involved in the formal monitoring of
the quality of teaching.

See pages 3-5 Key Priority 1 from 2014/15 SDP & SDP 2.1 (F)- Middle Leadership is
now considered a Federation strength and all subject leaders/middle leaders hold
others rigorously to account and part of their triangulation they make judgements
about the quality of teaching. Judgements about teaching are now robustly
triangulated by all leaders so that we have a secure picture of quality of teaching over
time. See subject leaders reports, datawalls and folders.

Some more able pupils are not given .
work that will stretch them enough.

See pages 6 & 7 Key priority 2 from 2014/15 SDP above. Teaching is consistently good
and often outstanding. Planning, specific challenge tasks in all classroom and delivery
of lesson ensures that all groups are given work that full stretches them. Very good
attainment & progress shown from more able pupils over the last 3 years — see
datawall and Raiseonline analyses.

Outcomes were not outstanding in .
2014 because there is now a need to
continue to accelerate progress rates
so year on year data shows
continuous progress.

See Raiseonline and school datawalls/tracking. End of key stage 2014 & 2015 results
continued to match or exceed national averages, due to accelerated progress in all
cohorts over the last 3 years. 2016 Maths and SPAG KS2 now a focus. SDP 1.4 & 1.5

4

Effectiveness of

Leadership and

Management:
Outstanding

Ofsted Evaluated
Grading Criteria for
L&M

i

Effectiveness of L&M
2016-17

Strengths

4

v

School self-evaluation is robust due to deep interrogation of data over time, triangulation and work scrutinies and regular
classroom observations. As a result, the SDP is keenly focused on key areas identified as crucial to raising standards across the
school. See monitoring files & SDPs.

Leadership at all levels is focused on driving change against 3 agreed SDP key priorities with 11 sub-foci for development

See 2.1 SDP and SIP report

Staff morale is high and the leadership structure is clear, with precise accountabilities and expectations around precisely defined
roles. See SDP 2.1 and Leadership Action Plans

The ExHt regularly supports other HTs strategic development and the strength of Federation middle leadership on school
development has been externally recognised & staff regularly support other local schools and EIP- See Chiddingly Ofsted 2015,
SIP monitoring reports & subject leader reports/action plans and folders

Management of Teaching and Learning is strong. Judgements about teaching are robustly triangulated by all leaders so that we
have a secure picture of quality of teaching over time.

See ‘Staff Effectiveness Matrix’ and related triangulation monitoring paperwork in monitoring folder

Leadership development is continuous and precise including: cross federation mentoring and placements, Teaching School, Local
Alliance and London partnership hub CPD opportunities, NPQML, NPQH, 1-1 coaching & LLE consultancy. See PM summary SLT
CPD and SDP 3.1 b,c&d

The COG has recently been appointed as a National Leader of Governance (NLG July 2016). Governors have a strong strategic
involvement in school improvement are an integral part of the school leadership team and have a very detailed understanding of
the school strengths and areas for development. Governance is highly effective and challenging; governors are an integrated part
of the evaluation process through focused monitoring visits where lines of enquiry are pursued. See Governor monitoring reports
and Gov moins.

Metacognition developments- 'thinking about thinking'- strong development of pupil's ability to recognise, articulate and adapt
their thinking process- ‘learning powers’. See learning powers displays, pupil voice and 2014/15 SDP

Pupils make good/outstanding progress across the school in all curriculum areas and many make accelerated progress. The
proportions are similar for PPG pupils so that the gaps in attainment and progress between Pupil Premium and non-Pupil
Premium children has been closed (see outcome section below for PPG Yr6 explanation 2015). Children with SEND and high
achievers make good/outstanding progress (2016/17 focus on KS2 Maths & SPAG) See datawalls and subject leader reports.

A wide range of initiatives have been utilised or are planned to engage with the community and SLT use information from regular
pupil, staff & parent questionnaires is used to ensure an accurate understanding of the school’s effectiveness see SDP 3.2 &
community Cohesion evidence folder Parents are consulted regularly through forums/ questionnaires and their views are acted
upon. Parent questionnaire, newsletter noting parent forum suggestions and follow up actions.

Safeguarding and Health & Safety procedures and policies are robust and effective. H/S ESCC inspection June 2015 and
safeguarding folders.

All key policies are constantly reviewed to ensure they underpin consistency and high expectations in core subjects and the wider
curriculum. See 2016 Every Lesson Counts, book and learning environment booklet policies.

Leadership of teaching and learning is robust, managing teacher’s performance in line with National Teaching Standards.
Performance management systems are systematic and effective- with clearly defined targets matched to staff needs and
providing clarity of accountability for impact on school improvement. See PM summary targets and folder.

The curriculum (dove tailing with federation school) meets the needs of the children closely and the children have a thirst for
learning. It is effective in promoting pupils moral and social understanding and although is diverse to develop spiritual and
cultural understanding- we would like to explored/extend this further in 2016-17. SDP 3.2 (E & F) Children’s sense of awe and
wonder is strong across the curriculum through whole school events, points of reflection, whole school projects and extensive
programme of visits. All pupils have weekly singing with a choir master. See pupil/ parent questionnaires & newsletter covering
all curriculum events.

PPG funding has been successfully targeted to narrow gaps in attainment and Sports Premium being used to provide weekly
sports coaching for teaching staff and pupils, as well as access to extra-curricular sports clubs.

Federation links make a significant impact on school improvements and facilitates social cohesion and pupils regularly partake in
shared learning experiences with children from Chiddingly and other local schools. See weekly newsletters and partnership
evidence folder.

Pupils have a love of learning and this is evident through the behaviour for learning in the classrooms and the high standards of
learning produced in pupil’s books and outcomes.

A wide range of initiatives have been utilised or are planned to engage with the community- including regular curriculum
workshops, home-learning projects and celebratory curriculum events. See weekly newsletters.

Areas for Development (and ofsted Grading Thread)

Ofsted L&M Criteria -(6) Leaders use incisive performance management that leads to professional development that encourages,
challenges and supports teachers’ improvement

SDP 2.2- ‘Empowering people to lead’ Leaders will develop a coaching culture

Ofsted L&M Criteria -(7) Leaders have created a climate in which teachers are motivated and trusted to take risks and innovate in
ways that are right for their pupils.

2






SDP 1.4 & 1.5 — Leaders will develop a growth mindset culture and a Mastery Learning systems 2016/17.

Ofsted L&M Criteria -(2) Consistently improving outcomes for all pupils and progress well in all curriculum areas
SDP 1.1 & 1.2(ii)Raise end of KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2017

SDP 1.3- Embed new AWol system development across the school to ensure that tracking remains rigorous and assessment

impacts on children’s understanding of their learning.

SDP 2.1 (F)- Focus on the and the quality of foundation subjects work and the development of subject leadership datawalls for

all foundation subjects to enable high quality analyses of progress for all groups in all subjects

SDP 3.2 (E & F) Continue to promote of fundamental British values, are at the heart of the school’s work. Further embed the new

curriculum with a focus on pupils’ spiritual and cultural/diversity developments (see 1.7 H)

Ofsted PDBW (4)- The attendance of pupils is rising quickly towards the national average.

e Attendance is generally good across the school- around 96% but is a focus for 2016/17 to ensure specific
families/pupils/groups have good attendance- See SDP 2016/17 SDP 3.2 (1)

Outward Facing Vision- leaders will continue to embrace the changing educational landscape — see SDP 3.1 School to school

Partnerships

Quality of
Teaching and
Learning:
Good with many
outstanding
features

Ofsted Evaluated
Grading Criteria for
T&L

&

Ofsted T&L Grading
2016-17.docx

Teaching
Effectiveness
Matrix 2016/17-

embed here........

engths

Areas for Development (and Ofsted Grading Thread)

Str
v

Teaching is consistently at least good and much is outstanding
over time & engages pupils in a broad, rich and challenging
curriculum. See curriculum maps & teaching effectiveness
matrix.

Strong and robust NQT training mentoring prog- see NQT folder
evidence of all NQTs moving to outstanding within first year
Teachers within the federation are now Specialist Teachers of
Education as part of our Strategic Teaching School partnership-
adding high expertise/richness to the teaching team. Cross
federation development opportunities support teachers in
sharing effective pedagogy and learning from skilled and
inspiring practitioners. See teaching team matrix

Rigorous systematic assessment / monitoring systems are being
embedded, enabling transparency and clarity for all
stakeholders. Staff have ownership of achievement
expectations and are held to account. See PPM mins, tracking
and datawalls.

Clear and systematic assessment and monitoring termly cycles
in place to evaluate the effectiveness of performance, including
weekly planning audits. Rigorous pupil progress systems to
develop the root cause of individual achievement needs &
partnership moderation systems ensure validation of
assessments. See monitoring folder and weekly planning audits.
High quality CPD has had a dramatic impact on the quality and
consistency of T&L- see SDP 2014-16 and staff meeting mins.
Coaching and partnership peer support has ensured all teaching
is never less than good with over 75% that judged as
outstanding over time. All lesson triangulations clarify exactly
how to move to the next step in grading. See monitoring folder
and Teacher Effectiveness Matrix.

Precise and consistent developmental marking that enables
children to improve learning and close gaps in knowledge and
understanding with clear evidence of meaningful pupil
response. See marking policy, book and Every Lesson Counts
Policy.

Staff adjust learning from formative assessments in lesson to
develop challenge and support as appropriate. High quality
planning takes lesson assessment into account, catering for all
groups. See weekly planning monitoring & lesson monitoring
folder. Book Policy, INSET training and staff meeting training.
Mastery learning stsyems developed further 2016/17- see 1.5
SDP

Ofsted T&L Outstanding Grading (1) (4)- They use questioning highly
effectively and demonstrate understanding of the ways pupils think
about subject content. They identify pupils’ common misconceptions
and act to ensure they are corrected.
Teachers check pupils” understanding systematically and effectively in
lessons
Ofsted T&L Good Grading (1)- In lessons, teachers develop,
consolidate and deepen pupils’ knowledge, understanding and skills.
They give sufficient time for pupils to review what they are learning
and to develop further. Teachers identify and support effectively those
pupils who start to fall behind and intervene quickly to help them to
improve their learning
. See SDP 1.4- Mastery Teaching/Learning Approaches- To
maintain the highly effective to use AfL within lessons to shape
sessions for greater progress of all groups.

Ofsted T&L Good Grading (3)- They use questioning skilfully to probe
pupils’ responses and they reshape tasks and explanations so that
pupils better understand new concepts

. See SDP 1.4- Blooms HLQ skills development

. See SDP 2015/16- Nursery development pages 20-25 — and SDP
2016/17 1.7 Quality of nursery focussed activity development-
ensuring high quality new learning and progress

Ofsted T&L Outstanding Grading (3)- Resources and teaching

strategies reflect and value the diversity of pupils’ experiences and

provide pupils with a comprehensive understanding of people and

communities beyond their immediate experience

. SDP 3.2 (E & F) Continue to promote of fundamental British
values, are at the heart of the school’s work. Further embed the
new curriculum with a focus on pupils’ spiritual and
cultural/diversity developments (see 1.7 H) Develop the
curriculum enrich cultural understanding. The curriculum will
focus even further on becoming even more richly diverse,
drawing on local, national and international context to develop
pupils’ understanding of the world.

Ofsted T&L Outstanding Grading (12)- Pupils love the challenge of
learning.
e 1.5-SDP 2016/17 — Growth Mindset Culture development

Ofsted T&L Good Grading (4)- Teachers give pupils feedback in line
with the school’s assessment policy. Pupils use this feedback well and
they know what they need to do to improve.

. To maintain high quality written feedback marking so that it
provides children with clear next steps. Embed practice of
responding to marking to accelerate progress of all groups in
foundation subjects.

. Maintain the quality of presentation in books, with a focus on
foundation subjects.






Personal
Development,
Behaviour and

Welfare:

Outstanding

Ofsted Evaluated
Grading Criteria for
P,D,B & W

=

Ofsted PDBW
Grading 2016-17

SMSC Ofsted Grading
Doc 2016/17

=
Ofsted SMSC
Development Grading

Strengths

Areas for Development (and Ofsted Grading Thread)

July 2016- SIAMS church/SMSC Inspection — ‘Outstanding’
_PoF |
s
East Hoathly S48
May 2016.pdf

Behaviour is excellent and pupils demonstrate very good
attitudes to learning. High expectations of behaviour at all
levels across the school are evident as a consequence of
consistent and embedded policy. There have been no incidents
of racist or homophobic bullying and pupils say they feel safe
at school. Incidents of bullying are rare as the result of clear
systems for monitoring and dealing with such issues. See
Behaviour Logs and Behaviour Recorded Incidents Folders

Our core values (see school vision 2014-16) alongside the key
British values of democracy, tolerance and reconciliation are a
living breathing entity. They provide a framework for the way
adults and pupils work including assemblies, school council,
class discussions, restorative justice and evaluation. See vision
and BV Pioneer statement &BV days celebrations/events
Children take pride in the school and appearance and their
conduct outside of the class is almost always impeccable. See
community cohesion folder and newsletters

Children are resilient and independent, embracing initiatives
to empower them such as playground pals, peer mediation
and school monitor responsibilities. See S48 report &
pupil/parent voice evaluations

Children enjoy their learning experiences and have responded
well to a range of initiatives to help them reflect and have
more ownership of their learning e.g. lesson self/peer
assessment, daily soft landing focusing on marking ways
forward, child friendly AWoL & ‘learning powers’- our
metacognition initiative 2015/16- 'thinking about thinking'-
developing pupil's ability to recognise, articulate and adapt
their thinking process. See pupil/parent voice evaluations

SDP PDBW Grading (1)-Pupils to be confident, self-assured learners.
Their excellent attitudes to learning have a strong, positive impact on
their progress.

. See SDP 1.5- Growth Mindset Developments 2016/17

Ofsted PDBW (4)- The attendance of pupils is rising quickly towards the
national average.

. Attendance is generally good across the school- around 96%
but is a focus for 2016/17 to ensure specific
families/pupils/groups have good attendance- See SDP 2016/17
SDP 3.2 (1)

Ofsted PDBW (11) Pupils can explain accurately and confidently how
to keep themselves healthy. They make informed choices about
healthy eating, fitness and their emotional and mental well-being.
. See SDP 1.6 (E)- To reinforce and further develop pupil
awareness of healthy living across the federation

Ofsted PDBW (2) Pupils discuss and debate issues in a considered way,
showing respect for others’ ideas and points of view.

. See SDP 3.2 (G)- To develop Pupil Governors (instead of
School Council) & develop ‘The Health Council’

SDP 3.2 (F)-Develop further understanding of the fundamental British
values -Events/PHSE and assembly themes to ensure that Promotion
of fundamental British values, are at the heart of the school’s work,
building relationships and supporting children in
developing into independent citizens who collaborate harmoniously.

Ofsted PDBW (12) Pupils have an excellent understanding of how to
stay safe online, the dangers of inappropriate use of mobile technology
and social networking sites
. See SDP 1.6 (F)-Review and reinforce pupils excellent
understanding of how to stay safe online, the dangers of
inappropriate use of mobile technology and social networking
sites.

Ofsted PDBW (12) The school’s thoughtful and wide-ranging promotion
of pupils® spiritual, moral, social and cultural development and their
physical well-being enables pupils to thrive.

. See SDP 3.2(e)-The deliberate and effective action to ensure
that the curriculum enhances the spiritual and cultural
experiences has promoted high attainment in all areas and
enriched pupils experiences.

Outcome for
Pupils:
Good with many
outstanding
features

Ofsted Evaluated
Grading Criteria for
outcomes

!

Outcomes of Pupils
SEF Grading 2016-17

[ POF |
'

EH 2014 Raiseonline

Raiseonline 2015

Strengths

Datawall 2013/14  Datawall 2014/15 Datawall 2015/16

e e -

| J4
June 2014 EH T6 EH Datawall T6 EH- 2016 AWoL
Datawall Datawall

2016- At least 95% of pupils make good/expected progress across all year groups and groups and 10-39% make above

expected/outstanding progress.

Year on year, children make very good progress in the EYFS for all areas and exceeded or match national averages in all 17 areas.
Year 1 and 2 Phonic now consistently way above national averages.
2015 and 2016 KS1 attainment results above Local Authority & National Averages in all areas. Pupils make very good progress in

KS1.

2016 results at or above national/LA in all years groups, apart from KS2 SPAG and Maths ‘expected’.

KS2 2014-15 progress was very good. L4 and L4b+ above or matching LA & NA. 2 levels progress above LA and NA. 3 Levels
progress above NA for Ma and Wr. Reading was focus 2014/15. Above NA 2016 Re- see SDP 2014/15

2016- There are no significant gaps in progress between groups of pupils in the school. All groups of children, including PPG, SEN
and GT, are appropriately supported and challenged, and make good progress.

2015 Dashboard shows PPG underperforming- KS2 PPG data explanation for 2014/15 — 3 new PPG pupils late in 2015

]

EH Disadvantaged
Y6 2014/15

Further impact is evident in....

v

The quality of learning evidenced in books and displays around the school. See 2014-16 archived and present books.
The engagement of pupils in their learning and the language they use to describe their progress and attainment. See also SIP

reports and subject leader reports July 2015-16

Parental feedback with regard to children’s improved rates of progress and eagerness to come to school. See community

cohesion evidence folder

Outstanding progress in lessons as a result of well differentiated learning tasks an effective use of assessment information to
inform planning. See termly lessons obs and weekly planning feedback monitoring.
Progress of children with support from outside agencies as a result of personalised provision that enables the child to close the

gaps in learning. See vulnerable pupils folder.

Very good outcomes in PE — see SKILS analyses of PE development, fitness levels & after school club uptake

4
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Raiseonline and
Dashboard 2016

Areas for Development (and Ofsted Grading Thread)

Ofsted L&M Criteria -(2) consistently improving outcomes for all pupils and progress well in all curriculum areas
Ofsted Outcomes Criteria (1)- In all year groups and subjects, current pupils make substantial and sustained progress.
Ofsted Outcomes Criteria (6)- the proportions of pupils making and exceeding expected progress in English and in mathematics are

high compared with national figures.

Ofsted Outcomes Criteria (8)- The attainment of almost all groups of pupils is broadly in line with national averages

(Focus: KS2 SPAG & Maths- SDP KP 1.1 &1.2(ii))

. SDP 1.1 & 1.2(ii) Raise end of KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2017
. Sustain 2013-16 progress and attainment of all groups and cohorts in 2017. See 2013-16 Datawalls
. SDP 1.3- Embed new AWol system development across the school to ensure that tracking remains rigorous and assessment

impacts on children’s understanding of their learning.

SDP 2.1 (F)- Focus on the and the quality of foundation subjects work and the development of subject leadership datawalls for

all foundation subjects to enable further high quality deep analyses of progress for all groups in all subjects

SDP 1.3 D & E - Ensure disadvantaged pupils continue to make good progress exceeding NA averages and that the gap in

progress between PPG and non-PPG pupils is closed 2017 and increase the % of PPG pupils who exceed national expectations for

progress at the end of KS2.

EYFS (including
Nursery)
Good with many
outstanding
features

Ofsted Evaluated
Grading Criteria for

EYFS
Z

Ofsted EYFS Grading
2016-17

EYFS Datawall

2015/16
Add datawall here...SD

Nursery
Improvement Plan
2015/16

&

Nursery
Improvement Plan 2(

Areas for Development (and ofsted Grading Thread)

Strengths
EYFS Provision: % Working at GLD Average EYFS Point Score
Outstanding
2013 78.6% (66%-NA) 34.8(33.0)
2014 80%?? (52%-NA) 37.2(33.8)
2015 86%7?7? (74%-NA) 39.4 (LA 36.7%)
2016 80% (79%-NA) ----SD?

Reception

. Reception was on the cusp of outstanding in 2014 Ofsted
and would now be outstanding in its own right. See EYFS

Teacher Effectiveness Matrix

. Reception teacher/ EYFS Lead will be encouraged to
pursue leading teacher status in East Sussex in the near
future and the federation is now school moderation

leaders for ESCC and leads the EYFS County hub.

. EYFS outcomes 2010-2012 showed a mixed picture of
pupil achievement. Since the appointment of the new
EYFS leader (Sept 2013) outcomes have been consistently

good/outstanding . Improvement in year on year

progress over the last 3 years. See 2013-2016 datawalls
. Reception entry data to exit data shows children make

very good progress in the EYFS for all areas. This
supports them in quickly becoming a harmonious

community of learners. Progress datawalls and trackers

EYFS (Including Nursery)
See Nursery improvement Journey

=

Case study Template
EY provision

. Local Authority re-categorised the Nursery at ‘risk of
special measures (4)’ in February 2015 to ‘good with
outstanding features’ in July 2015. See report in section 8

below. See CB reports

. All EYFS pupils and groups (PPG, SEN & G/T pupils) make

very good/excellent progress. See EYFS Datawall &
2015/16 progress folder for 3 Rec individuals

. Across EYFS, accurate assessment, including through high
quality observations is rigorous, sharply focused and
includes all those involved in the child’s learning and

development. See learning Journeys and EYFS
assessment folders

. A rich and engaging curriculum that motivates pupils to
explore and question with their peers and adults. Highly
stimulating and exceptionally well organised learning
environment- both inside and out. See 2 years EYFS

rolling curriculum

. The environment is rich in language to support pupils
independence and curiosity in this area as well as being
richly resourced in this area so that curiosity is nurtured-

see SDP 1.7 E for further developments 2016/17

Ofsted EYFS Grading (1)-The pursuit of excellence by leaders and
managers is shown by an uncompromising, highly successful drive to
improve outcomes or maintain the highest levels of outcomes, for all
children over a sustained period of time.

. SDP 1.7 (b) For Reception triangulations to be judged as

outstanding and set the high standards for federation EYFS (SD-
EYFS Lead

. After a rapid improvement journey 2015/16. See SDP 2015/16-

Nursery development pages 20-25, there is now a need to
embeddeing of outstanding EYFS provision 2016/17. See SDP
2016/17- KP 1.7 pages. Local Authority re-categorised the
Nursery at ‘risk of special measures (4) in February 2015 to
‘good with outstanding features’ in July 2015.

]

June 2016 CB
Monitoring Report

. SDP 1.7 Cand 2.1 (I & J) For new EYFS Lead and EYFS Lead

Assistant to demonstrate excellent L&M strategies

. 2016/17-Embedding of outstanding provision after significant

Nursery staff changes 2015, including N management
restructuring with an appointment of a new Lead EYFS Assistant
to work alongside the EYFS Lead. (redundancy for previous
Nursery manager) See consultation package below

Nursery
Restructuring Consult

. SDP 1.7 (G) To improved gathering of information from parents

to support transition when children start at the Nursery.
Teachers will effectively collected information from home when
children first start at the school and this supported transition
more effectively.

. SDP 1.7(A) To develop and refine EYFS assessment

proceduresDevelop Pioneer Reception baseline and for EYFS
datawall developed to include progress data for all EYFS cohorts.
EYFS Teachers able to track progress and attainment effectively
and confidently present to stakeholders

Ofsted EYFS Grading (8)-Teaching is consistently of a very high quality,
inspirational and worthy of dissemination to others; it is highly
responsive to children’s needs

. 2016/17 SDP-Embedding of outstanding provision after

significant Nursery staff changes 2015

SDP 1.7(F)- To review organisation and teaching of phonics in
Nursery to ensure there are appropriate challenges for all
children.

Ofsted EYFS Grading (7)-A highly stimulating environment and
exceptional organisation of the curriculum provides rich, varied and
imaginative experiences
SDP 1.7 (E)- To review and refresh labels in the environment to
ensure they are used effectively to support learning. The regular
review and refreshing of labelling ensures it supports learning
effectively.

Ofsted EYFS Grading (7)-Children are learning to respect and celebrate
each other’s differences and to build their understanding of diversity
beyond their immediate experience through a range of activities that
teach them effectively about people in the wider world.

. SDP 1.7 (H)- To provide children with more opportunities to

explore and embrace diversity. Children have more opportunities






to explore similarities and differences in family and friends and
embrace diversity.

Ofsted EYFS Grading (5)-Children’s health, safety and well-being are
greatly enhanced by the vigilant and consistent implementation
of robust policies and procedures.

. SDP 1.7 (I)To review Nursery Policies and risk assessment- EYFS
policies are updated within the set Federation framework for
policy review

Documents of
Potential Interest

EH SIP Report Nov

9 OVERALL v' Attendance is generally good across the school- around 96% but is a focus for specific families/pupils/groups- See SDP 2016/17
SDP 3.2 (1)
EFFECTIVENESS: v' Pupils spiritual, moral, social and cultural development is good and the school takes deliberate and effective action to develop
Good with PSMSC even further to enrich children’s understanding of the world and the people who live in it. In place already are well
many attended whole school and partnership events, educational visits, visitors to the school to enrich the curriculum, and singing, art
di and drama is now embedded to ensure children develop deeper sense of character and appreciation of the awe and wonder of
outstan Ing our world. See newsletters/pupil and parent voice/subject leaders reports & 2016/17 SDP 3.2 (E & F) & 1.7 H. See also SDP focus
features on mindfulness and Thrive initiatives 2016/17- SDP 1.6.
v" Pupils develop physical well- being through the curriculum and events (such as Health and Wellbeing days 2015 & see SDP 2016
@ 1.6 E) well-structured PE teaching and with expert coaches who visit the school. There are Inter- federation and alliance school
j sporting competitions and these are set to evolve even more into 2016-17. See PE assessments/planning and newsletters.
Ofsted Overall Children leave East Hoathly as confident learners who make a very good transition to the next stage in their learning

Effectiveness Grading We are an outward facing school and East Hoathly is a fully inclusive school and meets the needs of all children.

v BRITISH VALUES (BV): BV now developed within assembly themes and PSHE schemes. BV day held in October 2015 & Nov 2016-
see newsletters and website. See PSHE schemes and assembly themes and Federation BV statement and BV day photos and
newsletters.

Additional LA SIP Monitoring Visit Reports 2015-16

Ji4

East Hoathly Visit SIP Report 16.02.16
Report FEB 2016

e

East Hoathly CofE

2015 Primary and Nursery

i

Chiddingly Visit
JULY 2016

PPG Details 2015/16-
East Hoathly PPG/FSM - 24 (18%) (1 (DP) pupils SEN & PP)

No. boys No. girls %
N 2 2 16.6%
R 2 - 8.3%
Y1l - 2 8.3%
Y2 1 2 12.5%
Y3 - 1 4.2%
Y4 2 1 12.5%
Y5 2 4 25%
Y6 2 1 12.5%

SEN Details 2015/16-

East Hoathly SEN- 12 (8.8%)

School SEN or Early Years Support = 11 (92%); EHP= 1 (8%)

EH 2016 SEN %

No. boys No. girls

SEN Support

EHCP

SEN Support

EHCP

18.2%
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SCHOOL SELF-EVALUATION SUMMARY

SCHOOL East Hoathly Primary School DATE | September 2016

Summary SEF Judgements

(Evidence in turquoise)

Leadership & Management: 1- Outstanding
Teaching, Learning & Assessment:  2- good with many outstanding qualities
Personal Development, Behaviour & Welfare: 1- outstanding
Outcomes: 2- Good with some outstanding features

EYFS:  2- good with many outstanding qualities

Overall: 2- good with many outstanding qualities

All judgements are based on robust school self-evaluation. Please refer to evaluated Ofsted Grade

Descriptors (including SMSC) embedded at the left at each section below.
(Achieved in green Areas for development in yellow Next steps of development in -)

SECTIONS

SUMMARY EVALUATION

1| Recent historical

context

East Hoathly Staff and
Governors Summary
Sept 2016

Embed staff doc
here....VL

In November 2012, the School went into Special Measures. An Executive Head and Head of School were seconded to replace the SLT.
Significant changes have been made in terms of leadership, staffing, curriculum, behaviour & assessment systems, school structure
and environment. The changes had a dramatic impact and in March 2014 the school was judged as good with outstanding behaviour
& safety. In September 2014, the school went into partnership with Chiddingly Primary and the Head of School (HOS) took on the dual
role of HOS for Chiddingly Primary as well as East Hoathly. In February 2015 the school adopted Scallywags Nursery, now known as
East Hoathly Nursery. In April 2015 the East Hoathly Senior Teacher took the post as Deputy at the partnership Chiddingly school. In
July 2015 the Executive Head left and the Head of School took post as Acting Headteacher and was appointed as substantive
Executive Headteacher in December 2015. In September 2015 the Reception Teacher became the EYFS lead, overseeing the Nursery.
East Hoathly Primary federated with Chiddingly Primary in November 2015. In November 2015 Chiddingly Primary also achieved a
good with outstanding features Ofsted report after previously being in Special Measures. East Hoathly achieved an ‘outstanding’
SIAMS Diocese inspection in July 2016. In September 2016 a federation Deputy Head (previously deputy at Chiddingly) was appointed
to work alongside the Executive Head across the two schools, as well as the appointment of senior teachers in both schools. After a
Nursery management restructure, a new EYFS Lead Assistant was appointed for September 2016, to work alongside the EYFS Lead
teacher. In September 2016 the federation became a strategic partner in Newick Teaching School. East Hoathly Primary School &
Nursery is at present a ‘very good school with many outstanding qualities’ with aspirations to be outstanding in the very near future.

2 Contextual
Documents

Pioneer Federation 5
Year Vision Plan
| POF |
Pioneer 5 Year
Vision

East Hoathly number on roll: 136
Nursery:34  Reception: 13 Year 1: 15 Year2: 12 Year 3: 19 Year4: 15 Year5:15 Year6: 14
Boys: 72 (53%) Girls: 64 (47%)

Diversity: Almost all pupils are of White British heritage Stability/ mobility: 78% (2015)
SDP 2016/17 SDP 2015-16 SDP 2014-15
= Ny
EH April SDP 2016 EH SDP 2014-2015

East Hoathly Church School SEF Toolkit and Inspection Report

o] Lo |
/} }
East Hoathly 548 East Hoathly CE
May 2016.pdf Primary SIAMS Toolk
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Progress made by
the school on areas

Key Issues

Progress made

of development
identified in the

last full Ofsted

inspection
(March 2014)

X

EH 2014 Ofsted

Middle managers are not fully .
involved in the formal monitoring of
the quality of teaching.

See pages 3-5 Key Priority 1 from 2014/15 SDP & SDP 2.1 (F)- Middle Leadership is
now considered a Federation strength and all subject leaders/middle leaders hold
others rigorously to account and part of their triangulation they make judgements
about the quality of teaching. Judgements about teaching are now robustly
triangulated by all leaders so that we have a secure picture of quality of teaching over
time. See subject leaders reports, datawalls and folders.

Some more able pupils are not given .
work that will stretch them enough.

See pages 6 & 7 Key priority 2 from 2014/15 SDP above. Teaching is consistently good
and often outstanding. Planning, specific challenge tasks in all classroom and delivery
of lesson ensures that all groups are given work that full stretches them. Very good
attainment & progress shown from more able pupils over the last 3 years — see
datawall and Raiseonline analyses.

Outcomes were not outstanding in .
2014 because there is now a need to
continue to accelerate progress rates
so year on year data shows
continuous progress.

See Raiseonline and school datawalls/tracking. End of key stage 2014 & 2015 results
continued to match or exceed national averages, due to accelerated progress in all
cohorts over the last 3 years. 2016 Maths and SPAG KS2 now a focus. SDP 1.4 & 1.5

4

Effectiveness of

Leadership and

Management:
Outstanding

Ofsted Evaluated
Grading Criteria for
L&M

i

Effectiveness of L&M
2016-17

Strengths

4

v

School self-evaluation is robust due to deep interrogation of data over time, triangulation and work scrutinies and regular
classroom observations. As a result, the SDP is keenly focused on key areas identified as crucial to raising standards across the
school. See monitoring files & SDPs.

Leadership at all levels is focused on driving change against 3 agreed SDP key priorities with 11 sub-foci for development

See 2.1 SDP and SIP report

Staff morale is high and the leadership structure is clear, with precise accountabilities and expectations around precisely defined
roles. See SDP 2.1 and Leadership Action Plans

The ExHt regularly supports other HTs strategic development and the strength of Federation middle leadership on school
development has been externally recognised & staff regularly support other local schools and EIP- See Chiddingly Ofsted 2015,
SIP monitoring reports & subject leader reports/action plans and folders

Management of Teaching and Learning is strong. Judgements about teaching are robustly triangulated by all leaders so that we
have a secure picture of quality of teaching over time.

See ‘Staff Effectiveness Matrix’ and related triangulation monitoring paperwork in monitoring folder

Leadership development is continuous and precise including: cross federation mentoring and placements, Teaching School, Local
Alliance and London partnership hub CPD opportunities, NPQML, NPQH, 1-1 coaching & LLE consultancy. See PM summary SLT
CPD and SDP 3.1 b,c&d

The COG has recently been appointed as a National Leader of Governance (NLG July 2016). Governors have a strong strategic
involvement in school improvement are an integral part of the school leadership team and have a very detailed understanding of
the school strengths and areas for development. Governance is highly effective and challenging; governors are an integrated part
of the evaluation process through focused monitoring visits where lines of enquiry are pursued. See Governor monitoring reports
and Gov moins.

Metacognition developments- 'thinking about thinking'- strong development of pupil's ability to recognise, articulate and adapt
their thinking process- ‘learning powers’. See learning powers displays, pupil voice and 2014/15 SDP

Pupils make good/outstanding progress across the school in all curriculum areas and many make accelerated progress. The
proportions are similar for PPG pupils so that the gaps in attainment and progress between Pupil Premium and non-Pupil
Premium children has been closed (see outcome section below for PPG Yr6 explanation 2015). Children with SEND and high
achievers make good/outstanding progress (2016/17 focus on KS2 Maths & SPAG) See datawalls and subject leader reports.

A wide range of initiatives have been utilised or are planned to engage with the community and SLT use information from regular
pupil, staff & parent questionnaires is used to ensure an accurate understanding of the school’s effectiveness see SDP 3.2 &
community Cohesion evidence folder Parents are consulted regularly through forums/ questionnaires and their views are acted
upon. Parent questionnaire, newsletter noting parent forum suggestions and follow up actions.

Safeguarding and Health & Safety procedures and policies are robust and effective. H/S ESCC inspection June 2015 and
safeguarding folders.

All key policies are constantly reviewed to ensure they underpin consistency and high expectations in core subjects and the wider
curriculum. See 2016 Every Lesson Counts, book and learning environment booklet policies.

Leadership of teaching and learning is robust, managing teacher’s performance in line with National Teaching Standards.
Performance management systems are systematic and effective- with clearly defined targets matched to staff needs and
providing clarity of accountability for impact on school improvement. See PM summary targets and folder.

The curriculum (dove tailing with federation school) meets the needs of the children closely and the children have a thirst for
learning. It is effective in promoting pupils moral and social understanding and although is diverse to develop spiritual and
cultural understanding- we would like to explored/extend this further in 2016-17. SDP 3.2 (E & F) Children’s sense of awe and
wonder is strong across the curriculum through whole school events, points of reflection, whole school projects and extensive
programme of visits. All pupils have weekly singing with a choir master. See pupil/ parent questionnaires & newsletter covering
all curriculum events.

PPG funding has been successfully targeted to narrow gaps in attainment and Sports Premium being used to provide weekly
sports coaching for teaching staff and pupils, as well as access to extra-curricular sports clubs.

Federation links make a significant impact on school improvements and facilitates social cohesion and pupils regularly partake in
shared learning experiences with children from Chiddingly and other local schools. See weekly newsletters and partnership
evidence folder.

Pupils have a love of learning and this is evident through the behaviour for learning in the classrooms and the high standards of
learning produced in pupil’s books and outcomes.

A wide range of initiatives have been utilised or are planned to engage with the community- including regular curriculum
workshops, home-learning projects and celebratory curriculum events. See weekly newsletters.

Areas for Development (and ofsted Grading Thread)

Ofsted L&M Criteria -(6) Leaders use incisive performance management that leads to professional development that encourages,
challenges and supports teachers’ improvement

SDP 2.2- ‘Empowering people to lead’ Leaders will develop a coaching culture

Ofsted L&M Criteria -(7) Leaders have created a climate in which teachers are motivated and trusted to take risks and innovate in
ways that are right for their pupils.

2






SDP 1.4 & 1.5 — Leaders will develop a growth mindset culture and a Mastery Learning systems 2016/17.

Ofsted L&M Criteria -(2) Consistently improving outcomes for all pupils and progress well in all curriculum areas
SDP 1.1 & 1.2(ii)Raise end of KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2017

SDP 1.3- Embed new AWol system development across the school to ensure that tracking remains rigorous and assessment

impacts on children’s understanding of their learning.

SDP 2.1 (F)- Focus on the and the quality of foundation subjects work and the development of subject leadership datawalls for

all foundation subjects to enable high quality analyses of progress for all groups in all subjects

SDP 3.2 (E & F) Continue to promote of fundamental British values, are at the heart of the school’s work. Further embed the new

curriculum with a focus on pupils’ spiritual and cultural/diversity developments (see 1.7 H)

Ofsted PDBW (4)- The attendance of pupils is rising quickly towards the national average.

e Attendance is generally good across the school- around 96% but is a focus for 2016/17 to ensure specific
families/pupils/groups have good attendance- See SDP 2016/17 SDP 3.2 (1)

Outward Facing Vision- leaders will continue to embrace the changing educational landscape — see SDP 3.1 School to school

Partnerships

Quality of
Teaching and
Learning:
Good with many
outstanding
features

Ofsted Evaluated
Grading Criteria for
T&L

&

Ofsted T&L Grading
2016-17.docx

Teaching
Effectiveness
Matrix 2016/17-

embed here........

engths

Areas for Development (and Ofsted Grading Thread)

Str
v

Teaching is consistently at least good and much is outstanding
over time & engages pupils in a broad, rich and challenging
curriculum. See curriculum maps & teaching effectiveness
matrix.

Strong and robust NQT training mentoring prog- see NQT folder
evidence of all NQTs moving to outstanding within first year
Teachers within the federation are now Specialist Teachers of
Education as part of our Strategic Teaching School partnership-
adding high expertise/richness to the teaching team. Cross
federation development opportunities support teachers in
sharing effective pedagogy and learning from skilled and
inspiring practitioners. See teaching team matrix

Rigorous systematic assessment / monitoring systems are being
embedded, enabling transparency and clarity for all
stakeholders. Staff have ownership of achievement
expectations and are held to account. See PPM mins, tracking
and datawalls.

Clear and systematic assessment and monitoring termly cycles
in place to evaluate the effectiveness of performance, including
weekly planning audits. Rigorous pupil progress systems to
develop the root cause of individual achievement needs &
partnership moderation systems ensure validation of
assessments. See monitoring folder and weekly planning audits.
High quality CPD has had a dramatic impact on the quality and
consistency of T&L- see SDP 2014-16 and staff meeting mins.
Coaching and partnership peer support has ensured all teaching
is never less than good with over 75% that judged as
outstanding over time. All lesson triangulations clarify exactly
how to move to the next step in grading. See monitoring folder
and Teacher Effectiveness Matrix.

Precise and consistent developmental marking that enables
children to improve learning and close gaps in knowledge and
understanding with clear evidence of meaningful pupil
response. See marking policy, book and Every Lesson Counts
Policy.

Staff adjust learning from formative assessments in lesson to
develop challenge and support as appropriate. High quality
planning takes lesson assessment into account, catering for all
groups. See weekly planning monitoring & lesson monitoring
folder. Book Policy, INSET training and staff meeting training.
Mastery learning stsyems developed further 2016/17- see 1.5
SDP

Ofsted T&L Outstanding Grading (1) (4)- They use questioning highly
effectively and demonstrate understanding of the ways pupils think
about subject content. They identify pupils’ common misconceptions
and act to ensure they are corrected.
Teachers check pupils” understanding systematically and effectively in
lessons
Ofsted T&L Good Grading (1)- In lessons, teachers develop,
consolidate and deepen pupils’ knowledge, understanding and skills.
They give sufficient time for pupils to review what they are learning
and to develop further. Teachers identify and support effectively those
pupils who start to fall behind and intervene quickly to help them to
improve their learning
. See SDP 1.4- Mastery Teaching/Learning Approaches- To
maintain the highly effective to use AfL within lessons to shape
sessions for greater progress of all groups.

Ofsted T&L Good Grading (3)- They use questioning skilfully to probe
pupils’ responses and they reshape tasks and explanations so that
pupils better understand new concepts

. See SDP 1.4- Blooms HLQ skills development

. See SDP 2015/16- Nursery development pages 20-25 — and SDP
2016/17 1.7 Quality of nursery focussed activity development-
ensuring high quality new learning and progress

Ofsted T&L Outstanding Grading (3)- Resources and teaching

strategies reflect and value the diversity of pupils’ experiences and

provide pupils with a comprehensive understanding of people and

communities beyond their immediate experience

. SDP 3.2 (E & F) Continue to promote of fundamental British
values, are at the heart of the school’s work. Further embed the
new curriculum with a focus on pupils’ spiritual and
cultural/diversity developments (see 1.7 H) Develop the
curriculum enrich cultural understanding. The curriculum will
focus even further on becoming even more richly diverse,
drawing on local, national and international context to develop
pupils’ understanding of the world.

Ofsted T&L Outstanding Grading (12)- Pupils love the challenge of
learning.
e 1.5-SDP 2016/17 — Growth Mindset Culture development

Ofsted T&L Good Grading (4)- Teachers give pupils feedback in line
with the school’s assessment policy. Pupils use this feedback well and
they know what they need to do to improve.

. To maintain high quality written feedback marking so that it
provides children with clear next steps. Embed practice of
responding to marking to accelerate progress of all groups in
foundation subjects.

. Maintain the quality of presentation in books, with a focus on
foundation subjects.
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July 2016- SIAMS church/SMSC Inspection — ‘Outstanding’
_PoF |
s
East Hoathly S48
May 2016.pdf

Behaviour is excellent and pupils demonstrate very good
attitudes to learning. High expectations of behaviour at all
levels across the school are evident as a consequence of
consistent and embedded policy. There have been no incidents
of racist or homophobic bullying and pupils say they feel safe
at school. Incidents of bullying are rare as the result of clear
systems for monitoring and dealing with such issues. See
Behaviour Logs and Behaviour Recorded Incidents Folders

Our core values (see school vision 2014-16) alongside the key
British values of democracy, tolerance and reconciliation are a
living breathing entity. They provide a framework for the way
adults and pupils work including assemblies, school council,
class discussions, restorative justice and evaluation. See vision
and BV Pioneer statement &BV days celebrations/events
Children take pride in the school and appearance and their
conduct outside of the class is almost always impeccable. See
community cohesion folder and newsletters

Children are resilient and independent, embracing initiatives
to empower them such as playground pals, peer mediation
and school monitor responsibilities. See S48 report &
pupil/parent voice evaluations

Children enjoy their learning experiences and have responded
well to a range of initiatives to help them reflect and have
more ownership of their learning e.g. lesson self/peer
assessment, daily soft landing focusing on marking ways
forward, child friendly AWoL & ‘learning powers’- our
metacognition initiative 2015/16- 'thinking about thinking'-
developing pupil's ability to recognise, articulate and adapt
their thinking process. See pupil/parent voice evaluations

SDP PDBW Grading (1)-Pupils to be confident, self-assured learners.
Their excellent attitudes to learning have a strong, positive impact on
their progress.

. See SDP 1.5- Growth Mindset Developments 2016/17

Ofsted PDBW (4)- The attendance of pupils is rising quickly towards the
national average.

. Attendance is generally good across the school- around 96%
but is a focus for 2016/17 to ensure specific
families/pupils/groups have good attendance- See SDP 2016/17
SDP 3.2 (1)

Ofsted PDBW (11) Pupils can explain accurately and confidently how
to keep themselves healthy. They make informed choices about
healthy eating, fitness and their emotional and mental well-being.
. See SDP 1.6 (E)- To reinforce and further develop pupil
awareness of healthy living across the federation

Ofsted PDBW (2) Pupils discuss and debate issues in a considered way,
showing respect for others’ ideas and points of view.

. See SDP 3.2 (G)- To develop Pupil Governors (instead of
School Council) & develop ‘The Health Council’

SDP 3.2 (F)-Develop further understanding of the fundamental British
values -Events/PHSE and assembly themes to ensure that Promotion
of fundamental British values, are at the heart of the school’s work,
building relationships and supporting children in
developing into independent citizens who collaborate harmoniously.

Ofsted PDBW (12) Pupils have an excellent understanding of how to
stay safe online, the dangers of inappropriate use of mobile technology
and social networking sites
. See SDP 1.6 (F)-Review and reinforce pupils excellent
understanding of how to stay safe online, the dangers of
inappropriate use of mobile technology and social networking
sites.

Ofsted PDBW (12) The school’s thoughtful and wide-ranging promotion
of pupils® spiritual, moral, social and cultural development and their
physical well-being enables pupils to thrive.

. See SDP 3.2(e)-The deliberate and effective action to ensure
that the curriculum enhances the spiritual and cultural
experiences has promoted high attainment in all areas and
enriched pupils experiences.

Outcome for
Pupils:
Good with many
outstanding
features

Ofsted Evaluated
Grading Criteria for
outcomes

!

Outcomes of Pupils
SEF Grading 2016-17

[ POF |
'

EH 2014 Raiseonline

Raiseonline 2015

Strengths

Datawall 2013/14  Datawall 2014/15 Datawall 2015/16

e e -

| J4
June 2014 EH T6 EH Datawall T6 EH- 2016 AWoL
Datawall Datawall

2016- At least 95% of pupils make good/expected progress across all year groups and groups and 10-39% make above

expected/outstanding progress.

Year on year, children make very good progress in the EYFS for all areas and exceeded or match national averages in all 17 areas.
Year 1 and 2 Phonic now consistently way above national averages.
2015 and 2016 KS1 attainment results above Local Authority & National Averages in all areas. Pupils make very good progress in

KS1.

2016 results at or above national/LA in all years groups, apart from KS2 SPAG and Maths ‘expected’.

KS2 2014-15 progress was very good. L4 and L4b+ above or matching LA & NA. 2 levels progress above LA and NA. 3 Levels
progress above NA for Ma and Wr. Reading was focus 2014/15. Above NA 2016 Re- see SDP 2014/15

2016- There are no significant gaps in progress between groups of pupils in the school. All groups of children, including PPG, SEN
and GT, are appropriately supported and challenged, and make good progress.

2015 Dashboard shows PPG underperforming- KS2 PPG data explanation for 2014/15 — 3 new PPG pupils late in 2015

]

EH Disadvantaged
Y6 2014/15

Further impact is evident in....

v

The quality of learning evidenced in books and displays around the school. See 2014-16 archived and present books.
The engagement of pupils in their learning and the language they use to describe their progress and attainment. See also SIP

reports and subject leader reports July 2015-16

Parental feedback with regard to children’s improved rates of progress and eagerness to come to school. See community

cohesion evidence folder

Outstanding progress in lessons as a result of well differentiated learning tasks an effective use of assessment information to
inform planning. See termly lessons obs and weekly planning feedback monitoring.
Progress of children with support from outside agencies as a result of personalised provision that enables the child to close the

gaps in learning. See vulnerable pupils folder.

Very good outcomes in PE — see SKILS analyses of PE development, fitness levels & after school club uptake

4
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Areas for Development (and Ofsted Grading Thread)

Ofsted L&M Criteria -(2) consistently improving outcomes for all pupils and progress well in all curriculum areas
Ofsted Outcomes Criteria (1)- In all year groups and subjects, current pupils make substantial and sustained progress.
Ofsted Outcomes Criteria (6)- the proportions of pupils making and exceeding expected progress in English and in mathematics are

high compared with national figures.

Ofsted Outcomes Criteria (8)- The attainment of almost all groups of pupils is broadly in line with national averages

(Focus: KS2 SPAG & Maths- SDP KP 1.1 &1.2(ii))

. SDP 1.1 & 1.2(ii) Raise end of KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2017
. Sustain 2013-16 progress and attainment of all groups and cohorts in 2017. See 2013-16 Datawalls
. SDP 1.3- Embed new AWol system development across the school to ensure that tracking remains rigorous and assessment

impacts on children’s understanding of their learning.

SDP 2.1 (F)- Focus on the and the quality of foundation subjects work and the development of subject leadership datawalls for

all foundation subjects to enable further high quality deep analyses of progress for all groups in all subjects

SDP 1.3 D & E - Ensure disadvantaged pupils continue to make good progress exceeding NA averages and that the gap in

progress between PPG and non-PPG pupils is closed 2017 and increase the % of PPG pupils who exceed national expectations for

progress at the end of KS2.

EYFS (including
Nursery)
Good with many
outstanding
features

Ofsted Evaluated
Grading Criteria for

EYFS
Z

Ofsted EYFS Grading
2016-17

EYFS Datawall

2015/16
Add datawall here...SD

Nursery
Improvement Plan
2015/16

&

Nursery
Improvement Plan 2(

Areas for Development (and ofsted Grading Thread)

Strengths
EYFS Provision: % Working at GLD Average EYFS Point Score
Outstanding
2013 78.6% (66%-NA) 34.8(33.0)
2014 80%?? (52%-NA) 37.2(33.8)
2015 86%7?7? (74%-NA) 39.4 (LA 36.7%)
2016 80% (79%-NA) ----SD?

Reception

. Reception was on the cusp of outstanding in 2014 Ofsted
and would now be outstanding in its own right. See EYFS

Teacher Effectiveness Matrix

. Reception teacher/ EYFS Lead will be encouraged to
pursue leading teacher status in East Sussex in the near
future and the federation is now school moderation

leaders for ESCC and leads the EYFS County hub.

. EYFS outcomes 2010-2012 showed a mixed picture of
pupil achievement. Since the appointment of the new
EYFS leader (Sept 2013) outcomes have been consistently

good/outstanding . Improvement in year on year

progress over the last 3 years. See 2013-2016 datawalls
. Reception entry data to exit data shows children make

very good progress in the EYFS for all areas. This
supports them in quickly becoming a harmonious

community of learners. Progress datawalls and trackers

EYFS (Including Nursery)
See Nursery improvement Journey

=

Case study Template
EY provision

. Local Authority re-categorised the Nursery at ‘risk of
special measures (4)’ in February 2015 to ‘good with
outstanding features’ in July 2015. See report in section 8

below. See CB reports

. All EYFS pupils and groups (PPG, SEN & G/T pupils) make

very good/excellent progress. See EYFS Datawall &
2015/16 progress folder for 3 Rec individuals

. Across EYFS, accurate assessment, including through high
quality observations is rigorous, sharply focused and
includes all those involved in the child’s learning and

development. See learning Journeys and EYFS
assessment folders

. A rich and engaging curriculum that motivates pupils to
explore and question with their peers and adults. Highly
stimulating and exceptionally well organised learning
environment- both inside and out. See 2 years EYFS

rolling curriculum

. The environment is rich in language to support pupils
independence and curiosity in this area as well as being
richly resourced in this area so that curiosity is nurtured-

see SDP 1.7 E for further developments 2016/17

Ofsted EYFS Grading (1)-The pursuit of excellence by leaders and
managers is shown by an uncompromising, highly successful drive to
improve outcomes or maintain the highest levels of outcomes, for all
children over a sustained period of time.

. SDP 1.7 (b) For Reception triangulations to be judged as

outstanding and set the high standards for federation EYFS (SD-
EYFS Lead

. After a rapid improvement journey 2015/16. See SDP 2015/16-

Nursery development pages 20-25, there is now a need to
embeddeing of outstanding EYFS provision 2016/17. See SDP
2016/17- KP 1.7 pages. Local Authority re-categorised the
Nursery at ‘risk of special measures (4) in February 2015 to
‘good with outstanding features’ in July 2015.

]

June 2016 CB
Monitoring Report

. SDP 1.7 Cand 2.1 (I & J) For new EYFS Lead and EYFS Lead

Assistant to demonstrate excellent L&M strategies

. 2016/17-Embedding of outstanding provision after significant

Nursery staff changes 2015, including N management
restructuring with an appointment of a new Lead EYFS Assistant
to work alongside the EYFS Lead. (redundancy for previous
Nursery manager) See consultation package below

Nursery
Restructuring Consult

. SDP 1.7 (G) To improved gathering of information from parents

to support transition when children start at the Nursery.
Teachers will effectively collected information from home when
children first start at the school and this supported transition
more effectively.

. SDP 1.7(A) To develop and refine EYFS assessment

proceduresDevelop Pioneer Reception baseline and for EYFS
datawall developed to include progress data for all EYFS cohorts.
EYFS Teachers able to track progress and attainment effectively
and confidently present to stakeholders

Ofsted EYFS Grading (8)-Teaching is consistently of a very high quality,
inspirational and worthy of dissemination to others; it is highly
responsive to children’s needs

. 2016/17 SDP-Embedding of outstanding provision after

significant Nursery staff changes 2015

SDP 1.7(F)- To review organisation and teaching of phonics in
Nursery to ensure there are appropriate challenges for all
children.

Ofsted EYFS Grading (7)-A highly stimulating environment and
exceptional organisation of the curriculum provides rich, varied and
imaginative experiences
SDP 1.7 (E)- To review and refresh labels in the environment to
ensure they are used effectively to support learning. The regular
review and refreshing of labelling ensures it supports learning
effectively.

Ofsted EYFS Grading (7)-Children are learning to respect and celebrate
each other’s differences and to build their understanding of diversity
beyond their immediate experience through a range of activities that
teach them effectively about people in the wider world.

. SDP 1.7 (H)- To provide children with more opportunities to

explore and embrace diversity. Children have more opportunities






to explore similarities and differences in family and friends and
embrace diversity.

Ofsted EYFS Grading (5)-Children’s health, safety and well-being are
greatly enhanced by the vigilant and consistent implementation
of robust policies and procedures.

. SDP 1.7 (I)To review Nursery Policies and risk assessment- EYFS
policies are updated within the set Federation framework for
policy review

Documents of
Potential Interest

EH SIP Report Nov

9 OVERALL v' Attendance is generally good across the school- around 96% but is a focus for specific families/pupils/groups- See SDP 2016/17
SDP 3.2 (1)
EFFECTIVENESS: v' Pupils spiritual, moral, social and cultural development is good and the school takes deliberate and effective action to develop
Good with PSMSC even further to enrich children’s understanding of the world and the people who live in it. In place already are well
many attended whole school and partnership events, educational visits, visitors to the school to enrich the curriculum, and singing, art
di and drama is now embedded to ensure children develop deeper sense of character and appreciation of the awe and wonder of
outstan Ing our world. See newsletters/pupil and parent voice/subject leaders reports & 2016/17 SDP 3.2 (E & F) & 1.7 H. See also SDP focus
features on mindfulness and Thrive initiatives 2016/17- SDP 1.6.
v" Pupils develop physical well- being through the curriculum and events (such as Health and Wellbeing days 2015 & see SDP 2016
@ 1.6 E) well-structured PE teaching and with expert coaches who visit the school. There are Inter- federation and alliance school
j sporting competitions and these are set to evolve even more into 2016-17. See PE assessments/planning and newsletters.
Ofsted Overall Children leave East Hoathly as confident learners who make a very good transition to the next stage in their learning

Effectiveness Grading We are an outward facing school and East Hoathly is a fully inclusive school and meets the needs of all children.

v BRITISH VALUES (BV): BV now developed within assembly themes and PSHE schemes. BV day held in October 2015 & Nov 2016-
see newsletters and website. See PSHE schemes and assembly themes and Federation BV statement and BV day photos and
newsletters.

Additional LA SIP Monitoring Visit Reports 2015-16

Ji4

East Hoathly Visit SIP Report 16.02.16
Report FEB 2016

e

East Hoathly CofE

2015 Primary and Nursery

i

Chiddingly Visit
JULY 2016

PPG Details 2015/16-
East Hoathly PPG/FSM - 24 (18%) (1 (DP) pupils SEN & PP)

No. boys No. girls %
N 2 2 16.6%
R 2 - 8.3%
Y1l - 2 8.3%
Y2 1 2 12.5%
Y3 - 1 4.2%
Y4 2 1 12.5%
Y5 2 4 25%
Y6 2 1 12.5%

SEN Details 2015/16-

East Hoathly SEN- 12 (8.8%)

School SEN or Early Years Support = 11 (92%); EHP= 1 (8%)

EH 2016 SEN %

No. boys No. girls

SEN Support

EHCP

SEN Support

EHCP

18.2%
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Outcomes of Pupils SEF Grading 2016-17.docx
Outcomes of pupils in the school: Good with some outstanding features 

		Outstanding (1)- see evidence and impact of green highlighted areas in strengths section below 

1. Throughout each year group and across the curriculum, including in English and mathematics, current pupils make substantial and sustained progress, developing excellent knowledge and understanding, considering their different starting points. 

2. The progress across the curriculum of disadvantaged pupils, disabled pupils and those with special educational needs currently on roll matches or is improving towards that of other pupils with the same starting points.  

3. Pupils are typically able to articulate their knowledge and understanding clearly in an age-appropriate way. They can hold thoughtful conversations about them with each other and adults. 

4. Pupils read widely and often across subjects to a high standard, with fluency and comprehension appropriate to their age. Children in Year 1 achieve highly in the national phonics check. 

5. For pupils generally, and specifically for disadvantaged pupils and those who have special educational needs, progress is above average across nearly all subject areas.

6. From each different starting point, the proportions of pupils making and exceeding expected progress in English and in mathematics are high compared with national figures. (Except Yr6 KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2016). – see SDP section.  The progress of disadvantaged pupils matches or is improving towards that of other pupils nationally. 

7. The attainment of almost all groups of pupils is broadly in line with national averages or, if below these, it is improving rapidly. (Except Yr6 KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2016). – see SDP section

8. Pupils are exceptionally well prepared for the next stage of their education. 



		Good (2) - see evidence and impact of green highlighted areas in strengths section below 

· Across almost all year groups and in a wide range of subjects, including in English and mathematics, current pupils make consistently strong progress, developing secure knowledge and understanding, considering their different starting points.

· In a wide range of subjects, the progress of disadvantaged pupils, disabled pupils and those with special educational needs currently on roll is close to or is improving towards that of other pupils with the same starting points.

· Pupils read widely and often, with fluency and comprehension appropriate to their age. The vast majority of children in Year 1 achieve the expected standard in the national phonics check. 

· Pupils’ progress is above average or improving across most subject areas. Overall progress of disadvantaged pupils and those with special educational needs is above average or improving.

· From different starting points, the proportions of pupils making and exceeding expected progress in English and in mathematics are close to or above national figures. The progress of the vast majority of disadvantaged pupils is similar to or improving in relation to other pupils nationally.

· Where attainment overall is low, it shows consistent improvement.

· Pupils are well prepared for the next stage of their education.
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2015-16 Data Lines of Enquiry
2015-16 End of Key Stages Data Oftsed Lines of Enquiry

(If not mentioned below, the attainment & progress is at or above NA)

East Hoathly

KS2 

· Progress significantly above NA and LA in all areas

· SPAG- below NA (QLA shows that ‘spelling’ and ‘verb form and tense’ were key factors)

· R,W&M- slightly below NA 

· Maths- slightly below NA (QLA shows that ratio/proportion and number/place value (reasoning) key factors)

· Writing- GDS lower than NA 

· Gender- Girls performance was below NA in Maths and R,W,M combined, Boys significantly below NA in SPAG, Girls progress slightly below NA in Maths, 

· SEN-writing SEN progress 

EYFS

· All above NA but a slight dip in APS over the last 3 years (progress strong and cohort specific)

· Gender- girls outperforming boys GLD for the last 3 years (boys –SEN group)



Chiddingly 

KS2

· Progress significantly above NA and LA in all areas

· SPAG- below NA (QLA shows that ‘spelling’ , ‘combining words and phrases’ & ‘verb form and tenses’ were key factors)

· R,W&M- slightly below NA 

· [bookmark: _GoBack]Reading- slightly below NA (QLA shows that 2 point questions key factors- ‘predict what might happen’ and ‘summarise main idea from more than one paragraph’)

· GDS- lower than NA

· Gender- Girls progress below NA in Reading and Maths, Girls attainment at expected below NA for R,W,M combined, Reading and Maths. 



KS1

· Gender- Boys lower than NA GDS for writing
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Outcomes of Pupils SEF Grading 2016-17.docx
Outcomes of pupils in the school: Good with some outstanding features 

		Outstanding (1)- see evidence and impact of green highlighted areas in strengths section below 

1. Throughout each year group and across the curriculum, including in English and mathematics, current pupils make substantial and sustained progress, developing excellent knowledge and understanding, considering their different starting points. 

2. The progress across the curriculum of disadvantaged pupils, disabled pupils and those with special educational needs currently on roll matches or is improving towards that of other pupils with the same starting points.  

3. Pupils are typically able to articulate their knowledge and understanding clearly in an age-appropriate way. They can hold thoughtful conversations about them with each other and adults. 

4. Pupils read widely and often across subjects to a high standard, with fluency and comprehension appropriate to their age. Children in Year 1 achieve highly in the national phonics check. 

5. For pupils generally, and specifically for disadvantaged pupils and those who have special educational needs, progress is above average across nearly all subject areas.

6. From each different starting point, the proportions of pupils making and exceeding expected progress in English and in mathematics are high compared with national figures. (Except Yr6 KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2016). – see SDP section.  The progress of disadvantaged pupils matches or is improving towards that of other pupils nationally. 

7. The attainment of almost all groups of pupils is broadly in line with national averages or, if below these, it is improving rapidly. (Except Yr6 KS2 Grammar & Punctuation and Maths ‘Expected’ Attainment 2016). – see SDP section

8. Pupils are exceptionally well prepared for the next stage of their education. 



		Good (2) - see evidence and impact of green highlighted areas in strengths section below 

· Across almost all year groups and in a wide range of subjects, including in English and mathematics, current pupils make consistently strong progress, developing secure knowledge and understanding, considering their different starting points.

· In a wide range of subjects, the progress of disadvantaged pupils, disabled pupils and those with special educational needs currently on roll is close to or is improving towards that of other pupils with the same starting points.

· Pupils read widely and often, with fluency and comprehension appropriate to their age. The vast majority of children in Year 1 achieve the expected standard in the national phonics check. 

· Pupils’ progress is above average or improving across most subject areas. Overall progress of disadvantaged pupils and those with special educational needs is above average or improving.

· From different starting points, the proportions of pupils making and exceeding expected progress in English and in mathematics are close to or above national figures. The progress of the vast majority of disadvantaged pupils is similar to or improving in relation to other pupils nationally.

· Where attainment overall is low, it shows consistent improvement.

· Pupils are well prepared for the next stage of their education.
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Effectiveness of L&M 2016-17
Effectiveness of leadership and management of the school: Outstanding 

		Outstanding (1)

1. Leaders and governors have created a culture that enables pupils and staff to excel. They are committed unwaveringly to setting high expectations for the conduct of pupils and staff. Relationships between staff and pupils are exemplary.

2. Leaders and governors focus on consistently improving outcomes for all pupils, but especially for disadvantaged pupils. They are uncompromising in their ambition. See SDP 1.1 & 1.2

3. The school’s actions have secured substantial improvement in progress for disadvantaged pupils. Progress is rising across the curriculum, including in English and mathematics.

4. Governors systematically challenge senior leaders so that the effective deployment of staff and resources, including the pupil premium and SEN funding, secures excellent outcomes for pupils. Governors do not shy away from challenging leaders about variations in outcomes for pupil groups, especially between disadvantaged and other pupils. 

5. Leaders and governors have a deep, accurate understanding of the school’s effectiveness informed by the views of pupils, parents and staff. They use this to keep the school improving by focusing on the impact of their actions in key areas. See KP 3.2 for further parent partnership 2016/17

6. Leaders and governors use incisive performance management that leads to professional development that encourages, challenges and supports teachers’ improvement. Teaching is highly effective across the school. see SDP section & next steps for coaching culture SDP 2.2

7. Staff reflect on and debate the way they teach. They feel deeply involved in their own professional development. Leaders have created a climate in which teachers are motivated and trusted to take risks and innovate in ways that are right for their pupils. See SDP section & next steps for coaching culture SDP 2.2

8. The broad and balanced curriculum inspires pupils to learn. The range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects of their education, including linguistic, mathematical, scientific, technical, human and social, physical and artistic learning. 

9. Pupils’ spiritual, moral, social and cultural development and, within this, the promotion of fundamental British values, are at the heart of the school’s work. See SDP KP 1.6 & 3.2 

10. Leaders promote equality of opportunity and diversity exceptionally well (1.7 H), for pupils and staff, so that the ethos and culture of the whole school counters any form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

11. Safeguarding is effective. Leaders and managers have created a culture of vigilance where pupils’ welfare is actively promoted. Pupils are listened to and feel safe. Staff are trained to identify when a pupil may be at risk of neglect, abuse or exploitation and they report their concerns. Leaders and staff work effectively with external partners to support pupils who are at risk or who are the subject of a multi-agency plan.

12. Leaders’ work to protect pupils from radicalisation and extremism is exemplary. Leaders respond swiftly where pupils are vulnerable to these issues. High quality training develops staff’s vigilance, confidence and competency to challenge pupils’ views and encourage debate. See SDP 1.6 F



		Good (2) 

1. Leaders set high expectations of pupils and staff. They lead by example to create a culture of respect and tolerance. The positive relationships between leaders, staff and pupils support the progress of all pupils at the school.

2. Leaders and governors are ambitious for all pupils and promote improvement effectively. The school’s actions secure improvement in disadvantaged pupils’ progress, which is rising, including in English and mathematics.

3. Leaders and governors have an accurate and comprehensive understanding of the quality of education at the school. This helps them plan, monitor and refine actions to improve all key aspects of the school’s work.

4. Leaders and governors use performance management effectively to improve teaching. They use accurate monitoring to identify and spread good practice across the school.

5. Teachers value the continuing professional development provided by the school. It is having a positive impact on their teaching and pupils’ learning. Teaching is consistently strong across the school or where it is not, it is improving rapidly.

6. Governors hold senior leaders stringently to account for all aspects of the school’s performance, including the use of pupil premium and SEN funding, ensuring that the skilful deployment of staff and resources delivers good or improving outcomes for pupils. 

7. The broad and balanced curriculum provides a wide range of opportunities for pupils to learn. The range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects of their education, including linguistic, mathematical, scientific, technical, human and social, physical and artistic learning. This supports pupils’ good progress. The curriculum also contributes well to pupils’ behaviour and welfare, including their physical, mental and personal well-being, safety and spiritual, moral, social and cultural development. 

8. Leaders consistently promote fundamental British values and pupils’ spiritual, moral, social and cultural development.

9. Leaders promote equality of opportunity and diversity, resulting in a positive school culture. Staff and pupils work together to prevent any form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

10. Safeguarding is effective. Leaders and staff take appropriate action to identify pupils who may be at risk of neglect, abuse or sexual exploitation, reporting concerns and supporting the needs of those pupils.

11. Leaders protect pupils from radicalisation and extremism. Staff are trained and are increasingly vigilant, confident and competent to encourage open discussion with pupils.
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Ofsted T&L Grading 2016-17
Quality of teaching, learning and assessment in the school: Good with many outstanding features 

		Outstanding (1) - see evidence and impact of green highlighted areas in strengths section below 

1. Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. They identify pupils’ common misconceptions and act to ensure they are corrected.  – see SDP 1.4- Blooms and Mastery Teaching 

2. Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson resources well. They manage pupils’ behaviour highly effectively with clear rules that are consistently enforced. 

3. Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and skills securely. They introduce subject content progressively and constantly demand more of pupils. Teachers identify and support any pupil who is falling behind, and enable almost all to catch up.

4. Teachers check pupils’ understanding systematically and effectively in lessons, – see SDP 1.4- Blooms and Mastery Teaching offering clearly directed and timely support.

5. Teachers provide pupils with incisive feedback, in line with the school’s assessment policy, about what pupils can do to improve their knowledge, understanding and skills. The pupils use this feedback effectively.

6. Teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come.

7. Teachers embed reading, writing and communication and, where appropriate, mathematics exceptionally well across the curriculum, equipping all pupils with the necessary skills to make progress. For younger children in particular, phonics teaching is highly effective in enabling them to tackle unfamiliar words.

8. Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of all pupils’ attitudes to learning. 

9. Pupils love the challenge of learning and are resilient to failure. They are curious, interested learners who seek out and use new information to develop, consolidate and deepen their knowledge, understanding and skills. They thrive in lessons and also regularly take up opportunities to learn through extra-curricular activities. .– see SDP section & next steps below

10. Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve. 

11. Parents are provided with clear and timely information on how well their child is progressing and how well their child is doing in relation to the standards expected. Parents are given guidance about how to support their child to improve.  

12. Teachers are quick to challenge stereotypes and the use of derogatory language in lessons and around the school. Resources and teaching strategies reflect and value the diversity of pupils’ experiences and provide pupils with a comprehensive understanding of people and communities beyond their immediate experience. SDP 3.2 Pupils love the challenge of learning. 1.5-SDP GMS



		Good (2) - see evidence and impact of green highlighted areas in strengths section below 

1. Teachers use effective planning to help pupils learn well. Time in lessons is used productively. Pupils focus well on their learning because teachers reinforce expectations for conduct and set clear tasks that challenge pupils. 

2. In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them to improve their learning.– see SDP 1.4- Blooms and Mastery Teaching

3. Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking. They use questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so that pupils better understand new concepts. .– see SDP section 1.4- Blooms HQS Teachers tackle misconceptions and build on pupils’ strengths

4. Teachers give pupils feedback in line with the school’s assessment policy. Pupils use this feedback well and they know what they need to do to improve.  – see SDP section & next steps below

5. Teachers set homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning and prepares pupils well for work to come.

6. Teachers develop pupils’ reading, writing and communication, and where appropriate mathematics, well across the curriculum. For younger children in particular, the teaching of phonics is effective in enabling them to tackle unfamiliar words.

7. Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress. 

8. Pupils develop the capacity to learn from mistakes and they become keen learners who want to find out more. Most are willing to find out new information to develop, consolidate and deepen their knowledge, understanding and skills, both in lessons and in extra-curricular activities.

9. Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches their thinking in a wide range of subjects, and to practise key skills.

10. The school gives parents information about how well their child is progressing, how well their child is doing in relation to the standards expected, and what their child needs to do to improve.

11. Teachers promote equality of opportunity and diversity in teaching and learning.
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Ofsted T&L Grading 2016-17
Quality of teaching, learning and assessment in the school: Good with many outstanding features 

		Outstanding (1) - see evidence and impact of green highlighted areas in strengths section below 

1. Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. They identify pupils’ common misconceptions and act to ensure they are corrected.  – see SDP 1.4- Blooms and Mastery Teaching 

2. Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson resources well. They manage pupils’ behaviour highly effectively with clear rules that are consistently enforced. 

3. Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and skills securely. They introduce subject content progressively and constantly demand more of pupils. Teachers identify and support any pupil who is falling behind, and enable almost all to catch up.

4. Teachers check pupils’ understanding systematically and effectively in lessons, – see SDP 1.4- Blooms and Mastery Teaching offering clearly directed and timely support.

5. Teachers provide pupils with incisive feedback, in line with the school’s assessment policy, about what pupils can do to improve their knowledge, understanding and skills. The pupils use this feedback effectively.

6. Teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come.

7. Teachers embed reading, writing and communication and, where appropriate, mathematics exceptionally well across the curriculum, equipping all pupils with the necessary skills to make progress. For younger children in particular, phonics teaching is highly effective in enabling them to tackle unfamiliar words.

8. Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of all pupils’ attitudes to learning. 

9. Pupils love the challenge of learning and are resilient to failure. They are curious, interested learners who seek out and use new information to develop, consolidate and deepen their knowledge, understanding and skills. They thrive in lessons and also regularly take up opportunities to learn through extra-curricular activities. .– see SDP section & next steps below

10. Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve. 

11. Parents are provided with clear and timely information on how well their child is progressing and how well their child is doing in relation to the standards expected. Parents are given guidance about how to support their child to improve.  

12. Teachers are quick to challenge stereotypes and the use of derogatory language in lessons and around the school. Resources and teaching strategies reflect and value the diversity of pupils’ experiences and provide pupils with a comprehensive understanding of people and communities beyond their immediate experience. SDP 3.2 Pupils love the challenge of learning. 1.5-SDP GMS



		Good (2) - see evidence and impact of green highlighted areas in strengths section below 

1. Teachers use effective planning to help pupils learn well. Time in lessons is used productively. Pupils focus well on their learning because teachers reinforce expectations for conduct and set clear tasks that challenge pupils. 

2. In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them to improve their learning.– see SDP 1.4- Blooms and Mastery Teaching

3. Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking. They use questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so that pupils better understand new concepts. .– see SDP section 1.4- Blooms HQS Teachers tackle misconceptions and build on pupils’ strengths

4. Teachers give pupils feedback in line with the school’s assessment policy. Pupils use this feedback well and they know what they need to do to improve.  – see SDP section & next steps below

5. Teachers set homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning and prepares pupils well for work to come.

6. Teachers develop pupils’ reading, writing and communication, and where appropriate mathematics, well across the curriculum. For younger children in particular, the teaching of phonics is effective in enabling them to tackle unfamiliar words.

7. Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress. 

8. Pupils develop the capacity to learn from mistakes and they become keen learners who want to find out more. Most are willing to find out new information to develop, consolidate and deepen their knowledge, understanding and skills, both in lessons and in extra-curricular activities.

9. Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches their thinking in a wide range of subjects, and to practise key skills.

10. The school gives parents information about how well their child is progressing, how well their child is doing in relation to the standards expected, and what their child needs to do to improve.

11. Teachers promote equality of opportunity and diversity in teaching and learning.
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Ofsted PDBW Grading 2016-17
Personal Development, Behaviour and Welfare at the school: Outstanding 

		Outstanding (1) - see evidence and impact of green highlighted areas in strengths section below 

1. Pupils are confident, self-assured learners. Their excellent attitudes to learning have a strong, positive impact on their progress.  – see SDP 1.5- GROWTH MINDSET They are proud of their achievements and of their school. 

2. Pupils discuss and debate issues in a considered way, showing respect for others’ ideas and points of view.  – see SDP 3.2- Pupil Governors 

3. Pupils understand how their education equips them with the behaviours and attitudes necessary for success in their next stage of education, training or employment and for their adult life.

4. The school’s thoughtful and wide-ranging promotion of pupils’ spiritual, moral, social and cultural development and their physical well-being enables pupils to thrive. 

5. Pupils value their education and rarely miss a day at school. No groups of pupils are disadvantaged by low attendance. The attendance of pupils who have previously had exceptionally high rates of absence is rising quickly towards the national average. SDP 3.2 (I)

6. Pupils’ impeccable conduct reflects the school’s effective strategies to promote high standards of behaviour. Pupils are self-disciplined. Incidences of low-level disruption are extremely rare. 

7. For individuals or groups with particular needs, there is sustained improvement in pupils’ behaviour. Where standards of behaviour were already excellent, they have been maintained. 

8. Pupils work hard with the school to prevent all forms of bullying, including online bullying and prejudice-based bullying.

9. Staff and pupils deal effectively with the very rare instances of bullying behaviour and/or use of derogatory or aggressive language.

10. The school’s open culture actively promotes all aspects of pupils’ welfare. Pupils are safe and feel safe at all times. They understand how to keep themselves and others safe in different situations and settings. They trust leaders to take rapid and appropriate action to resolve any concerns they have.

11. Pupils can explain accurately and confidently how to keep themselves healthy. They make informed choices about healthy eating, fitness and their emotional and mental well-being. – see SDP 1.6. They have an age-appropriate understanding of healthy relationships and are confident in staying safe from abuse and exploitation. 

12. Pupils have an excellent understanding of how to stay safe online, the dangers of inappropriate use of mobile technology and social networking sites.  – see SDP 1.6 

13. Pupils’ spiritual, moral, social and cultural development equips them to be thoughtful, caring and active citizens in school and in wider society. . – see SDP 3.2 



		Good (2) - see evidence and impact of green highlighted areas in strengths section below 

1. Pupils are confident and self-assured. They take pride in their work, their school and their appearance. 

2. Pupils’ attitudes to all aspects of their learning are consistently positive. These positive attitudes have a good impact on the progress they make.

3. Pupils show respect for others’ ideas and views.

4. Pupils are punctual and prepared for lessons. They bring the right equipment and are ready to learn. 

5. Deliberate and effective action is taken to promote pupils’ spiritual, moral, social and cultural development and their physical well-being. – see SDP 3.2 

6. Pupils value their education. Few are absent or persistently absent. No groups of pupils are disadvantaged by low attendance. 

7. Pupils conduct themselves well throughout the day, including at lunchtimes. 

8. The school is an orderly environment. Pupils respond quickly to instructions and requests from staff, allowing lessons to flow smoothly and without interruption. Low-level disruption is rare.

9. Pupils’ good conduct reflects the school’s efforts to promote high standards. There are marked improvements in behaviour for individuals or groups with particular behavioural needs.

10. Parents, staff and pupils have no well-founded concerns about personal development, behaviour and welfare. 

11. Teachers and other adults are quick to tackle the rare use of derogatory or aggressive language and always challenge stereotyping.

12. Teachers and other adults promote clear messages about the impact of bullying and prejudiced behaviour on pupils’ well-being. Pupils work well with the school to tackle and prevent the rare occurrences of bullying.

13. The school’s open culture promotes all aspects of pupils’ welfare. They are safe and feel safe. They have opportunities to learn how to keep themselves safe. They enjoy learning about how to stay healthy and about emotional and mental health, safe and positive relationships and how to prevent misuse of technology. 

14. Pupils’ spiritual, moral, social and cultural development ensures that they are prepared to be reflective about and responsible for their actions as good citizens. – see SDP 3.2



		Requires improvement (3)

· Pupils’ personal development and welfare are not yet good and/or behaviour in the school is not yet good. 

· Pupils are safe and they feel safe. 

· There are weaknesses in the overall promotion of pupils’ spiritual, moral, social and cultural development. 
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Ofsted EYFS Grading 2016-17
EYFS- The effectiveness of the early years provision: the quality and standards: Good with some outstanding features 	

		Outstanding (1)

1. The pursuit of excellence by leaders and managers is shown by an uncompromising, highly successful drive to improve outcomes or maintain the highest levels of outcomes, for all children over a sustained period of time. See SDP 1.7

2. Incisive evaluation of the impact of staff’s practice leads to rigorous performance management and supervision. Highly focused professional development improves the quality of teaching. 

3. Safeguarding is effective.

4. There are no breaches of statutory welfare requirements. 

5. Children’s health, safety and well-being are greatly enhanced by the vigilant and consistent implementation of robust policies and procedures. – see SDP 1.7

6. Leaders use highly successful strategies to engage parents and carers, including those from different groups, in their children’s learning in school and at home. 

7. A highly stimulating environment and exceptional organisation of the curriculum provides rich, varied and imaginative experiences – see SDP 1.7

8. Teaching is consistently of a very high quality, inspirational and worthy of dissemination to others; it is highly responsive to children’s needs – see SDP 1.7 

9. Assessment is accurate and based on high quality observations. It includes all those involved in the child’s learning and development. Provision across all areas of learning is planned meticulously. It is based on rigorous and sharply focused assessments of children’s achievement so that every child undertakes highly challenging activities.

10. Children are highly motivated and very eager to join in. They consistently demonstrate curiosity, imagination and concentration. They are highly responsive to adults and each other. They do not distract others or become distracted easily themselves.

11. The vast majority of children are developing a very good understanding of how to keep themselves safe and manage risks. They demonstrate exceptionally positive behaviour and high levels of self-control, cooperation and respect for others. 

12. Children make consistently high rates of progress in relation to their starting points and are extremely well prepared academically, socially and emotionally for the next stage of their education. As a result, almost all children, including disabled children, those who have special educational needs, disadvantaged children and the most able, are making substantial and sustained progress. 

13. Gaps between the attainment of groups of children and all children nationally, including disadvantaged children, have closed or are closing rapidly. Any gaps between areas of learning are closing.



		Good (2)

1. Leaders and managers have an accurate picture of the strengths and weaknesses of the provision as a result of effective self-evaluation. The impact of concerted and effective action to improve provision, including the training and development of staff, can be seen in children’s achievement. 

2. Leaders ensure that children’s needs are identified and give them the support they need, including through effective partnerships with external agencies and other providers. 

3. Safeguarding is effective. 

4. There are no breaches of statutory welfare requirements.

5. Child protection policies and procedures are implemented consistently; practice is reviewed regularly and clearly evaluated. 

6. The curriculum provides a broad range of interesting and demanding experiences that meet children’s needs and help them make progress towards the early learning goals. 

7. The quality of teaching is good

8. All adults have high expectations of children based on accurate assessment of children’s skills, knowledge and understanding when they join the school. Practitioners use regular and precise assessments of children’s learning and development to plan activities that are suitably challenging for all children. 

9. Parents and carers contribute to initial assessments of children’s starting points and are kept well informed about their children’s progress. Parents are encouraged to support their children’s learning and development at home. 

10. Children are motivated and interested in a broad range of activities and are keen learners. They listen carefully to adults and each other.

11. Children’s behaviour is good and shows that they feel safe. They gain an understanding of risk through activities that encourage them to explore their environment. Children are learning to respect and celebrate each other’s differences and to build their understanding of diversity beyond their immediate experience through a range of activities that teach them effectively about people in the wider world. See SDP 1.7

12. Children make at least typical progress and most children make progress that is better than this from their starting points. This includes disabled children, those who have special educational needs, disadvantaged children and the most able. Children develop the key skills needed to make a positive start to the next stage of their education. 

13. Where children’s starting points are below those of other children of their age, assessment shows they are catching up quickly. Any gaps between the attainment of groups, including those for whom the school receives additional funding and all children nationally, are closing.
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June 2016 CB Monitoring Report
James

 

Apologies for delay, it’s data submission time…

 

I don’t think you’ll have the report sent in time by the office and I’m out of touch re protocol so I have copied the things that should be most useful.

 

Purpose of visit: To observe practice and monitor the impact of improvements following concerns in the quality of practice identified in a Traded Service visit on 11/6/15, enhanced support visits and follow up actions from the last visit on 18/11/2015.

All actions from previous visits fully met.

 

Evaluation and Judgements:

The layout and organisation of the indoor and outdoor environment is more interesting and less cluttered, enabling children to access a range of interesting activities. Staff have invested much time and energy in these improvements and as a result children are inspired to take part, experiment and explore, are more involved and their experiences are purposeful. There is a lot of labelling in the environment and this should be reviewed regularly to ensure it is used effectively to support learning. 

 

Teaching is now good with skilled interactions where staff communicate and support language development, explain, set challenges, engage children in learning and help them  see links, encourage independence and model critical thinking. As a result children are motivated and interested in a broad range of activities.

 

Adult-led activities are now well planned. Improvements ensure children take part in focus activities that enable them to play with materials, experiment, use their own ideas, solve problems and engage in learning. Most activities are appropriate for children at different stages of development. However, although there are two groups for phonics, teaching could be further improved to ensure older children are given appropriate challenge. Improved routines such as 'rolling snack' enable children to be more independent and well organised circle time supports and reinforces previous learning.

 

All staff now have a clear understanding of assessment procedures, make useful observations and identify next steps in learning. Progress is monitored and used to inform planning and identify needs. Parents are well informed and encouraged to support learning at home. However, limited information is collected from home when children first start at the school and improvements to this would support transition more effectively.

 

Children's behaviour and relationships are good and they have an understanding of how to stay safe but children should have more opportunities to explore  similarities and differences in family and friends and embrace diversity.

 

Agreed Judgements:

Very good progress has been made in driving improvement over the last year. Changes to the environment, improved adult interaction, clearer planning and more effective assessment have all had a positive impact on children's learning and development. Development plans should include regular review and refreshing of labelling to ensure it is used to support learning, more opportunities for children to explore and embrace diversity, improved gathering of information from parents to support transition when children start at the Nursery and review of groupings for older children to ensure appropriate challenge, especially for the more able.

 

Actions:

Review and refresh labels in the environment to ensure they are  used effectively to support learning. (Immediately and at regular intervals)

Provide children with more opportunities to explore and embrace diversity. (Term 6)

Create an effective way to collect and use information from parents to support transition when children start at the Nursery.  (Term 1 Autumn 2017)

Review organisation and teaching of phonics to ensure there are appropriate challenges for all children. (Immediately and at regular intervals)

 

I did enjoy my visit – please keep in touch.

 

Caroline Bishop

Early Years Improvement Consultant

Standards and Learning Effectiveness Service 
Children's Services 
East Sussex County Council 
St Mark's House 
14 Upperton Road, Eastbourne 
East Sussex, BN21 1EP 
Tel: 07919 167686
Email: caroline.bishop@eastsussex.gov.uk 
www.eastsussex.gov.uk
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Effectiveness of L&M 2016-17
Effectiveness of leadership and management of the school: Outstanding 

		Outstanding (1)

1. Leaders and governors have created a culture that enables pupils and staff to excel. They are committed unwaveringly to setting high expectations for the conduct of pupils and staff. Relationships between staff and pupils are exemplary.

2. Leaders and governors focus on consistently improving outcomes for all pupils, but especially for disadvantaged pupils. They are uncompromising in their ambition. See SDP 1.1 & 1.2

3. The school’s actions have secured substantial improvement in progress for disadvantaged pupils. Progress is rising across the curriculum, including in English and mathematics.

4. Governors systematically challenge senior leaders so that the effective deployment of staff and resources, including the pupil premium and SEN funding, secures excellent outcomes for pupils. Governors do not shy away from challenging leaders about variations in outcomes for pupil groups, especially between disadvantaged and other pupils. 

5. Leaders and governors have a deep, accurate understanding of the school’s effectiveness informed by the views of pupils, parents and staff. They use this to keep the school improving by focusing on the impact of their actions in key areas. See KP 3.2 for further parent partnership 2016/17

6. Leaders and governors use incisive performance management that leads to professional development that encourages, challenges and supports teachers’ improvement. Teaching is highly effective across the school. see SDP section & next steps for coaching culture SDP 2.2

7. Staff reflect on and debate the way they teach. They feel deeply involved in their own professional development. Leaders have created a climate in which teachers are motivated and trusted to take risks and innovate in ways that are right for their pupils. see SDP section & next steps for coaching culture SDP 2.2

8. The broad and balanced curriculum inspires pupils to learn. The range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects of their education, including linguistic, mathematical, scientific, technical, human and social, physical and artistic learning. 

9. Pupils’ spiritual, moral, social and cultural development and, within this, the promotion of fundamental British values, are at the heart of the school’s work. See SDP KP 1.6 & 3.2 

10. Leaders promote equality of opportunity and diversity exceptionally well (1.7 H),, for pupils and staff, so that the ethos and culture of the whole school counters any form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

11. Safeguarding is effective. Leaders and managers have created a culture of vigilance where pupils’ welfare is actively promoted. Pupils are listened to and feel safe. Staff are trained to identify when a pupil may be at risk of neglect, abuse or exploitation and they report their concerns. Leaders and staff work effectively with external partners to support pupils who are at risk or who are the subject of a multi-agency plan.

12. Leaders’ work to protect pupils from radicalisation and extremism is exemplary. Leaders respond swiftly where pupils are vulnerable to these issues. High quality training develops staff’s vigilance, confidence and competency to challenge pupils’ views and encourage debate. See SDP 1.6 F



		Good (2) 

1. Leaders set high expectations of pupils and staff. They lead by example to create a culture of respect and tolerance. The positive relationships between leaders, staff and pupils support the progress of all pupils at the school.

2. Leaders and governors are ambitious for all pupils and promote improvement effectively. The school’s actions secure improvement in disadvantaged pupils’ progress, which is rising, including in English and mathematics.

3. Leaders and governors have an accurate and comprehensive understanding of the quality of education at the school. This helps them plan, monitor and refine actions to improve all key aspects of the school’s work.

4. Leaders and governors use performance management effectively to improve teaching. They use accurate monitoring to identify and spread good practice across the school.

5. Teachers value the continuing professional development provided by the school. It is having a positive impact on their teaching and pupils’ learning. Teaching is consistently strong across the school or where it is not, it is improving rapidly.

6. Governors hold senior leaders stringently to account for all aspects of the school’s performance, including the use of pupil premium and SEN funding, ensuring that the skilful deployment of staff and resources delivers good or improving outcomes for pupils. 

7. The broad and balanced curriculum provides a wide range of opportunities for pupils to learn. The range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects of their education, including linguistic, mathematical, scientific, technical, human and social, physical and artistic learning. This supports pupils’ good progress. The curriculum also contributes well to pupils’ behaviour and welfare, including their physical, mental and personal well-being, safety and spiritual, moral, social and cultural development. 

8. Leaders consistently promote fundamental British values and pupils’ spiritual, moral, social and cultural development.

9. Leaders promote equality of opportunity and diversity, resulting in a positive school culture. Staff and pupils work together to prevent any form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

10. Safeguarding is effective. Leaders and staff take appropriate action to identify pupils who may be at risk of neglect, abuse or sexual exploitation, reporting concerns and supporting the needs of those pupils.

11. Leaders protect pupils from radicalisation and extremism. Staff are trained and are increasingly vigilant, confident and competent to encourage open discussion with pupils.
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Effectiveness of leadership and management of the school: Outstanding 

		Outstanding (1)

1. Leaders and governors have created a culture that enables pupils and staff to excel. They are committed unwaveringly to setting high expectations for the conduct of pupils and staff. Relationships between staff and pupils are exemplary.

2. Leaders and governors focus on consistently improving outcomes for all pupils, but especially for disadvantaged pupils. They are uncompromising in their ambition. See SDP 1.1 & 1.2

3. The school’s actions have secured substantial improvement in progress for disadvantaged pupils. Progress is rising across the curriculum, including in English and mathematics.

4. Governors systematically challenge senior leaders so that the effective deployment of staff and resources, including the pupil premium and SEN funding, secures excellent outcomes for pupils. Governors do not shy away from challenging leaders about variations in outcomes for pupil groups, especially between disadvantaged and other pupils. 

5. Leaders and governors have a deep, accurate understanding of the school’s effectiveness informed by the views of pupils, parents and staff. They use this to keep the school improving by focusing on the impact of their actions in key areas. See KP 3.2 for further parent partnership 2016/17

6. Leaders and governors use incisive performance management that leads to professional development that encourages, challenges and supports teachers’ improvement. Teaching is highly effective across the school. see SDP section & next steps for coaching culture SDP 2.2

7. Staff reflect on and debate the way they teach. They feel deeply involved in their own professional development. Leaders have created a climate in which teachers are motivated and trusted to take risks and innovate in ways that are right for their pupils. 

8. The broad and balanced curriculum inspires pupils to learn. The range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects of their education, including linguistic, mathematical, scientific, technical, human and social, physical and artistic learning. 

9. Pupils’ spiritual, moral, social and cultural development and, within this, the promotion of fundamental British values, are at the heart of the school’s work. See SDP KP 1.6 & 3.2 

10. Leaders promote equality of opportunity and diversity exceptionally well (1.7 H),, for pupils and staff, so that the ethos and culture of the whole school counters any form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

11. Safeguarding is effective. Leaders and managers have created a culture of vigilance where pupils’ welfare is actively promoted. Pupils are listened to and feel safe. Staff are trained to identify when a pupil may be at risk of neglect, abuse or exploitation and they report their concerns. Leaders and staff work effectively with external partners to support pupils who are at risk or who are the subject of a multi-agency plan.

12. Leaders’ work to protect pupils from radicalisation and extremism is exemplary. Leaders respond swiftly where pupils are vulnerable to these issues. High quality training develops staff’s vigilance, confidence and competency to challenge pupils’ views and encourage debate. See SDP 1.6 F



		Good (2) 

1. Leaders set high expectations of pupils and staff. They lead by example to create a culture of respect and tolerance. The positive relationships between leaders, staff and pupils support the progress of all pupils at the school.

2. Leaders and governors are ambitious for all pupils and promote improvement effectively. The school’s actions secure improvement in disadvantaged pupils’ progress, which is rising, including in English and mathematics.

3. Leaders and governors have an accurate and comprehensive understanding of the quality of education at the school. This helps them plan, monitor and refine actions to improve all key aspects of the school’s work.

4. Leaders and governors use performance management effectively to improve teaching. They use accurate monitoring to identify and spread good practice across the school.

5. Teachers value the continuing professional development provided by the school. It is having a positive impact on their teaching and pupils’ learning. Teaching is consistently strong across the school or where it is not, it is improving rapidly.

6. Governors hold senior leaders stringently to account for all aspects of the school’s performance, including the use of pupil premium and SEN funding, ensuring that the skilful deployment of staff and resources delivers good or improving outcomes for pupils. 

7. The broad and balanced curriculum provides a wide range of opportunities for pupils to learn. The range of subjects and courses helps pupils acquire knowledge, understanding and skills in all aspects of their education, including linguistic, mathematical, scientific, technical, human and social, physical and artistic learning. This supports pupils’ good progress. The curriculum also contributes well to pupils’ behaviour and welfare, including their physical, mental and personal well-being, safety and spiritual, moral, social and cultural development. 

8. Leaders consistently promote fundamental British values and pupils’ spiritual, moral, social and cultural development.

9. Leaders promote equality of opportunity and diversity, resulting in a positive school culture. Staff and pupils work together to prevent any form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

10. Safeguarding is effective. Leaders and staff take appropriate action to identify pupils who may be at risk of neglect, abuse or sexual exploitation, reporting concerns and supporting the needs of those pupils.

11. Leaders protect pupils from radicalisation and extremism. Staff are trained and are increasingly vigilant, confident and competent to encourage open discussion with pupils.
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Quality of teaching, learning and assessment in the school: Good with many outstanding features 

		Outstanding (1) - see evidence and impact of green highlighted areas in strengths section below 

1. Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. They identify pupils’ common misconceptions and act to ensure they are corrected.  – see SDP 1.4- Blooms and Mastery Teaching 

2. Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson resources well. They manage pupils’ behaviour highly effectively with clear rules that are consistently enforced. 

3. Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and skills securely. They introduce subject content progressively and constantly demand more of pupils. Teachers identify and support any pupil who is falling behind, and enable almost all to catch up.

4. Teachers check pupils’ understanding systematically and effectively in lessons, – see SDP 1.4- Blooms and Mastery Teaching offering clearly directed and timely support.

5. Teachers provide pupils with incisive feedback, in line with the school’s assessment policy, about what pupils can do to improve their knowledge, understanding and skills. The pupils use this feedback effectively.

6. Teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come.

7. Teachers embed reading, writing and communication and, where appropriate, mathematics exceptionally well across the curriculum, equipping all pupils with the necessary skills to make progress. For younger children in particular, phonics teaching is highly effective in enabling them to tackle unfamiliar words.

8. Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of all pupils’ attitudes to learning. 

9. Pupils love the challenge of learning and are resilient to failure. They are curious, interested learners who seek out and use new information to develop, consolidate and deepen their knowledge, understanding and skills. They thrive in lessons and also regularly take up opportunities to learn through extra-curricular activities. .– see SDP section & next steps below

10. Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve. 

11. Parents are provided with clear and timely information on how well their child is progressing and how well their child is doing in relation to the standards expected. Parents are given guidance about how to support their child to improve.  

12. Teachers are quick to challenge stereotypes and the use of derogatory language in lessons and around the school. Resources and teaching strategies reflect and value the diversity of pupils’ experiences and provide pupils with a comprehensive understanding of people and communities beyond their immediate experience. SDP 3.2 Pupils love the challenge of learning. 1.5-SDP GMS



		Good (2) - see evidence and impact of green highlighted areas in strengths section below 

1. Teachers use effective planning to help pupils learn well. Time in lessons is used productively. Pupils focus well on their learning because teachers reinforce expectations for conduct and set clear tasks that challenge pupils. 

2. In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them to improve their learning.– see SDP 1.4- Blooms and Mastery Teaching

3. Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking. They use questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so that pupils better understand new concepts. .– see SDP section 1.4- Blooms HQS Teachers tackle misconceptions and build on pupils’ strengths

4. Teachers give pupils feedback in line with the school’s assessment policy. Pupils use this feedback well and they know what they need to do to improve.  – see SDP section & next steps below

5. Teachers set homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning and prepares pupils well for work to come.

6. Teachers develop pupils’ reading, writing and communication, and where appropriate mathematics, well across the curriculum. For younger children in particular, the teaching of phonics is effective in enabling them to tackle unfamiliar words.

7. Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress. 

8. Pupils develop the capacity to learn from mistakes and they become keen learners who want to find out more. Most are willing to find out new information to develop, consolidate and deepen their knowledge, understanding and skills, both in lessons and in extra-curricular activities.

9. Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches their thinking in a wide range of subjects, and to practise key skills.

10. The school gives parents information about how well their child is progressing, how well their child is doing in relation to the standards expected, and what their child needs to do to improve.

11. Teachers promote equality of opportunity and diversity in teaching and learning.
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